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Foreword

Welcome to It Tukes Two to Talk! I you have picked up this book, you are
prabably thinking hard about the speech and language development of an -
important young child in your life, You might also be worrying about this
child, wondering why he ur she might not be developing communication skilis
at the expected rate, and how you could help him or her move forward in this
area of development. You have the right book in your hands!

It Takes Two ta Talk is a book for parents and caregivers of young children
who need extra support in their speech and language development. It is a book
that will teach you skills and strategies that you can use on a daily basis, in
almaost every interaction you have with your child, The book has been written
by speech-language pathologists who realize that parents can, in marny ways,
contribute to their child’s speech and language development more than the
prefessionals, We are the constant people in our young children’'s lives. We are

there more than the professionals. What this book does is give us the strate-
gies the professionals use so that our children can benefit from long-term,
ongoing, daily support. ‘

Take your time with reading the book, There is so much to learn, and many
of the ideas and stratcgies take tire to practice, But as you practice them, your
child will benefit, Be open to interacting with your child in new ways, observ.
ing gestures and facial expressions carefully and following his or her lead.
Like many things in life, the more you put into working with the Jt Takes Two
to Talk Program, the more you will get out of it, and the more your child will
benefit. it is not a hard program to learn. It just takes some time and practice.

Do not feel alone in your world of having a child with delayed speech and
tanguage. This book was written because there are many, many children whe,
for various reasons, have delayed speech and language. This book wilt help

you and, in turn, will help your child. it will be exciting, and it will be wonder-
ful. Celebrate all of the small stéps. because together they add up to moving
forward. Your child is fortunate because you have taken the time to pick up
this book and learn from it, You want to support your child, and this book is

here to help you do that. Enjoy your reading and, more important, enjoy
communicating with your chiid!

Anne Marie

It Takes Two to Talk parent

ix



.

R
X

-

Acknowledgements

Jan Pepper would like to say ... '

Ayala Hanen Manolsen, the first Executive Director of The Hanen Centre and
author of this book's earlier editions, had the wisdom to see the importance
of involving parents when she founded The Hanen Centre in 1977. Her
creativity started a legacy that has helped thousands of children, families
and speech-language professionals around the waorld, '
lowe my greatest thanks to the families I have worked with over the ye
This book is for pare

Ars.
nts, whose devotion is a constant source of inspiration,
and for children who face the chalienge of communicating when it doesn't
come easily. It is for you that | wanted this hook to be everything it could be,
My colleagues at The Hanen Centre make it a pleasure to come to work
every day. [ would especially like to thank Cindy Conklin, Cindy Earle, Janice
Greenberg, Michelle Lintott, Cheri Rorabeck, Sandra Strachan and Fern
Sussman for their ideas and support throughout this project. I would also like
to thank Penny Tantakis and Stacie Scherer for their creative work in design
and production. Behind the words in this boolk is a talented group of Hanen
Instructors who bring It Tukes Two to Talk to life all over the world by training
and inspiring *peech-ianizuage patholegists. Thank you for so generously
....Bharing youri dea-s;-reviewing--chapter-dmfts*anidpmvidiﬁ'g"fé-é-aﬁﬁ.w: R
grateful to Barb Wylde and the speech-language pathologists with the south
quadrant of Toronto Preschoopi Speech and Language Services and to Diana

Ingrosso and Bonnie Stewart of Early Words in Hamilton, Ontario, for their
Ctimeand suggestions,

@D OBOHOGDODOED DO DD E

twould like to thank Dr. Luigi Girolametto for his scholarly supportin
helping to make sure that this revision reflects the most current theory in

&

child language disorders and early intervention. .
There is much more 1o writing a book than putting words on paper. Martin @

Townsend is a gifred editor who took our words and made them sound better z@

without changing what we wanted to say. Pat Cupples made the words come to
fife in her delightful illustrations, which serve as “visual helpers” throughout
this book. Fwould alse like to thank Linda Gustafson at Counterpunch for her

é.“-‘fgfﬁ

thoughtfulness, patience and eye for detail in the design of this book.
I'would like to thank my family for giving me such a wonderful example of e
how every child can thrive when surrounded by people who love and care for &
her. Mom shared her love of learning. Thank you for persuading me to “look it P
up in the dictionary.” Dad encouraged me to make life an adventure and never =

stop seeing the wonder of the world.
ftis difticult ra find words to adequately express thanks to my friends for
their constant support, love and encouragement over the years, Their children -

awhole new generation of friends - have provided a source of joy and langhter

® 060

&

@ O O



. Mﬂoﬁw«w*wm__.,___‘__.:_;'
& — S i
I,
& -
in oy tife and have given me the opportunity to see the world through the eyes
i of a child. In many different ways, they are an important part of this boal
Finally, a heartfelt thank you 1o Maddic, Lec-Aan and fames for theip
Important contriburion ro fr Takes Tywa 1o il
i
: {
< Elaine Weitzman would like to say ...
I'would like to thank the Hanen team. who always go above and beyond the

cail of duty when such a majer preject has o ger done. Thanks ta Vilia Cox,

Tom Khan, Kamila Lear, Teresa Sartari, Sura Coutinha

Caticte Scherer, Janice

Greenberg, Michetle Lintotr, Laurie Kientz, Ryan McKnight, Anita DaSilva

and Barb Wylde, Each of you contributed in g

ome important way to getting

this guidebook done. I would especially fike ro thank Penny Tantakis, Marketing
Manager, for taking on the task of production of this guide
willing 1o drop everything whenever necessary to keep

i

@

book and for being
production on schedule.
Special thanks go 1o three good friends, who are also talented clinicians
and wonderful colleagues. Fern Sussman and Cindy Earle provided invaluable
input into Chapter 7 at a rime when they were both immersed in other projects,
Anne McDade, Hanen UK/}

000

refand Representative and Haren Instroctor, came

L

D

up with the SPARK acranym all the way from Svotland {(thank goodness for
instant messaging and e mail) and was abwavs available to provide inputata
< monient’s notice, in spite of the time diftoropee,
& The Hanen Centre is fortunare 1o ha o 11 andd guidance of a com.
mitted Board of Direcrors. Many thanbs v [im Wosder, Chairman, Edmund
© Clarke, Frank Copping, Liz Milne, fuli Morew and Derek Nelson for their
& ongoing interest in and commitment 14 sHrgrowing erganization.,
Thanks go to my wonderful family My mather who was the model of
= carcer woman long belors her time, has alen « vriiraged me and continues
3 to take an active interest in whatever 1 s Ayvsistess, Adele and Margie, are a
soutce of ongoing support and always pro welonme comic relief,
]
= My daughrer, Joanne, kepr me going with our nightly on-line chats while
i we both worked ar our computers in different cities. She has taught me a great
s deal abour communication and perseverance, and her interest and encourage-

ment sustained me in more ways than she realizes, *My son, Kevin, who js liv-

ing it up in Montreal and whom Imiss someeh, abway

s brightened up my days

e with his intermittent calls and visits, Wriring Chuprer 8 brought back wonder-

ful ntemories of when he was little and wien e used 1o demand that [ read

his favourire books 1o him again and again. And finally, to my husband, Irvine,

rmy anchor and my sanity, who doesn't reatly like being thanked, all I can say is
Icouldn'rdo it without'you.

xi



e U ve e e @@ @ L

£
e
P

i

NEEEEXRNNEK.




A

k

@

:Learn More Aﬁbut
® YOLII', Chlld’S
-Communication

T hese chitdren all have something impartant to say. but they can't express themselves as

well or as easily as other children their age. Perhaps you have something in common
with the parents of these children. Like them, you want what's best for your child. You want
to help your child communicate. If you are the parent or caregiver of a child whose speech
and language are not developing as expected, It Takes Two to Talk is for you.
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You’ve Already Started

Children don’t learn to talk all by themselves. They learn to communicate
gradually as they spend time with the important people in their lives,
especially their parents. You and your child have been communicating
since he was born, Through this communication you've developed a
strong connection. To help him become the best communicator he can
be, you just need to build on the connection you already have.

- By reading It Takes Two to Talk, you'll learn simple but powerful
strategies for helping your child communicate to the best of his ability.
You'll find that everyday situations like getting him dressed or putting
him to bed are ideal times to use these strategies. What's more, you'll see
that building communication into your child’s everyday life won't be hard
work or stressful - for your child or for you, In fact, it will become a natu-
ral part of the time you spend together.

How and Why Children Communicate

Communication {sn’t just about talking. Whenever two people send
.. TR@S5AZeS of any kind ta each other ~ even without- Words m theyare - oo
communicating. Babies communicate long before they start to talk — by _
crying, making sounds, moving their bodies or reaching for something.
As children grow, they let you know what's on their minds in other ways,
- such as through gestures, speech and signs, Learning more abouthew =
your child communicates is the first step toward helping him beééfﬁé’ a

&

HOW Colin communicates with his mom: by lacking HOW Brian communicates with his dad:
ather, smiling and wiggling his arms and legs, he looks, polats and makes a saund.

©BOBODIOOOG6600BOeBIRIGIOOEOO G666 e
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Becoming aware of how your child communicates
is important, but you also need to think
about why he communicates. Even before
they use words, children communicate for
many different reasons: to tell you what
they want ar don't want, to get your
attention, to ask questions or to make
comments. As their communication
develops, they get better at letting you
know what's on their minds and what's
important to them.

I don't
have a hat,

- WHY Alicia communicates:

to ask her mom a question,

WHY Graham communicates: to moke o WHY Adam communicates: to tell his
comment about his tractor, dad he doesn’t want something.

Signs and ,dt’ctures

When children understand whatwnrds mean but are having a hard time Eearning to
talk, they can learn to communicate by making signs or pointing to plctures instead,
Throughout this book, you'll read more about how signs and pictures can help children

tearn language. 4 speech-language professional can help you decide whether this
approach could benefit your child.
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Learning more about how and why your child communicates will help you '
see and hear the messages he sends you — even the ones that aren’t so C%%
obvious. The following lists describe how and why children communi- (=
.
cate. Circle or highlight the hows and whys you notice in your chiid. .
HOW My Child Communicates: g
+ Criesorscreams + Smiles * Moves his body (kicks, wiggles) <
* Changes his facial expression * Makes sounds * Reaches r
* Looks at me or atwhat hewants * Points * Imitates sounds (i
%
* Looks at what he wants and then at me * Takes me by the hand to
what he wants % Uses gestures, such as waving for bye-bye * Uses o

sounds that stand for words * Uses single words or signs * Combines
two or more words ata time

WHY My Child Communicates:
* Because he is hungry or tired * Becausehelis ha'ppy * Torespond

to something interesting, such as my voice * To protest or refuse some-

At

thing * Togetattention * Torequestsomething * Toshowme

® &0 &0 @

i

# To follow directions * Toanswer questions * Totell someone
about something {comment) * To ask a question

Your Child’s Stage of Communiecation
Every child’s ability to communicate develops gradually over time. In It

Takes Two te Talk, we divide the early years of this develeprent into four
major stages:

» Discoverers react to how they feel and to what is happening around
them, but do not communicate with a specific purpose in mind.
» Communicators send specific messages without using words.

BB G O G OB BB

+ First Words Users use single words (or signs or pictures),

« Combiners combine words into sentences of two or three words. i
Children with communication difficulties progress through the same )
stages as other children, but more slowly {although some children may %
not get through all the stages). @

® O ®
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As you read the descriptions of the four stages below, think about which
one best describes how and why your child is currently communicating,

Discoverer

How the Discoverer Expresses Himself:
The Discoverer is in the carliest stage of
learning to communicate. He dges not yet
communicate deliberately (with a specific
purpase in mind). He just reacts to how
he is feeling and to what is happening
around him. In the beginning, crying is
the best way a Discoverer has to let you
know that he needs something, such as
food, sleep or to be picked up; Over time
his cries change, and a “hungry cry”
sounds different from a “tired cry.”

The Discoverer also communicates
through facial expressions and body
movements. He may turn away if he doesn't
want something. If there's too much goingon, he

from watching the
may close his eyes. Soon, the Discoverer Jearns to Stop moving so that he way Jordan looks
tan pay attention to new and interesting sights, sensations and sounds, athis smiley-face
including the sound of your voice. He becomes interested in othersand - fﬂi::f;:;"
expresses this interest by looking, smiling or making sounds. Later on,

really likes it.
the Discoverer begins to explore his world more. He reaches for abjects or :

people, or moves toward them. Parents have to pay close attention to learn
what a Discoverer is interested in.

The Discoverer begins to use his voice in different ways. The first
sounds that he makes are sounds like “eeee” and “aaah.” Later, these
change to sounds like “coo” and “g0o.” This is called cooing. Toward
the end of the stage, the Discoverer puts together strings of sounds like
“bah-bah-bah-bah-bah.” This is called babbling.

The Discoverer also changes the loudness and tone of his voice,

He may make happy sounds when you taik or sing to him. He also imizates
some of the sounds you make, as well as some of your actions and facial
expressions. The Discoverer looks, smiles, laughs and makes sounds

C .
to get and keep your attention. You can tel| that he enjoyd Interacting
with you.
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What the Discoverer Understands: The Discoverer doesn'’t yet under-
stand words, but he’s becoming more aware of the world around him. He
is starting to recognize some faces, objects, voices and sounds. He turns
his head toward some sounds and voices, especially
Mom's or Dad’s. He is easily startled by sud-
den changes, such as loud noises or fast
mavermnents.

The Discoverer smiles back ata .
face that is smiling at him. He watches
your face when you talk to him. An

older Discoverer stops moving when
he hears you call his name and also
starts to understand simple gestures.
For example, when you hold your
arms out, he may lift his arms to be
picked up. Although the Discoverer
doesn't yet understand your words, he
responds to the tone of your voice and to
familiar situations. Over time, he begins to
“wling on the floor. anticipate what happens next in daily routines like meals or bath time.
e EOT 2Xample, when you'te getting him ready for his bath and he hears the - oo
o water running, he may squeal or kick his legs because he's looking for-
ward to splashing in the tub. Because he can anticipate, the Discoverer
also enjoys games like Peekaboo and Tickle.

“olin Is startled by
b2 nofse of a book

When you consistently respond to your child's messages, gradually
he makes the exciting and powerful connection that what he does has
an effect on those around him. He now understands that he can make
things happen. For example, he realizes that when he holds his arms
up, you pick him up, and when he makes a sound, you pay attention to
him. Reaching this new understanding of the world is called making
the communication connection. When your child makes the

communication connection, he becomes a Communicator.

® ﬁ ® & 0 99 O e 0@&10306!0 Y N E AR R EE R XYY
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How the Communicator Expresses Himself: The Communicator begins
to send messages with a specific purpose in mind. Even though he isn't
using words yet, he communicates with you by looking at you, making
gestures, pointing and making sounds_-At first, he commu-
nicates to protest or refuse something he doesn't want.
He'll also let you know that he wants an object ~ a toy,
for instance - or that he wants you to do something,
like take him out of his high chair.

Lateron, the Communicator becomes maore

social in his communication, sharing his interests
with vou. He communicates to getyour attention, to
say hello or goodbye, or to show you something. Often
he'll point to tell you about something. He may also
make sounds in a questioning tone of voice to ask ques-

tions. As he gets better and better at communicating with Miguel, a

you, he may even make up his own gestures, For example, if he rubs Communicator,

his face with the back of his hand, he may be communicating about his uses a gesture to
special blanket. ‘ tell hls mom that he

. ) . . can't find his bear.
The Communicator may keep trying to get his message across until

yourespond the way he wants. For example, if he reaches and makes sounds
to ask for a cracker and you hand him a cracker, he may become quiet. He
may also smile to let you know that's what he wants. But if he wants a
cracker and you hand him a drink, he'll often let you know that’s not what
he wants. He might appear quite frustrated, raising his voice. He may take
your hand to show you exactly what he wants. Succeeding at making him.
self understood is an important part of his communication development.
Another important part of his development happens when he learns
to focus on a person and an object at the same time. Previously, your child
could focus on either you or an object, but not both together. At
the Communicator stage he looks at an object and points to
it, and then he iooks at you. Then he looks back and
points to the object again, to make sure you know
what he's communicating about. This new skill
makes it possible for him to show you things and
let you know what he thinks about them. This is
one of the most important steps on the way to
using first words or signs.

Robert lets his grandmother know what's an
his mind by pointing to the apple while looking
firstat her and then back at the apple.
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The Communicator also learns to follow your focus. If you point to
sormething, he can look in that direction to see what you're showing him.
Now you can paint out lots of interesting things - creating all kinds of
opportunities for language learning.

The Communicator continues to make

Where's
the light?

sounds, imitating your sounds more often.
He starts to put sounds together and almost
seems to be talking. But his “talking” is all
sounds and no words. He may also make
sounds that are his first deliberate
attempts to use words.

What the Communicator Understands:
As the Communicator experiences every-
day activities, like getting dressed or
going to bed, he hears you say certain
words over and over again. In time he'll
begin to understand what they mean. He'll
let you know he understands by looking,

directions. This is an important part of lan-

guage development because your child needs
dv looking up, Adam lets his mom know to understand a word before he can use it to

 Otheunderstands thewordiight. — communicate,

First Words User

How the First Words User Expresses Himself: It's exciting when your
child uses his first word. This is a moment parents wait for, especially if
language has been slow to develop. The First Words User may imitate
words that he hears you say, or he may begin to use words all by hirmself.
He starts by saying one word at a time. (Children who communicate by
making one sign at a time or by pointing to one picture at atime are also
First Words Users.) These first words represent people, objects and
actions that are familiar and important in your child's world, like nama,
dada, juice, doggie or up. Along with these words he'll continue to use ges-
tures, sounds and facial expressions. A First Woids User may also use one
word for many different things. fiice might refer to any drink. Deggic
might refer to any animal with four legs and a tail.

P06O0PCIOCOGOLHSESEPOS EQ ® 0 06 00 O 6k e alanae
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The First Words User uses one word to express a whole message.
If he points to a chair and says “Mama,” he might mean either
“That’s Mommy's chair” or “Sit here, Mommy.” You can
figure out what he means by looking at the whole
situation and tuning in to his actions, tone of
voice, gestures and facial expressions.
Your child’s first words may be
simpler versions of real words, like
nana for banana or teep for sleep.
You'll learn what they mean because
whenever he sees or expericnces
these things, he'll say the words the
same way. It may be difficuit to fig-
ure out what some of your child's
early words mean. Once you figure
them out, you may be the only person
who recognizes them.

Ball fs Scott's word for anything that is round.

What the First Words User
Understands: The First Words
User’s underktanding of words
continues to grow during this
stage. He can point to or show
you familiar ebjects and people
when you say their names. He
also understands simple direc-
tions and phrases like “Get your
cup” or “Time for your bath,”
especially if you use

gestures with your words.

Elizabeth's Mom figured out that “dee-dee”
means kitty after hearlng Elfzabeth say it a
few times whenever she saw ¢ cat,
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Combiner .
E
How the Combiner Expresses Himself: Often (but not always) by the @
time a child uses about 50 single words, signs or pictures, he's ready to &
begin putting them together in combinations like “More juice” or
“Mommy up.” These two-word combinations sometimes send a clear mes-
sage, as in “Want teddy.” However, as these three illustrations show, you
may need to look for clues to figure out exactly what a Combiner means.
Daddy shoe.

Baddy shoe.

Here, “Daddy shoe” means Here, "Daddy shoe” means o
S i myshaeson" e e Shoe

Y AR ENNEENENN"

At first the Combiner continues to use single words along with two-

word combinations. He relies less and less on gestures to get his message.
across. He learns fo 'c'h'ange hisword combinations into questions by '

changing the tone of his voice. For instance, “Cookie atigone?” might-- - - - -

mean “Are the cookies all gone?” He also begins to ask questions like

“What that?” or “Where kitty?”

®
What the Combiner Understands: The Combiner understands many 2
simple instructions without the help of gestures. He can also identify an &
objectnot only by its name, but by what you do with it. For example, he &
can point to food when you ask, “Show me what you eat.” He understands N
simple questions that start with where, what and who. He is also begin- &
ning to understand words like in, on, unden, big and little. He listens to ®

short, simple stories and can point to familiar objects pictured in books.

Learning to communicate is a journey and it takes time. To see where o
your child is en this journey now, fill out the following checklist. S
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My Child’s Stage of Communiecation
Development

Tolearn more about your child’s coemmunication, complete the following

checklist. As youread the statements, putan 4, O, Ror N next to each one
to show how well it describes your child.

A - Always
O : often
R - Rarely
N s Never

Sometimes a child's ability to understand language is more developed
than his ability to express himself. So jt's possible that your child may be
at one stage for expression and a more advanced stage for understanding.

“Discoverer Understanding* Expression
MY cHILD .. MY CHILD ..
- looks at me when ! talk or sing | .. criesorfusses when heis sleepy,
; softly to him. hungry or uncomfortable.
| . smiles when I smileat himor ... has different cries, depending
tatk to him. on what he needs,
. Tecognizes farailiar voices. - Makes sounds when he is spoken
- Turns his head toward sounds to ar smiled at.
he hears, « Thakes vowel sounds like “ah,”
- Yesponds when 1 call his name “uh”and “eh.”
by looking at me, moving his ... 1akes censonant sounds like
bedy er holding still, “buk,” “gub” or “ma."
— Tecognizes a few gestures . imitates some sounds he hears,

(such as gestures for up 0T hoj. - imitates me back when [ imitate

- anticipates the next step in a sound that he makes,
daily routines. ... imitates simple actions, for
instance banging on the tray of

! his high chair.

_______ babbles, repeating sounds tike
“ba-ba-ba” or “nuh-nuh-nuh.”

. — closes his eyes or turns away

1 ‘ .
when he doesn't want samething.
i ... ID0kS at, reaches for or moves

! toward objects or peopie he's
interested in,

* Discoverers don't yet understand
whar words mean.

Learn More About Your Child's Commusnieatian {

sy o Tt e
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Communicator Understanding Expression %
i
My CIILD L. MY CHILD .. £
_____ understands familiar words © . takes me by the hand and l
_ in routine situations, like pulls me toward objects that %
bye-bye or np. he wants, %
...... . understands names of .. draws my attention to objects %T
; familiar objects, like botile, and people by giving or showing i
i light or coakic. them to me or pointing to them. %
_. responds to simple ques- .. imitates actions such as clapping. 2
j' tions like "Where's your . imitates sounds. e
: teddy bear?” by moving to E
. . , . .. usesafewgestures, such as
the object, looking atitor i , .
o . - ; shaking his head for no or i
pointing toit, : Y
i waving goodbye,
_.. can follow simple directions | ; >
, ¢ ...looksat or points to what he g
accompanied by gestures A .
: wants or is interested in, and
i (such as when you wave and 7
“ " then loocks at me. b
say, “Wave hye-bye™, T
. — makes sounds that resemble -y
—- understands the meaning e
words. ?
.,.ofino. )
e PULS sTrings of sounds together %
- that almost sound like speech .;
* ey E -
{calied “jargon”). 2
‘MY CHILD .. My CHILD ... %
— tan point to familiar body ... Uses at teast three words (or %
o partsandoblects. 0t signs, or points to pictures) | _ a%ig
: . . follows simple instructions | 10 communicate. @
- evenwithout gestures (such | __ uses more gestures or sounds. T
as “Kiss the baby™). than he used to. @
e CATLANSWEr YOS-0T1I0 QUES- . imitates sounds {like those i
tinns, such as “Do you want animals make) and words. %
a banana?” - Uses between 10 and 25 words %
... TeBpONAS to questions like or signs. e
“Where's the cup?” .. points 10 10 or more pictures &

- understands the names to send messages.
of many familiar objects,

. US€S 25 to 50 words or signs.
people and animals,

® 0

OO0 6 e

®

® ®
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Learn More About Your Chilg's Cummunicutlnn (

. s e LAy e e i
} Combiner Understanding Expression
& My cHiLp .. MY cHiLp |,
- C3D ENSwer questions like - tombines two words or signs
& “What do ybu wear on your together, as in “Want juice” or
feet?” “No bed.”
% . understands questions that - uses atleast 5o words,
P start with “’h"; suchas*Who | .o questions using a rising
e is at the door? tone {as in “Mommy sleepy?”},
& — understands' the meaning . asks questions that start
: of the follewing conceprs: with what and where, like
Qi% e I OM, _ unider, “"What's that?”
— big, __little, - tombines three words together,
~ Can sort objects by category, as in "Want.more juice” or :
such as animals and toys, “Me no hat” :’
- listens to simple stories, .. Tefers to himself by Ris name. :
N :
TR 2B [P e rriri e l N A e A T U L e i

User or Combiner?

W:ZMW%WWW&%

B

L - S

Discoverer, Communicator, First Words

Look for the highest stage under “Understanding” where you wrote
down an A or an O for at least three statements. This is your child's stage
of communication development for understanding.

Now loak for the highest stage under “Expression” in which you

marked an A or an O for the first statement in that list. This is your child's

stage of communication development for expression.

As youread this book, you'll come across strategies thatapplytoa
particular stage of communication development, Usually, the stage to
keep in mind will be your child’s stage of expression. in some later

chapters, however, you'll be asked to select strategies according to your
child's stage of understanding,

AN

13



eeeo aa oo e ow %M@.@%@ 3 I I B BN B B B BE BN AN mﬂ% %%m% & O



"
|

8

K

7

'Let Your Child Lead

2

O Chapter.( 9.

‘ ﬂ J hen twa people communicate back and forth, with or without words, they are taking

partin an interaction. The best way te encourage your child to communicate is to let
her start more interactions with you. Instead of leadin
let your child lead.

When you let your child lead
telling you

g or directing the interaction yourself,

— and when you respond with interest to what she is

— she’ll want to communicate with you even more. And that’s not the only reason
to let your child fead. Every time she leads an interaction and you respond to her, you give
her information about things that interest her ~ information she needs to improve her
communication. That's why we say, “Children who lead get the language they need.”

T e 8PS GO P OB 6O GE O BOOCCO0NOCe 2R 9O OLEeB OGSO
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S

Get Face to Face

ar

The first step toward letting your child lead is to get face to face. When
the twa of you are face to face ...

¢ youand your child can connect maore easily and share the moment
» both of you can hear and see each other's messages better
* it's easier for you to encourage your child to take the lead

So whenever you can, make it easy for your child to look right into
your eyes. Look at how these parents do it:
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OWL to Let Your Child Lead

Letting your child lead begins with OWL:

Observe
Wait

Listen

The first letters of these three important

words can help you remember them.
OWLing is an important strategy that you can use Observe, Waitand Listen:

o & B Tategy thaty Taking the time to OWL Js

with your child throughout an interaction. When you a wise way ta start.

OWL, you open up all sorts of opportunities for com-

munication. You may even discover that your child is

communicating more than you realized.

Observe

0@000069@@@9@9@@?@1@

Sometimes it's hard to know what's on your
child’s mind. Taking the time to observe her
body language — her actions, gestures and
facial expressions — will help you figure it out.
By tuning in to these messages, you can learn
alot about what she's interested in and what
she wants to tell you, Notice what your child is
looking at. Look in the direction in which she's
reaching or pointing. Discovering what has
captured your child's interest wil| help you
share the moment with her.

Mam wos trying to get Megan to
fook in the mirror, but then she
observed that Megan was more
interested in something else — her
sock had come off. Now they can
talk about what Megan is really
interested in.

e
)
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Wait

Waiting is a powerful tool. It gives you time to observe what your child is
interested in. Even more importantly, it gives your child time 1o start an
interaction or respond to what you've said or done. In this book, wait
means three things: stop talking, lean forward and look at your child

expectantly. Your child may be used

to everyone else doing the com-
municating. Waiting in this way
will send her the message that
you're ready for her to respond
to you or, better still, to take the
lead herself. Once your chitd
does one of these things, it’s
important for you to respond to
her iminediately. (You'll learn
more about how to do this in
Chapter3.)

Ifyou need to remind your-
selftowait, countslowlytoro~
 silently, of course. At first, you
may not be used to that much
sitence. Your child may not be
usedtoit cither. Butbe patient
“and don't rush to say some-
thing. [t may take some time - - - -
for her to communicate with

tead of . ' vou. If your child switches from
‘s{ead o QHSWE'."IHQ' .. R

e door when the one activity to another, wait
oorbell rings, again. Give her a chance to get involved in the new activity. Then give

“obert's dod wajts, her still more tire to start an interaction.
Mis gives Robert g

The most important thing to remember about waiting is to give your
‘rence to tell him

child enough time to understand that you expect her to send you a mes-
rere’s someone at Sdge —any message. It doesn't matter whether she sends it with sounds
re door, - :

words or gestures, Anything that your child does or says to make her

needs or interests known to yau is a message. Take another look at the

Expression side of the checklist youcompleted in Chapter 1, “My Child’s

Stage of Communication Development.” There you'll find some of the

ways in which your child may send a message.

1
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Let Your Chitd Lead

Listen

Listening means paying close attention to al| of your child’s words and
sounds. Take care nat to interrupt her, even if you've already figured out -
what she’s telling you. When you listen to your child’s message, you're \
also letting her know that what she says is important to you. This helps
build her confidence and self-esteem.
Even when you OWL, there will be times when you cannot understand
your child’s message. This can be frustrating for both of you. At times like

these, look at the situation for clues and guess what she’s trying to tell
you,

Elizabeth’s mom listens carefully
and realizes that Elizabeth Is
trying ta say Kitty.

If you can’t even begin to guess your child’s message, imitate her
sounds or actions and then wait to see if she does anything to make her
message clearer. You may still not understand, but it's important to make
the effort. When you do, you let her know that you're trying your best to

understand her. You're also showing her that what's on her mind is very
important to you,
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OWLing at Different Stages

Children send messages in different ways as their communication devel-
ops. At each stage you need to Observe, Wait and Listen carefully to what
your child is “telling” you,

4

e

e

<

<

OWL with Discoverers @

i k-

A Discoverer doesn’'t send messages to you intentionally. But when you a

observe her carefully, you'll get important clues about what she needs and é&;%;
what she’s interested in.

A Discoverer who is very young or who has developmental or medical @
challenges goes through many stages of sleep and wakefulness during the &
day. These stages affect how ready she is to interact with you. By OWLing, %
you can tell when a Discoverer is most ready to interact, She may stop
moving, or she may look toward you or smile. She may also move her @
arms and legs or make cooing or babbling sounds (especially when you're @
talking or singing to her). .

_ A Discoverer will also let you know when she is not ready to interact—- .. 1@
usually when she is hungry, tired or uncomfortable. If &
~ shesnotready to interact, she may look away, &

cry, fuss, squirm or frown. Then, she may

- needabreakorshemayneedyourhelp ~ 1&
to calin down, ' e

&

&

@

o

&

%

- Ifsimportant to respond imrmedi-
ately when a Discoverer does some-
thing that seerns to send a message.
For example, she may make cooing

sounds when she's feeling content.
When you smile and coo back right
away, you help her learn that cooing

is a good way te get your attention.
This helps her make the communi-
cation connection (see page 6} — the : @
important step that takes her to the -
next stage of communication. } ©

When she OWLs, Colin’s mom sees that o
he's fascinated by his mobile. e
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OWL with Communicators Banangl
ananal

When your child starts sending messages inten-
tionally, she has reached the Communicator
stage. At this stage, she may communicate a lot,
even though she doesn’t use any real words yet.
Remember to OWL: Observe her body language.
Listen to her sounds. Wait to give her the time

she needs to start an interaction. Then let her
lead the communication.

Even though Megan's mom is busy buying grocerles,
she OWLs to give Megan a chance to show her the
banana. Then she responds with interest,

Ball}

OWL with First Words Users
and Combiners

Even when your child can talk, you still need
to OWL to encourage her to talk even more.
Another reason to OWL with First Words Users
and Combiners is that what they say can seme-
times be hard to understand. But when you
OWL, you can usually figure out

- what they rmean,

-weﬁﬁeﬁoaéﬁaaﬁaaa@m:mp'-@

&
Scott's mom wonders why Scott hes said
the word ball. When she OWls, she sees
that he's pointing ot the moon, which to
him looks tike a big round ball.

G B

Alicia’s mom listens carefutly.
Then she understands that Alicia
is asking her whether she has a hat.

e Lo .
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Take the focus off getting your child to talk

Asking your chitd to say wards for you doesn't really help her learn lan-
guage. In fact, it can have the opposite effect hecause jt t
of communication. Your child knows when you really want to communi-
cate with her and when you just want to hear her say a word.

akes rhe joy our

515 that a .sgoon? Mama try. M ‘
ay sSpoon, poon. g [
Can you say that? - good soupl |

Pressuring Graham to talk makes him talk less.

_ftalso makes playing with the toy kitchen alot.. .. . .
less fun.

When Graham's mom takes the focus off talking, she
has something he waonts to say,

The desire to communicate comes from having something to say and
knowing someane will listen. So instead of making your child repeat
words after you, let her lead the communication and then follow her lead.
If you need to remind yourself to take the pressure off, a good rule of
thumb is “Don’t say say.”

Note that “letting your child lead” doesn’t mean letting her
rule. There are times when you should not let your child lead. For
example, she may put something dangerous in her mouth or pour water
on the floor. These are times for you to set limits, to say no and 1o help
your child find another activity. The activities that will help your child

tearn language are the ones that allow the two of you to connect and have
funtogether.

fets Grahan lead: Then he comimunicaies because he
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Why Letting Your Child Lead
May Not Be So Easy

Children’s communication styles

Children have different styles of communicating. A child’s communication

style can either make it easier or harder for her to interact with others.

Achild’'s communication style depends largely on her ability ta do two
things:

* start interactions with others

* respond when others start an interaction with her

Communication style also has a lot to do with a child’s personality, as
well as how comfortable she feels in a situation. It can also be influenced
by her language difficuities, as well as her physical health, side effects of
medications and overall development.

There are four communication styles: Sociable, Reluctant, Passive
and Own Agenda.

Sociable Communication Style: A child with

a Sociable communication style often starts

interactions with others and responds eas-

ily when others interact with her. A child

who has language difficuities and a Baby seep.
Sociable communication style may not
use words, or may be hard to under-
stand, but this doesn’t stop her from
trying to interact with others. She

finds it easy to take the lead in an
interaction.

Alicia has a Soclable communication
style and easily starts an Interaction
with her mother.
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Reluctant Communication Style:
A child with a Reluctant communi-
cation style does not start an inter-
action very often. When she does,
her message may not be obvious,
and you may even miss the fact
that she has communicated with
you. A child with a Rbluctant
communication style finds it
easier to respond to others than

to start an interaction. She may
need time to “warm up” before
she'll respond, especially if she
doesn’'t know a person well.
Having communication difficul-

ties may affect her confidence in

her ability to integact with others. Amanda has a Reluctant communication style,
‘ She responds to her dad when they play

together, but she seldom starts an Interaction.

= D = = D = = = ) O -

Passive Communication
Style: A child with a Passive
communicationstylerarely ... ... . . .

?
) d
?
?
?
?
)
?
:
@
:

D
L]
>

starts an interaction or
responds. It’s hard to connect
with her because she appears
to show little interest in people
or objects. Children who are
unwell or who take medica-

tions that make them tired
may have a more Passive style
than they would otherwise,
Some children with develop-

mental delays also have a

It can be hard to connect with a child like Katie, Passive communication style.
who has a Passive communication style.
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Own Agenda Communication Style: A child with
an Own Agenda communication style seems to
tune others out and tends to play on her own,
She seldom starts interactions with others. -
When she does, it’s usually because she
needs something. It can be hard to geta
response from a child with this kind of
communication style because she seems
to be in her own world. She may play with
one toy for long periods of time, or she
may move quickly from one activity to
the next, but she doesn’t seem able to
share her play with others.

Cameren has an Own Agenda communication styte.
Dad isn't sure how to get an Interaction galng with
him because Cameron seems to preferto play alone,

Take a moment to think about which communication style best
describes your child most of the time. Children who have Passive,
Reluctant or Own Agenda communication styles need extra support to
get involved in an interaction. But even children with a Sociable communi-

cation style will benefit from your efforts to make interactions more
successful, interesting and fun,

Parents’ roles

Every day, as you and your child interact, you play a variety of roles. Many
things influence these roles, such as your personality, your ideas about
being a parent, your child's cc;mmunication difficulties, her communica-
tion style and the challenges of a busy life. At one time or another, every
parent takes on all of the roles described an the following pages, but
playing certain roles too often can get in the way of your child’s language
learning.

Let’s look at some typical parents’ roles.
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The Director Role: Parents direct their Wuit,‘ bfchht;ven't
children’s lives every day. They plan what tlil[l;';aege
their children will eat, what they will

wear and when they will go to bed. But
sometimes parents play the role of
Director too often. They do most of the
talking, telling their children what to do
and how to do it. They may not realize
that over-directing can get in the way of
their child’s learning. Children learn
best when they lead interactions.

What celour is the fire
truck? Can you count Robert wants to find the page with the monster,
the wheels? but his dad is playing the Director role, Insistin g
that they read the book page by page.

The Tester Role: Parents want their chil-

dren to learn new skills. If a child isn't

developing language as expected, her par-
-~ entts Ty think they Reed 6 Work sver Fard

er to help her learn. So they take on the role - - -

of Tester, asking lots of questions to see

what she’s learned. But testing a child
‘doegsn'thielp herlearn. A childTearns best
TN when sheis having fun and her parents
When Brian's mom takes on the role of Tester, she’s ~ are tuned in to her interests.
too busy asking questions to OWL and notice what
has really captured his interest,

0 & DO D E S B O 8 & &

Look at Mr Elephant.
The Entertainer Role: A parent in the He's going to eat

some leaves from
Entertainer role is lots of fun and does what- a big tree.
ever it takes to keep a child amused. The
Entertainer tends to take the lead, doing
maost of the talking and playing. The problem
is that the child doesn’t have much opportu-
nity to interact and be part of the fun. To
learn language, children need to be actively
involved in the interaction.

Scott enjoys watching his dad be the
Entertalner but he doesa't have an -
oppartunity to get involved., N
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Uh-Oh, do you

want Mommy to
get it for you?

The Helper Role: When a child has a hard time
learning to tommunicate, her parents naturally
want to make things easier for her. They rend 1o
play the role of the Helper; doing everything for her
andnot expecting much communication,. Parents
of children with special needs may feel an even
Stronger need to play this role. Bur when parents
are too quick to help, they may not find cut how

much their child can communicate and what real-
ly interests her.

It's six
o'clock. We'd
better hurry.

When Sofia drops hertoy, her motter becomes the
Helper, rushing in to frelp before Sofia hos a
chance to da anything herself.

The Maver Role: Parents of young children are busy
people, and their days are full of things to do. To stay
on schedule, parents have to keep things moving fast.
However, parents who play the Mover role too often
may miss the chance to connect with their child and
talk about things that interest her.

Megan's mom is in the Mover role because she'
is running late. She doesn't notice thut Megan
is trylng to tell her something.

You've got a mouse
in your truck. That's

. . ' d nice mouse. He
The Watcher Role: Sometimes parents would like to interact wants some cheese.

with their child but aren't sure how to jein in. They may
end up just watching her play or commenting on

what she's doing from a distance, This is espe-

cially true if the child doesn't seem interested in
nteracting. Children do need some time to

vxplore and learn on their own. Bur to learn lan-

guage, they need to interact with thejr parents,

in his rote as Watcher, Cameron's dad does a
play-by-ploy tommentary from the sidelines.
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The Tuned-In Parent

When it comes to helping your child interact and learn language, the most
important role for you to play is the role of the Tuned-In Parent — tuned
in to your child's interests, needs and ahilities. Tuned-In Parents give
their children opportunities to start an interaction, and then they
respond immediately with interest.

You can’t be a Tuned-In Parent all the time. But to play the Tuned-In
Parent role more often, think about whether you are talking too much,
asking too many questions, helping your child too often of rushing more
than you need to.

When Robert's dad thought about it, he realized there was no reason
to be the Director and to insist on reading every page in the book. So, he
followed Robert’s tead and let him turn to his favourite page with the pic-
ture of a monster. '

i
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Dad realizes that Robert is making a monster sound and fellows
Robert’s lead. Now that he's the Tuned-in Parent, the fun begins.
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Create Opportunities for Your Child to Lead

Semetimes OWLing isn't enaugh, If your child doesn't start an interaction
with you ~ even when you're careful to wait for it — she may need more
help from you. The foltowing suggestions will help you create mare oppor-
tunities for her to take the lead.

These ideas may not work right away, That may be frustrating for
bath of you, but it doesn’t mean they won't work after a while. If you create
an opportunity and your child doesn’t take the lead, just show her what
she could do or say and then carry on with the activity. She'll learn from
your example, and next time she may start the interaction.

| Help your child
make a request

Instead of rushing to give your
3 child something you know she'll
= YA m————~ want, create an opportunity for her
> 2 ””H ‘ to ask for it. Listed below are some
TJU ideas for helping your child make
30 arequest.

ﬂ + Place a Favourite Object out
of Reach ... Then Wait: When your

By putting his favourite toy out of reach, child wants an object, place it in
Miguel's mom creates an opportunity for

her view but out of her reach and
him to ask for his teddy bear.

then wait until she Yoes something
to ask for it. As soon as she asks
for the object, give it to her.

Juice. More
+ Offera Little Bit ... Then Wait: juicel
Instead of giving your child a big piece
of apple or a full cup of juice, give her
a little bit, then wait for her to ask for
more. As soon as she does, give her

a little bit more, then wait again,

By giving Grahom just a sip of
Juice, Dad creates an opportunity
for Graham to ask for more.

B e O0S0CQO B &S00 COOO0D DO E O D
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+ Choose an Activity That Your Child Can't Do Without Your Help ...
Then Wait: Children love bubbles, wind-up toys and musical toys.
Because your child needs your help to make these toys work, you can
use them to encourage her to lead the interaction. Instead of smmediately
blowing the bubbles, winding up the toy or turning on the music, wait
ta create an opportunity for your
child to ask for your help. When
she asks for help, give it to her.
But wind the toy up justa bit, or
blow just a few bubbles at a time.
That way you'll give her more
chances to ask you to do it again.

YR

Again.

—

3

After the wind-up toy stops, Dad waits,
creating an opportunity for Sofia to ask
him to wind it up again. .

for a child to choose when you give her just
two choices,

Jordan's mtem creates am opportonity forblmyo
choaose by reaching for the object he wants.

+ Pause a Familiar Activity ... Then Wait:
When you and your child are doing some-
thing that can be repeéted over and over —
such as playing Tickle, swinging on a swing
or singing a song — pause the activity from
time to time. Then your child can ask you to
continue,

When Dad stops bouncing Hanifa up and down,
she flaps her arms to tell him to keep going.
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Help your child make a
comment or ask a question

No, not on your
hand. Shoe goes

on your foot,
+ Change a Familiar Activity ... Then Waijt:

Instead of just pausing in the middle of a
familiar activity or routine, you can also
changeitorleave outa step. The surprise
creates an epportunity for your child to
react and start an interaction by making
acomment or asking you a question,

When Scott's dad does something
wrong, Scott gets a chance to let
him know he made a “mistake.”

+ Hide Objects in Surprising Places ... Then
Wait: Let your child find a surprise to create an
opportunity for him to tell you about it.

Brundon’s mom has hidden a toy
where Brandon will find it, creating
an appartunity for him to teif her
about the surprise,

+ When Things Go Wrong ... Wait:
Every day, little things go wrong,
Spoons fall on the floor, crayons
break and juice gets spilled. Instead
of fixing these little problems right
away, wair a few seconds to see what

_ 5
your child will do or say. You'll be NPT
creating an opportunity for her to . g
send you a message,

{nstead of picking up Robert's cookie

immediately, his mom waits and watches -

him. Then Robert lets her know that his :

cockie has falien on the floar.
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Oo-ooh ..,
squirrel.

You and your child interact during daily activities like getting dressed, riding on the

bus or playing in the park. These everyday activities create the best opportunities for
language learning. The more your child takes the lead during these activities, the more you
canrespond by following his lead, which will build his confidence and communication skills.
In this chapter you'll learn how to follow your child’s lead to let the interaction gTow,

Chapter (
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- Follow Your Child’s Lead and
Let the Interaction Grow |

“Following your child’s lead” means responding with interest to what your

child is communicating to you. It means letting your child know that
you've received his message and giving him the feeling that his message

is interesting and important. It also means responding by building on
what he has communicated.

(=
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2

- There are many ways_'...to-.___fo_l_low,- your child’s lead:
» respond immediately with iﬁter_
* joininandplay o
* follow your child's lead with your actions and words
» imitate " |
» interpret
”'fUﬁOW'f}ii‘Gugh —

éﬁ% =

~ When 'y'o'tif.child starts an interaction with you, respond immediately. If he
sends you a message of any kind -~ a look, a sound, a smile, a hody move-
ment, a gesture or a word ~ do or say something right away to let him :
know you've received his message. Responding immediately with enthusi- :
asm builds his confidence and encourages him torespond b

G- DB

ack to you, 3
Children are attracted to a smiling face, and your smile is a wonderful

way to show your child you're interested. Putting lots of animation
voice helps, too.

Few

inyour

T ity

When you respond, make sure yourespond to what your child is inter-
ested in, not what you think is important. Ask yourself what he's thinking 3
and feeling, then show him that you're interested in what interests hint, i

n
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Follow Your Child's Lead

—

The reasons for following your child’s interests are simple:

* heis more likely to communicate about whar he's interested in
* he'lt learn more when your response relates to his message

« 1Us very hard for him to switch his attention from what interests
him to what interests you

If your child is
a Discoverer, your
quick response helps
him understand that his
movements and sounds

Look! Your balf
is floating!

mean something to you,
This in turn helps him
make the communica-
tion connection, when
he rezlizes that what

he does ar says

affects the people
around him.

Mom responds enthusiostically to Soffa’s message. This lets
Soffa know that Mom Is Interested in whatever Interests her.

Join in and play

Evenifyour child doesn't start an interaction with you, you can still get
involved in what he’s interested in. Join in and play with him. For example,
if he's driving a toy car on the floor, join in. Get down on the floor with

your own car and drive it near his, making car noises. Then watch the
interaction grow!
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Joining in the play is one of the best ways to follow,your child’s lead,
creating all sorts of opportunities for fun and communication. To join in
and play, tirst get face to face and OWL {observe, wait and listen) to see
exactly how your child is playing with his toys. When you join in, play
the way he’s playing. Don’t change the game. Remember to wait silently
every now and again to give him opportunities to lead the interaction.
Then follow his lead. Keep reading for some great ideas about how to join
in and play.

i

“Join in and play” means adapting parents’ roles

Do you remember the discussion about Parents® Roles in Chapter 27 {fyou
find yourself overdoing the role of ... '

« Director — get more involved in the play, but avoid taking aver
+ Tester — focus on playing and having fun instead of asking questions
* Helper —wait to give your child time to explore and discover on his own,
rather than showing him how to play
o Wateher = gatinvolved n the lay by sing toys to play ke a el
= Entertalner — sit back and let your child tead the play, instead of putting - - -

the spotlight an yourself

iy ks e el SR Peret e, Gy s i
- Follew his lead and focus on playing togetherand having fun, - -

Playlike a chi}@.

Can you remember how much fun it was to build a tower, play with toys in
the bathtub, drive your toy cars or dress up your dolls? Look at toys and
play activities through your child’s eyes. Get down on the floor with him
and have fun! Young children often play without a plan, so don’t worry
about what’s going to happen next or if he’s not playing the “right” way.
Go with the flow, and stay with your child’s interest.

¥
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Use fun sounds and words
Children enjoy sounds that are fun to hear and fun to make. Fun sounds
and words are easy to remember and understand because they're said
with lots of animation and often have gestures that go with them,

Use fun sounds and words that fit with what you're doing. If the two
of you are going down a slide at the park, “Wheee!" is a fun word to say. If
you're pretending to put a doll to sleep, say “Shhhhhh” and put your finger
to your lips. When something goes wrong, saying “Uh-oh!” or “Woops!”
while putting your hand up to your head always gets a child's attention.

Your child will probably love sounds that animals make, like “moo” or
“meow,” sounds that monsters or other characters make, like “Rrrashhr!” .
and sounds that vehicles make, like “Chugga-chugga, chugga-chugga!”
for a train. Here are some other fun words that your child may enjoy:

* Boom! - when there's a big noise or something falls
* Vroom-vroom! and Beep-beep! — when he's playing with toy cars
or trucks (
* Ouch! - said with a pained look on your face as you touch the part
of your bady or your child's that hurts
* Pssshhh! - to make the sound of water running or pouring
* Yuck! or Yucky! - said with an exaggerated look of disgust
* Yummy! or Mmmmm! — while rubbing your belly
* Bye-bye! — when you wave
* Peek! — when you're playing a game of Peekaboo
* Pop! — when bubbles pop or when a toy, like a jack-in-the-box, pops up
* Up! and Down! — said with your voice going up at the end when you
say up, and down at the end when you say down
* Cheep-cheep! Woof! Oink! and other sounds that animals make

Get your own toys

It's hard to join in and play when your child has the only toy. When that
happens, you can easily find yourself in the role of Watcher. The selution
Is to get your own toy, one that is similar to your child's. For example, if
your child is “driving” a toy truck or stacking blocks, find yourself some-
thing to drive or stack. Have an extra toy ready in case your child wants
your toy or wants to have a toy in each of his hands.
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Pretend

When childrenreach the First Words User and Combiner stages, they
begin to pretend in their play. (Some Communicators who can understand
far more language than they can express may also pretend in their play.)
They make believe that toy abjects are real, for example pretending to talk
to Grandma on a toy telephone. (You'll learn more about pretend play in
Chapter 7.) Pretending is a great way to join in the play. Take on a role,
behave like the character you are pretending to be and make the play fun!

Mama try. Mmmm
.. good soup!

The Interaction [s
lots of fun when
Graham pretends to
feed bis mom scmte .'

Cseupendshe T
pretends to eat it
and enjoy it.

Follow your child’s lead with your
actions and words

When you follow your child's lead with your actions and words, you
respond to what he says and does, letting him know you are listening. On
the next three pages you'll find some strategies for letting the interaction
grow in a gentle, natural way without putting the focus on getting your
child to talk.
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Follow Your Child's Lead

Imitate

One of the very best ways to conneet with a young child who is

just begin.
Ning to communicate is to imitate him by copying his actions,

facial
expressions, sounds and words. Start by getting face to face and OWLing

to abserve your child. Then do exactly what he does. If he bangs on his
high chair tray, then you bang on something too. If he makes a sound,
repeat his sound using the same rhythm, loudness and tone. If your child

is a Discoverer ora Communicator, imitate any non-crying sound he
makes ~ anywhere, any time,

’ Dah-dah—dah-dah} E)ah-dah-dah-daq

N 2/

Mom imitates Evan, saying exactly

what he says. It's a great way to ger
. the Interaction going.

- Letyaur child,

ear his words pronounced correctly:

A

. ﬁ.tl;ere are maﬁy.words that are hard for
- 77 them to'say. Ifyour child says a word but mispronounces it, respond by

. When e eining

' repeating the word, but say it correctly. For example, if he points to the
juice and says “Doos,” respond by saying *Juice” (repeating It a few times),
Then carry on with the interaction. There s no need to tell him he's not
saying the word correctly or to ask him to say the ward again, Let him
experience success so that he feels encouraged, not self-conscious, abhout the
way he is talking. Learning to pronounce words correctly takes a long time,

e ER SR SE RO OEGCRHOELOPOeHEPHE YYD
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Interpret

Interpreting your child's message ~ putting into words what you think he
is trying to tell you with his actions or sounds - is another powerful way
to let him know that you are listening and trying to understand. Before
you can interpret your child’s message, first you nced to OWL to undery-
stand what he's trying to tell you. For example, if your
child reaches his arms out toward youwhenyou
enter his room, he's probably telling you he wants
to be picked up, so as you lift him, say “Upl™
Interpret from your child’s point of view.
For example, if your child hands you his empty
cup to ask for more juice, instead of saying
“You want some more juice,” say what he
might say if he could: “Juice” or “More™ or
“More juice,” When you interpret your child’s
message with just one or two simple words, he
might imitate what you say right away. If not,
R hearing your example will help him know
o ) what to say when he’s ready.

-

hert kicks his legs to ask foro push. His dad

fPffgbfsmessM:bmm,amg-, e e
it Rabert would say if ke could.

- It's a heavy
bag. You're a
strong boy.

_ -Make-a'cumm'ent""'"'"""""_"""""'_"""' o
Anotherwayto followyour child'slead
Is to make a short comment that
matches what your child is doing or’
saying at that very moment. A com-
ment can be just one or two words
or a short sentence. Use simple,
clear language. Your comments
can keep the interaction goihg
by building on what your child
is doing or saying, or by build-
ing on what he seems to he
interested in, Comments also
let you talk to your child

about new and interesting
things.

P00 0CIBPOOCVCOEE0COGIEDGSRE
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Scott's mom follows his lead with a comment.
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. 'Ask a question (but not too often)

Questions are a natural paf: of canversation. You can follow your child's lead by asking
questions, but questions can make your child feel pressured. This Is ESpecially true if
you ask too many questions or questions that have nothing to do with what he's
interested in.

Questions will be discussed In more detail In Chapter 4. For now — unless your child
is a Discoverer (see page 44) — avold asking too many questions, The best ways to
follow your child’s lead are Imitating, interpreting and making comments.

Combine responses when you
, follow your child’s lead

P::Hf;,fg;;?e‘_s When you follow your child's lead with

~ youractions and words, you will often
combine two types of responses. As a

: guideline, when you respond to your

Aaaahhhh. Ly child - by imitating, inter preting, mak-
ing a comment or asking a question —
use no more than two of these responses
at a time,

Dirty. Dirty
pants. What
should we do?

¢SOV DI T TV S CE D 0D

Grace's mom combines two responses,
Firstshe interprets what she thinks Grace

means. Then, she makes o comment about '
what Grace is doing.

Brian's mom Interprets Brian's message, then asks a gquastion,

Q0 eeQERTIOHEBTCR
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Follow through

Sock on,
When your child makes a request, Marmmy’s gonna
it's important to follow through, put your sock on.
For example, if he asks you to put y
on his shoe, follow his lead by

imitating, interpreting or mak-
ing a comment ... and then follow
through by putting the shoe on.

When Cameron asks mom to
puton his sock, she first
Interprets his message and
then follows through,
putting on his sock.

Following through lets your child know that
he wants. If your child asks for something you
don't want him to have or can't give him,
you can still follow his lead to let him

; o . Juice. That's .
know you've understaod his mes- enough juice. No
more juice,

sage, then respond — as
Graham’s dad does.

Doos,

Graham's dad can’t follow through because Grakam has had enough juice.
But he still Imitates Graham and then explains that there's no more Juice.
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Following Your Child’s Lead
at Different Stages

Follow the Discover'er’s lead

OWLing with a Discoverer tells you a lot about how he feels and what -

he wants. Even though he doesn't communicate intentionally,
respond to him as if he does.

you can
Imitate: Imitate a Discoverer's
body movements, actions and facial
expressions. If he sticks out his
tongue, stick out your tongue. Most
importantly, imitate his sounds
exactly the way he says them, If he
says “Bah-bah-bah-bah” then you

do the same. Imitate as often as you

can. It creates a special connection.

Your child may stop and look at

you. If you wait, he may even

Irnitate you back!

Mom repeats Victoria's sounds exactly as
Victarle says them. it's o great way to get
the interaction golng.

Interpret: Interpret the Discoverer's movements, facial expressions and
sounds as if he were telling you something, For example, if he smiles and
makes a happy sound when you tickle him, think of this as his way of
telling you he likes being tickled and say “Tickles. You like being tickled!”

You don't need to keep your sentences short. Even though your child can't
understand what you say,

he loves to listen to the music in your voice, so
keep it lively.

@@@-@@@@@@@@@@@@@@533@55%'@'@@@4&4&,&&&,_.1'
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Make a Comment: Talk to a Discoverer
Here comes as if he can talk to you. Comment often
Andrew. Andrew about what you're doing, what he’s
deing and what’s happening around
you. For example, if your child
sneezes, you could say “Oh, that
was a big sneezel” If he hears
the telephone ring, you could
say “Phone. Maybe that’s
Grandpa! Grandpa's calling

wants to say hi,

to tell you he's coming for

dinner.”

Ask a Question: For
Discoverers, questions are
a good way to stay connect-
ed. Even though your child
When Dad notices that Katle Is looking at her doesn’t understand your

big brother, he follows Katle’s lead by making words, he loves the sound of
u comment,

your vcuce When you aska -

" question, your tone changes,

e making you interesting to
listen to. You can ask a Discoverer any kind of question. For example, if
he looks toward a noise outside the room, you can ask “Did you heara
- noise?” or "Did Daddy make a big noise?” If he yawns, you can ask “Is it
time for your nap?” or “Are you getting tired?” The wards you use aren't ... ... . .. .. ...
so important. What matters is that your child hears your voice and knows
you're responding to him.

Join In and Play: Discoverers like to bang and shake toys and pat toys in

their mouths. When you join in and play with a Discoverer, youneed to

OWL so you know wherhe needs time to explore new things. To make

it easier for him to look at };ou when he's holding a toy, get face to face.

If you're showing him a toy, like a rattle, hold it close to your face.
Sometimes, you need to get your child's attention before he will look

at a toy. To do this, do something interesting with the toy: shake it, move

it around or touch him playfully with it. Move toys and objects slowly so

that the movement or sound doesn't overwhelm him. To help your child

change his focus from a toy to you, make fun, interesting sounds — such
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as clicking your tongue or gently calling your
child’s name. If your child looks at you even
briefly, respond immediately with lots of
enthusiasm by looking directly into
his eyes, smiling and saying some-
thing — anything - to him.

Do you want
your bear?

. When jordan reaches for his teddy bear, Mom

_ - Interprets his actfon as a request. Ta foin in and play,
‘__';f -~she makes the bear dance.

LAATRNR O vy

Follow the Communica.to'r’s lead

R AR EEE L

Get face to face and observethe Communicator as he becomes interested

in something. Wait for him to send you a message. Ask yourself *What's

he thinking? What's he feeling?" so you'll be ready to follow his Jead.
Early in this stage your child may still be learning how to share his

thoughts with you. To do this, he has 1o look back
and forth between you and what he's think-

ing about and point to it so you know what

has caught his attention. To make it
easier for him, position yourself next

to the object, peint te it or pick it up-
and hold it next to your face.

¢ 0082200080060 00663DF

Dod halds the jack-in-the-baxso it's
easler far Megan to took back and forth
between him and the foy.

Imitate: If you're not sure what to do, imitate! Communicators enjoy it
when you imitate their actions, facial expressions and sounds. Do what
your child does. Say what he says, using the same rhythm, loudness and
tone. Imitate as often as you can. If your child repeats the action, imitate

him again. Imitation can really get an interaction going, helping the two
of you feel more connected.

Ay
fars
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Interpret: The Communicator sends specific messages
using actions, looks, gestures, facial expressions and
sounds. When your child communicates, decide

what his message is and then interpret it. Put

what you think your child means into one or Uh.

two words. For example, if you give your
child a piece of banana and he turns his
head away or says “nuh-nuh,” say the
words that your child would say if he
could: “No” or “No banana.”
Interpreting works the same way

when your child is learning signs or
picture pointing. Make a sign or

point to a picture to interpret your
child’s message. Always say the word
that goes with the sign or picture.

Even though your child isn't saying Mom interprets Hanifa's message by
words yet, interpreting his message teaches making the sign for cookie and saying
him something he can use when he’s ready. the word at the seme time.

Make a Comment: Make a comment that relates to your child’s message
“or to what is happening at the moment. A comment can beoneortwo
words or a short, simple sentence that your child can understand.

Iom In and Pkay. A great way to ]om i

. ‘and play with @ Communicator is to imitate

what he does with his toys. To do this,

you'll need to get your own toys. If he's
putting shapes in a shape sorter, join in
and add your own shapes. If he’s pouring
water from a cup into a pail, get your own
cup and pour water into his pail. While
you play, use fun sounds and lots of ani-
mation in your voice to keep the interac-
tian interesting.

Jolnia and play with @ Communicator by

- E S @ Imitating what e does with his toys.

i
¥
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Get face to face and start OWLing.
Your child may send you a message
right away, or you may need to give him
time to start an interaction. When he
sends a message and you're not sure
what he means, ask yourself “What is
he thinking? What is he feeling?”
Remember to respond to his interests.
Don’t try to switch to something else.

Imitate: Imijtate your First Words User’s
actions, sounds and words. Imitation
continues to be a powerful strategy at
this level and it can help keep'the

interaction going. . Imitate your child’s word using the correct pronunciation.

Uh-oh.
Broken.

Interpret: Interpret your
child’s gestures, sounds and
words by re-expressing his
message in one or two words.
If your child uses signs or pic-
tures to communicate, use
one sign or picture combined
with the spoken word to inter-
pret his message. Remember
to interpret from your child’s
point of view, saying the
message the way he would

if he could.

Interpret your First Wards User's message with one word.
Hearing the word often will help him use it — when he's ready.

S UV
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Make a Comment: Make a comment that relates to your child's message
or te whatever is happening at the moment. A comment can be one or two
words or a short sentence that your child can understand. For example, if
he looks at an empty bowl and says “Gah,” you could imitate his word by
saying “Gone” and then add a comment, “You ate all your cereali”

Join In and Play: Jain in and play with a First Words User by playing like
achild. Continue to use fun words and play with your own toys to make
the interaction fun. Sometime during this stage, your child will begin to
pretend, 5o join in and pretend along with him.

Follow the Combiner’s lead

OWL until your child sends you a message. At this stage it’s stil] impor-
tant to get down to your child's physical level, but not necessarily face to
face. There are some exceptions. If your child has a Reluctant or Passive
fommunication style, being face to face will help you see his non-verbal
messages and reassure him that you're listening to him. If your child has
an Own Agenda communication style, getting face to face can Encourage o
R .__.___._._________.____________b.i_mm_indude.yuumammemft{cm~.-Befngfaremfaféﬁ'igéﬁé‘ﬂi‘é"f"‘"""'_""'""""""'"'“"'_"'"'"""""”'
o | advantage: if your child has a hard time pronouncing words, it allowshim-
~ to see your mouth so he can observe how speech sounds are made.

. Imitate: Imitate 'what”a"c*_ambim’fff!a??h}f repeating hiswords, saying e
them Correcﬂy Imltatmgacuong is IESSUSEfmw‘thcombiners‘bUtthey SO

' ' 'sl't”i'l'llé'ﬁjby'being imitated sometimes.
There's a '
buttertly on your Make a Cemment: Add a comment to

sweater. Wow! what your child has said. At this stage,

children can also talk about the past.
D For example, if your child talks about
a storybook picture of a lion, you
could add a comment about the lion
he saw at the zoo.

Loura’s dad makes a comment
te follow Laura’s lead.,

3
3 l'-}l:,.
® DO
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Join In and Play: Continue to pretend
when you join in and play with your
Combiner. taking on pretend

roles. Your child will be

delighted if you play the

patient so he can be

your dactor.

Say ahh .,
abhhhhh,

Brandon likes to
pretend by playing
docter with Grandma.
Even when he's looking
in her mouth, Grandma
remembers ta interprat
his message, ’

Following your child's lead by using the strategies you've learned in this
chapter will help you to

« establish a connection with your child

* encourage his attempts to communicate and build his confidence
give him more chances to participate in interactions with you

® Create opportunities for language learning

L

Once you've followed your child's lead, remember to keep OWLing,
Waiting will give your child an opportunity to respond to you and take

the next turn in the interaction. You'll learn more about taking turns in
Chapter 4.
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Bus. Bus goes

“Beep-beep!”

Bus goes "Beep-
beepl Get out
of the way.”

So far, you've learned how to let your child lead and how to follow her lead so

the interaction can grow. In this chapter you'll learn how to help your child
take turns so she can stay in the interaction longer. Helping your child stay in the
interaction is important because the longer you keep an interaction going, the
more opportunities she has to learn how to communicate.

S @ CEOC0Y 92666638660 0CeWH;
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Taking Turns at Different Stages

Aturn looks different at each stage of communication. Anyreaction bya

Discoverer counts as a turn — a sound, a look, a smile, a slight movement

or even a burp or a sneeze.

A Communicator has many different ways of taking a turn. She may
look at you or use actions, gestures and sounds. Or she may use a combij-
nation of these. For example, if she wants to

showyou a dog she's seen, she may turn to
loak at you while pointing at the dog and
making a sound. It's usually easy to notice -
a turn when your child uses her voice and
makes a sound. Sometimes, however,
Communicators take a turn without mak-
ing any sound. If your child doesn't make
many sounds, you'll have to observe her
face, actions and gestures very carefully,
A First Words User’s turns consist of
single words - or signs or pictures — aleng
withactions, gesturesand sounds. The
" Combiner takes turns by combining two or
R ... three words, but she'll still use one word sometimes, o 0
- vives Mom a beautiful If your child has a Sociable communication style, she is probably
'j"’?ﬂe - fmd she freats already taking turns and having little conversations with you.Ifyourchilg
SRR saBiscovererarh 4 Passive, Reluctant or Own Agenda communication |
_ style, taking turns may not come easily. She may not know when or howro
"'t'éiéé"}iéf"{ii‘fﬁ;wl'f'};bur child has a hard time taking turns with you, expect
the conversation to be very short. By using the strategies described in this
chapter, you'll learn how to help her take more turns with you.

R, DS COMBEE Ty o
ioves his arms and

Match Your Turns to Your Child’s Turns o
Your conversations with your child will be at their best when you balance %
them carefully. Having a balanced conversation means that you and she @
take an equal number of turns and your turns aren't much longer than
hers. In other words, try to match your turns to your child’s turns. : %

B
- @
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+ Match the Length of Your Child's Tarn: Your child's turns wilj be
short. Try to match how much your child sa
turns short and simple, too.

ys or does by keeping your

+ Match Your Child’s Pace: Let your child set the pace for the conversa-
tion. You may need to slow down and wait a ljttle tonger than you usually
would to give her the time she needs 1o explore, understand or respand.

+ Match Your Child's Interest: When you're having a conversation with
your child, always focus on what she is interested in. She'll take more
turns and stay in an interaction longer when you follow her lead,

Of course, having balanced conversations with your child starts with
getting face to face with her and OWLing. By observing and listening,
you'll know when she's ready to communicate and when her interest
changes. By waiting, you'll give her the time she ne
sage once you've taken your turn, '

In the illustrations below, Brian's mom OWLS and follows his lead.
She matches her turns to Brian’s, keeping her turns short and making
sure that she and Brian take an equal number of turns.

eds to send you a mes-

®
|
%
%
g
®
g
®
>
®
»

L T G T

Dirty. Dirty
. 1, Brion tokes the

p' oy pcmts! 2. Mom fallows
fead ~ ond the Brian's lead,
ﬁ first tum = to et matching his
' his mom knaw interest by
p that his pants imterpreting his
[9 are dirty.

message, She
keeps herturn
short. Then
she wails.

® & 0 &

Yes. Mommy's
gonna wash pants,
@ 3 wina word and

a gesture, Brion

4. Once again,

Brian's mom
takes his turg, matches his
telling his mom interestand
thatshe'if have keeps herturn
o wash his simple and short,
pants, Then she waits

for him to take
his nextturn.

S ¢ GO Qeeead
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Cue Your Child to Take a Turn

Ittakes children a long time to learn how to take turns in a conversation,
A child may fail to take a turn simply because she doesn't realize that it's
her turn. Even when she knows it's her turn, she may not know what to da
or say, so she may do nothing.

The only way your child can learn to take turns is by interacting with
someone who supports her and makes it easier for her. When parents are
helping their children learn how to swim, they put water wings on them to
help them fioat. In the same way, you can give your child cues to make
taking turns easier until she can do it all by herself.

One of the best cues is the simple act of waiting. Waiting sends your
child a clear message that your turn is over and that you expect her to
take the next turn. But sometimes waiting isn't enough. Your child may
need a cue that not only lets her know it’s her turn but also shows her
what kind of turn she could take. The cues discussed below can be used
on their own or together with other cues.

+ Cue Your Childwith Facial Expression and Body Language ... and
Wait: The look on your face and your body movements can signal your .

* Lean toward your child te let her know you're ready to listen.
* Open your eyes wide with anticipation and lift your eyebruws
-« Smile or nod your head to ericourage her. '
» Point to whatever has captured your
child's interest.

Sometimes children learn to take
turns just by responding to cues like
these, especially if you wait for five to
ten seconds. Without interrupting the
flow of the conversation,'these cues
gently let your child know you expect
her to take her turn, If your child
responds to these cues, use thern often,
making sure she’s looking at you before
you try them,

Mom's facial expression and body languoge
are cues for Katle to take a turn.




\T

& E R N EERAEREEER R E R E LG
@@@@@@@@e@@@@@@@@@a'&a ®

Take Turng to Keep the

Interaction Going ;- ‘ _

+ Give Your Child a Visual Helper ...
and Wait: Avisual helper is a cue that
your child can see. It could be an
abject, a gesture, a sign o a pic-
ture. Ayoung child learns best
when she hears and sees what
you're talking about, Visual
helpers give her lots of infor-
mation to help her take her

turn. (You'll learn more about
visual helpers on pages 94-96,)

+ Pause or Changea

Familiar Routine ... and Wait:
In Chapter 2 you learned how to
use a familiar activity or row
tine - such as swinging on a
swing or playing a game of Tickle
— 10 help your child start an interac- Tarik’s Dad uses the toy as a visual helper
tion with you. During routines, your to cue Tarlk to soy Its name.

child can learn a lot about how to

keep an interaction going, especially

if taking turns is new to her. To cue

your child during a routine, pause with a [ook on your face that tells her

you're expecting her to take a turn before you continue. With a routine

that's very familiar, you can also change a few words or an action to sur-

prise her and give her a chance to tell you that you've done something

wrong. (You'll learn more about using routines in Chapter 5.}

+ Give Hand-over-Hand Help ... and Wait: Many of the games or songs
children enjoy include actions that your child can fill in to take a turn. For
example, during the sang “If You're Happy and You Know It,” your child
can clap her hands when yc;u sing “clap your hands.” Hand-over-hand help
shows your child exactly howto doa specific action. To teach her how to
clap, sing the song for her several times, clapping your hands as she
watches you. If after a few times she's still not imitating you, gently put
your hands over hers and show her what to do. Then continue singing
and show her again when you get to the next clap. After deing this many
times, pause the song befare the claps and see if she claps on her own.
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If not, help her hand-over-hand and keep
singing.

Don’t use hand-gver-hand cues too
often. They should be used only when your
child understands the action and is close

to being able to do it on her own.

+ Ask a Question ... and Wait: Asking
your child a question is another way to
cue her to take her turn in the conver-
sation. Ask only one question at a
time, though, and wait to give her
the time she needs to respond.
Remember that not all questions
hel'p your child take a turn. Some
actually stop the conversation. Keep
reading to learn more about differ-
ent kinds of questions and which

Mom is helping Miguel learn how to moke the siga for cnes are best fer your child.
more whern he wants more bubbles. When he doesn't

saying the word more at the same time, Then she blows
mare bubbles.

What if my child doesn’t take a turn?

Your child may need more time to learn when and how to take her turn.
As a general guideline, follow her lead when you take your turn, and then
wait. If she doesn't respond, cue her - using one or more of the cues
described in this chapter — to let her know you're ready for her to take

a turn. Then wait again. '

If she still doesn't take a turn, take it for her. Do or say what she could
do, keeping in mind her stage of communication. Don't pressure her to
imitate your example. Just take your next turn and carry on with your
conversation. This will keep the back-and-forth exchange going and avoid
frustration for both of you. Make sure that your child is able to take the
kind of turn you are expecting from her.

H
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~ Ask Questions That Keep
the Conversation Going

Asking and answering questions is an important part of communicating.
Questions help you and your child understand each other's messages and
thoughts. Questions alse give you a way to follow your child's lead while
cueing her to take the next turn. Let’s look at some different kinds of
questions so you can choose which anes are best for your child.

Choice questions

ooyt

@ Cheice questions let your child choose between two things — for example,

& “Want milk or juice?” These questions are the first ones she will be able 1o

& respond to, and so they create easy opportunities for her to take a turn.

They also give her a feeling of control, which will encceurage her to com-

@ municate more.

& You can ask your ch‘ild to choose between any two things ~ which hat
, she wants to wear, which toy she wants to play with or which book she

@ wants to read. The easiest choice questions are the ones that involve real

e objects, so in the beginning it’s a good idea to use visual helpers. Your

child can then respond simply by pointing or looking toward what she
wants. When your child can understand and say a number of words,

you can ask choice questions without visual helpers. Always keep your
questions short and simple. Obviously, when you ask your child choice
questions, you should also be sure that either choice is acceptable to you.

*.-‘ 3
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Choice questions help pretfent power struggles
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While It Takes Two to Talkisn't a book about managing children’s behaviour, choice
“questions can help you deal with the difficult moments that are part of life with a young

child. For example, imagine you're out for a walk with your child, She doesn’t want to
& sitin her stroller but she's tired of walking, so she sits down on the ground and refuses
to move. You can avoid a power struggle by giving her two choices: “Want towalk ... or
want stroller?” Use short sentences, stow down your speech, stress the important
words and use visual cues, such as pointing to the stroller. Then wait for her to choose.
o if she doesn't make a choice, then you will have to make one for her. But at least you
gave hey the opportunity to choose.

ks
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Yes-or-no questions

Yes-or-no questions are questions that can be answered with ayes or a ne
—such as “Do you want to go outside?” or “Is Dolly thirsty?” This sort of
question gives you a useful way chommunicating with your child even

& a

o

before she can use words, Children learn to answer Yes-or-no questions
first by shaking their heads for no, then later by nodding for yes. You can
also ask yes-or-no questions by saying words or phrases with arising tone
of voice at the end, as in “More?" and “Al} finished?”

WH- questions

WH- questions are questions that start with what, who, where, when or
why. (Questions that start with how are usually also included in this
group.} The first WH- questions that your child will be able to understand
are short, simple ones that start with what, where and who — such as
“What's that?” “Where's your teddy?” and “Who's at the doar?” (Try to
avoid testing your child by asking “What's that?” too often.)

Later, your child will understand questions that start with why and
then, much later, questions that start with when and how, When and itow
questions are harder for your child to unde_r_'s_;q_r_l_gl__‘__'l_"g__gg_gwg;g_);ghgnquﬁs;........-_...--------------- e

o tion, for BXample, your child needs to understand something about time.
Questions that start with when and how should be avoided for now. -

What s thisz De 1

you Know what
this is? What nojse |~
does it make?

stop the conversation =~

Asking your child a question
can help her take a turn.
Butwhen questioning puts
too much pressure on your
child, it can also bring

your conversation to

a stop.

Groham's mom asks so many questions
that Graham doesn’t have a chance to
take a turn - nor does he want to,



e -

Take Turns to Keep the Ioteraction Qolng

Conversation stoppers

Help your child stay in the conversation by
avoiding these conversation stoppers:

* asking too many questions
+ asking questions that ...
* your child doesn’t have time to answer

e
P
*
®
@
'u..
®

9 = test your child’s knowledge
' * are too hard for your child to answer :
la * don't have anything to do with what your child is interested in
[@ * answer themselves
3 21 b - B 4T o = A o '.:-;'{',-:'-‘.'.‘:‘--Crl*.;_:.‘.:-':g i A R e T O Ty
e Dug a hole
. did you Yg a nole.
You're alil So. did y Filled it with
S - . play in the
finished, aren’t water. Made a
sandbox?
@ you? road and a
castle,
@ Siace it's obvious that 50ffa has finished her breokfast, Tarik has a lot to say, but his dod’s yes-or-no question
& she doesn't need to answer the question. doesn’t give him an oppartunity to tell him all the things

thatare on his mind.

@@%@@@@@
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Asking Questions at Different Stages

You can ask your child choice questions, yes-or-no questions and WH—
questions no matter what communication stage she is at. When you ask
" questions, remember to ask one at a time and to give her time to respond.

;
Questions for Discoverers
Even though a Discoverer can't understand your words, she likes to hear
the sound of your voice when you ask questions, especially when you use
lots of animation. Before asking a Discoverer a question, OWL tc see what
she's interested in. Then follow her lead by asking questions about what-
ever that is. For example, if she turns her head when she hears a loud
noise, you could ask “What was that?” or “Did Ross drop his book?” If you
notice that she’s looking at the toy hanging over her crib, you could ask
“Are you looking at your pig?”
Questions can be very interesting to a Discoverer if you exaggerate
the tone and loudness of your voice. For this reason, you may want to
repeat the question just to hold her attention. When you ask a question
and wait with a smile and an encouraging look, your child
" Ay FeSpend. SRe fay Take a turn by making 7
a sound, changing her facial expression

Did the noise

‘i(’:;;ig;:z or wiggling her arms or legs. Her

big noise? response may be subtle, but it's
' prenin aturn.

You can also use choice
questions with a Discoverer.
Hoid two real objects in front
of her and ask which one she
wants, and then wait for her
reaction. Your child may look
at the one she wants, or she
may turn her head toward it
or move toward it. Be sure
that you hold the objects well
apart from each other, so
you'll be able to tell which
one she's interested in.

Colin can’t understand his mom’s questions but
the woy they sound gets his attention,
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Asking questions with Communicators,
First Words Users and Combiners

IFyour child is a Communicator, a First Words User or a Combiner, keep
these things in mind:

* Ask questions that your child understands.
* Ask questions that she can answer — with or without words,
* Ask questions that show her you're interested in what she's telling you.

Questions for Communicators . Want
. . i Cinderella or
Ask a Communicator simple questions that she can Pinocchio?

answer without words — for exampie, with a gesture
or a sound. Use visual helpers to help her under-
stand your questions.

Choice Questions: Aska Communicator choice
Questions using real objects, then OWL until
she answers. She may look at, reach for or

point to what she wants,

Yes-or-No Questions: These questions help

a Communicator take a turn because she can
answer by just nodding or shaking her head

or by making a sound. Ask yes-0r-no questions
to find out what your child wants (for example,
“Want to go outside?") or to help her tell a story
("And did the kitty run away?"), You can also use
Yes-or-no questions to clarify a message of hers
that you're not sure you've understood,

When you and your child are involved in a
familiar routine, you can ask a yes-or-no question
to cue your child te take a turn, Pause during a
routine or at the end of one and ask a question

like “Want more?” or “Again?” Then wait for her
to take a turn.

Hanlifa, a Communicator, responds to Dad’s
thoice question by pointing to the movie she

wants to watch.

A RN EYNE XN NN
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WH— Questions: Some WH- questions can be
answered without words. A Communicater can

Where's the

answer WH— questions that start with what,
where or who by pointing or using a sound.

For example, if you ask vour child *Where's your
sock?” she can hold up ker sock. !'f she can't

find it, she can hold her hands up to gesture

“All gone.”

Ask simple questions about objects and
people that your child can see around her. This
includes pictures in storybooks.

Questions like "What do you want to drink?”
or “Who's that?” need to be answered with a

specific word. Because Communicators don't use

words yet, questions like these are conversation
stoppers, so it’s best to avoid them.

Adam looks up at the light to answer
his mom’'s question.

Questions for First Words Users
._(hlesﬁonsgiveﬂ.ﬁmwms,usera_.Ch_an_ce..tb__. e e e e

usé the words she can say. Before you ask a Me. Want to read
First Words User a question, be sure you've Grandma
heard her use the word she needs to

answerit. - Yedh.

Choice Questions: Once your child is
First Words User, you can ask her choice
questions without visual helpers —~ if she
can say both of the possible answers. If
she can't say the names of the things she
is choosing from, make sure she can see
both objects {or pictures of them) so she
can point.

Yes-or-No Questions: Asking a yes-or-na
question is a useful way to check that
you've understood a First Words User’s

message. It's also a way of helping her Mom asks a yes-or-na question to check that
she has understood what Scott Is asking for.
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take an easy turn 1o keep the conversation going, However, asking too

Many yes-or-no questions in one conversation may stop her from telling
you what's on her mind.

Where are

WH- Questions; Ask simple whar, who
your shoeg?

or where questions that your child can
answer with a single word. For exam.
ple, if you ask your child “Where’s the
birdie?"” she could answer witha
word like there, sky or tree. Of course,
if she can see the bird, she could
pointto itinstead,
When your child can't answer
aWH~ question, try a yes-or-no
question instead. For example, if
your child can't answer the ques-
tion “Where are your shoes?” you
could then ask “Are your shoes in
your room?"

TETBDEDOS

Mom uses a WH- question to ser {fBrign
knows where his shoes gre.

Want to go to
the park or go

Questions for Combiners get ice cream?

Once children have reached the
Combiner stage, they're usually
able to answer questions about
things they can’t see around
them. They may also be able to
answer simple questions

about something that hap-
pened earlier that day or some-
thing that is going to happeh.

Choice Questions: When your
child is able to combine two
words, you can ask choice
questions using short phrases,
as Laura’s mom does here,

Mom’s carefully worded choice question helps
Laura answer It
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Yes-or-No Questions: As with First Words Users, asking a Combiner
ayes-or-no question is a usefyl way to check that you've understood
your child's message or to help her take an easy turn. However, if your
child uses many different words and takes turns easily, questions that
can be answered with & simple yes or no don’t allow her to use all her
language skills.

WH- Questions: You can ask a Combiner what, where or wha questions
as long as you know she has a way to answer them, with or without words.
For example, a question like “What should we do?” can be answered by
two-word combinations such as “Open door,” “Make juice”™ or “Wash
pants.” Also, try to ask questions that encourage your child to think and
to solve simple problems, such as “What happened?” or “Where can we
find another one?”.

Turn questions into comments

Many parents find themselves asking their children question after ques-

tionin an effort to get a response. If you find yourself asking your child

any questions, you're not alane. It's a natural reaction when your child ...
" has eonimunication difficulties. But too many questions may turn your

child off conversations, So, to limit the number of questions you ask your

child, turn some of your questions into comments or statements,

- Insteadofaquestion... > syacomment
What's that? Is that a bird? = Hello, bird!
That’s a big truck, isn't it?* = Big truck.

Doyoulike thatjuice? > Mmmm! Good juice.

Balance your questions with comments. Here's a general guideline: For
every question you ask your child, try to make at least two comments.

Combine questions with comments

It takes children a while to learn how to respond to a comment. Ifyour
child doesn't respond to a comment, combine a comment with a question,
For example, if your child sees a baby drinking milk from a bottle and
says “Baby dink,” you could say “Baby's drinking. What's baby drinking?”
Then she can take her turn and say “Mitk."

G 0B 6
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Bus goes "Beep-
beep! Get ou
Beep-beepl of the way.”

{ Bus. Bus goes
“Beep-beep!”

"Get out of
the way.”
Where's the
bus going?

_ Yes, the bus is
Deh cool, | going to school,

Brandon's mom is coreful to use more comments than :
questions In her conversation with him.

oot i S B S Y

Turn-taking develops gradually, and big changes don't happen overnight.
Be sure to keep it fun for both of you,
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hink of all of the things you do with your child in an ordinary day. You get up,

get dressed and have breakfast. Then you may take your child to daycare or
preschool on your way to wark. You may also go grocery shopping together or go for
awalk to the playground. Of course, along the way there are more meals and snacks,
diaper changes or toilet training, bath time and, finally, bedtime. You may have
a song you always sing or a little game you always play at some of these times.
Activities like these, which happen in almost the same way every day, are calted
routines. As you'll learn in this chapter, routines are a wonderful, fun way to
introduce your child to taking turns and having conversatians.
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What Exactly Ts a Routine?

BﬁpeatedMnn}r.Times:--Asa-rau{me-is-repeat,d.wer.mdmagaimy U

All routines have four things in common:

* They have specific steps.

¢ The steps are always in the same order.

= They are repeated many times.

* People in the routine have specific roles.

Specific Steps: Routines are always made up of a series of steps. For
example, a child’s bedtime routine might consist of the following steps:
put pajamas on, brush teeth, get inta bed, read a story, kiss goodnight,
turn out the light.

Same Order: Routines begin and end the same way each time, and the
steps in between are always repeated in the same order. The words,
sounds and gestures that are part of each step usually stay the same as
well. Because the order of the steps in a routine is so predictable, your
child soon learns to expect what comes next.

child gets to know all the steps and the words, sounds and gestures that
go with themn. Once he knows a routine well, he relies less on you to guide
him through it. He can then take more turns in the routine, and he learns
exactly which turns to take and when. SR

Specific Roles: Each ofyou hasa specific role to play in any routine, and
each role involves specific actions. At first your child won't be able to play
his role by himself. But with help from you, he'il begin to learn how. When
he’s older, he may become skilled enough take over yourrole. Then, he'll
be the one to start the routine and the two of you will switch roles. (Role
switching applies mainly to people games, described on the next page.)
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‘The Many Routines in Your Child’s Day

Every day, you and your child share many different
kinds of routines. Some rautines are a part of daily
life in most families, and some may be unique to
your family. Some of them are everyday routines —
daily activities like changing diapers or going to
bed. Others are little games that involve the two
of you playing or singing together, which is why
we call them people games.

el People games

People games are play routines that involve just you and your child,
without any toys. When it comes to people games, you are your child’s
favourite toy! .

Afew well-known peoplé games are described below. You'll see that
each of them has two simple roles, one for each of you. Later on in the

chapter, you'll learn how to play them in ways that create more oppor-
tunities for your child to take turns.

Peekaboo

Children love the surprise when you disappear and then reappear in
this game.

* Get face to face with your child, hold up a small blanket or towel and
say “Play Peekaboo.” .

* Put the blanket or towel over your head and ask “Where’s Mommy?” or
“Where's Daddy?” You can ask this question a couple of times to hold
your child’s.attention. .

¢ Then, lift or pull the blanket off your head and look right into your
child’s eyes as you say “Peekaboo!l” or “Boo!” Any simple words are fine,

but use the same words each time so that your child learns to associate
them with the routine.

As your child gets more familiar with the game, you can play another ver-
sion of Peekaboo by peeking around a corner or from behind an object.
When your child sees you, say “Peekabool” and then hide again in the
same way. Wait a couple of seconds before you peek out again,
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down on your back, or by lifting him
onto your shoulders. “ff '

Hide and Seek
Help your child learn this game by finding a hiding
place for him — under some pillows, under the bed
sheets or behind a chair. Walk a few feet away from
the hiding place so your child can’t see you. Say
“Where's (child’s name)?" a few times. Then say,
“One... two ... three ... Here [ comel” and go and
find your child. Pretend to look in a few other
places first. Each time you look in a spot say, “Is
(child's name) here?” When you don't find him
there, say, “No, not here” or “Not behind the chair"
to help him understand that you're looking for
him. When you do find him, end the game by saying
“There you are!” and giving him a hug,

When your child is first learning Peekaboo or

Hide and Seek, it's important to keep the game moving
quickly. If you take too long to find him, he might lose

interest. As he becomes more familiar with the game,

you'll be able to make the hiding part last a little longer.

Bouncy-Bouncy and Horsie Ride

Children enjoy the fun of being bounced up and down on your lap,

* Pasition your child on your lap so the two of you are face to face.

* Hold on to your child’s hands or, if he needs more suppart, put your
hands around him under his arms and bounce him up and down on
your knees. You can bounce slower or faster, depending on what your
child likes best. Say this rhyme while you're bouncing:

Bouncy, bouncy (child’s name).
Bouncy, bouncy (#hild’s name).
Up and down, up §nd down.
Bouncy, bouncy (child’s name).

Later on, you and your child can play
Horsie Ride by having him lie tummy

One, two, three ..
Here I comel




Tickle

« Get face to face. Your child is usuatly lying on his back for this game,
* Hold your hands in a tickle position just in front of your child.

* Say, with lots of excitéement and animaticn, “I'm gonna tickle you!®

* Then tickle your child in a playful way while saying “Tickle-tickle."

Gonna-Get-You, or Chase
This is a game in which you chase and catch your child.

* Get into position: If your child can walk, bend down a few feet away

from him. If he sits or crawls, get down on your knees a few feet from
him.

* Hold your arms up at shoulder level, with your palms facing out and
fingers slightly bent as if you are gbing to grab him. Say “I'm gonna get
you!” or “Here I comel” '

* Ifyour child is sitting or crawling, crawl slowly toward him,
saying “I'm gonna get you!” as you crawl. If he is
sitting, gently catch him, tickling him as |
you do. If he is crawling, gently catch
him in your arms. If he is walking,
then playfully run after him until

you catch him in your arms. \
* As soon as you cateh your child,
say "I got you!”

)
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The high point of people games

People games are especially fun for children because they usually have a high polat, <5
or best moment. Often the high point occurs right at the end of the game, For example, :
the high point in a game of Chase is when you say “l got you!” The high point1s what

makes your child want to take a turn in the routine. High points can be so powerful that
some children learn their first words from them. '

©e 060000600008 660000680
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Songs and rhymes

Children's songs and rhymes are another kind of routine that can help
children learn to take turns. Some of these songs and rhymes, such as
“The Wheels on the Bus,” have actions that go along with them. “The
Eensy Weensy Spider” (or “The Iisy Bitsy Spider™} is sung with a finger
play. Action-filled songs and rhymes like these are fun for your child and
are also wonderfuyl learning opportunities. Your child can learn to predict
the gestures, words and sounds he's seen and heard so many times, and in
time he might use them himself. (To learn more about songs and rhymes
now, skip ahead to Chapter 9.}

Create your own routines

You can create routines just for you and your child. To do this, OWL to see
what your child enjoys about an activity. Turn enjoyable moments inta
familiar routines by repeating them over and over again, making sure
both of you take turns. Here are some examples of 1outines that parents

Blowing Routine: Jordan isa Discoverer, and his reactjons are
often just small body movements or slight changes in his facial
expression. Jordan's mother noticed that he smiles when she
blows gently on the side of his face, so she turned this into a -
routine the two of them can share.

Monster Noise Roatine: Soffa is a Communicator. Her

favourite book is Where the Wild Things Are. Each time her
dad turns to a page that has a picture of the monsters, he
makes a monster sound, which makes Soffa laugh. This
moment has become the high point of reading the book.

Checking for Mail Routine: Robert is alsoa Comrﬁunicator.
His father noticed that he likes opening the mailbox to see if

The blowing routine always there is any mail inside. He also enjoys the squeaky sound it
makes jordan smile. makes when he opens it. Now he and Robert check for mail

together every day when they get home.
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How Children Learn to

P Take Turns in Routines

P Before your child can take turns in aroutine, he needs to see and hear
ﬁ ' the routine again and again, This helps him learn all the steps and all the
@ actions, words and sounds that go with them. Until he knows the routine

well, you'll have to guide him through the steps.

p As he becomes familiar with the routine, your child starts to partici-
,@ pate in it by taking a turn. The easiest turn he can take is to ask youto
I repeat the routine when you have just finished it. He might also ask for
} the high point. Or, if you pause and give him a chance to take his turn, he
\@ might fill in an action, sound or word. For now, he still relies on you to
|® help him play the game. Over time, he'll take more and more turns and

' he'll.rely less on you.
®
®

e
@ = Peekaboo!
@
® -
®
&
&
®
@ .
® .
& ¢ Onice Jamle knows the Peekaboo game, his mom sets
o up the routine and walts. He takes his turn ..
e
@ .
?‘:' -~ and he’s rewarded by his favourite part of the game.
8 - |
&
\
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Even later, your child may become so good at taking turns in his favourite
routines that he may start the routine and even take on your role. For
example, he may start the Peekaboo game by putting the blanket over
your head, or even on his own head. Leading the interaction in this way

is a very important step in learning to start conversations.

After playing Peekaboo dozens of
times, famle can now start it, so he
sets Mom up to play the game,

At 1T AR T L e

Where's Jamie?

In time, famie learns to take an Mom's role. He puls the blanket over kis own head ond
waits. When Mom says *Where's Jamle 7 he pulls the blanket off and says “Boor™




Choose a routine that’s easy to repeat and that your child enjoys. It could
be a people game, a song, arhyme or a routine you've created. Once vour -
child is familiar with the routine, you can use it to SPARK an interaction.

Start the same way each time. /

PlanYourchild’sturn. ' L_@ S

Adjust‘the routine so your child can take his turn.

Repeat the same actions, sounds and words each time.

Keep the end the same.

Start the routine the same way each time

Give your routine a simple name. For instance, you could shorten a long
name like “Ring Around the Rosie” to “Rosie.” Then pick avisual helper
to go with the name. For example, for Peekaboo, you could hold up the
blanket when you say “Play Peekaboo?" Use this name and the visual
hetper each time you start the routine.

Over time, your child will {earn to recognize
the routine by its name and the visual helper.
After a while he may ask for the routine by say-
ing its name or by using the visual helper that
you always use. Choice quesﬁuns can give your
child a way to request the routine before he's
ready to do it all by himself. For example, you
could ask “Want to sing ‘Bunny’ or ‘Bus'?” to give
him a choice between “Sleeping Bunnies” or “The
Wheels on the Bus.” (¢ re

Want to Efcy
“Bunny 7

Brian's mom shortens the name of the rhyme “Sleeping Bunnles”
to “Bunny” and hops like a bunny to stort the routine.
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Plan when your child will take a turn

If your child is just beginning to take turns, you could set up the routine
so that he takes his turn at one of these times:

¢ atthe end of the routine, before you start again
* justbefore the high point
* when you pause during the routine

Ker] loves itwhen her dod
lifts her high in the air.

13

& 0.0

Dad planned that Kerl would take her turn at
the end of the routine when he brings her
down again. So he says “and down” to let her
know the game is over, and then he walts,
Keritakes g turn by telling him “Againt”

seesc000see

[
[
]
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Plan howyour child can take his turn

What your child says or does to take his turn will depend an his communi-
cation stage and the situation. Here are some of the ways — based on rhe
four stages — that your child could take a turn in the routine,

Discoverers: A Discoverer won't make a specific request for the rourine 1o
continue or to be repeated. But you can interpret any sign of excitement
(such as faster breathing or kicking feet} or even the slightest reaction as
arequest for more.

Communicators: A Communicator takes a turn in a routine without
using words. He may reach, point, make a sound or move his bady. He may
look at an object involved in the routine (for instance, a jar of bubbles) and
then look back at you. He may even try to say a word that's part of the rou-
tine, like Boo for Peckaboo.

First Words Users: A First Words User can use a specific word or sign
that is part of the routine, or he can pointtoa p1cture to take his turn.

Combiners: A Combiner can combine two or more words used in a rou-
tine, such as “fali down” or “We all fall down” from “Ring Around the
Rosie.” He can also use the word more with another word to ask for arou-
tine to continue, as in “More ‘Bunny.’”

Groham, a First Words User,
uses a single word to tell his
moem what comes next In thelr
Juice-maoking routine.
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.A.djust the routine to give your child
a chance to take a turn

You can adjust the routine by using cues to let vour child know when to
take a turn and what to do or say. Two of the easiest ways to cue your child
are to pause the routine or change it. When you've just finished the rou-
tine, you can also use a word to cue your child to ask for more. '

+ Pause the Routine: Pausing the routine means stopping to give your
child a chance to take a turn. Depending on his stage of communication,
he could fill in a word or an action, or he could ask you to continue the
routine or do it again. If a routine has a high point, the best time to pause

the routine is just before it.

Round and round the
garden, lga:ns's the teddy
bear, Une step, two
steps ..

vnder therel

‘ictoria’s mom pauses just before the tickiing to let Victorio know
's her turn, When Victoria kicks her legs and makes a sound, her

nom interprets this as a request to continue.

Tlckleyou e e

As Soffa gets dressed in the mormning, her mom
pauses te give hera chance to say the word on, which
she hkas heard her Mom say every day for many
maenths.




+ Change the Routine: Change the
reutine to give your child an opportunity
to tell you what i differentlor missing,

what surprised him or what went
wrong. '

+ Use a Word to Cue Your Child to
Ask for More; To help your child
ask for the routine to continue or
be repeated, give him z cue by ask-
ing “More?" or "Again?” at the end
of the routine, Be sure to use the

Same word each time,

Refer back to “Cue Your Child
to Take a Turn” in Chapter 4 for -
more ideas on how to adjust the rou-
tine. If your child doesn't take aturn
even after you give him a cue ang
walt, take his turn for him by doing or
saying what you think he could do. Then
continue with the routine, Each time you

When Dad changes the checking-for-mail routine,

Robert takes o turn to let his dad know that he sees
do this he'll learn from your example. the surprise in the mailbax,

Repeat the same ac.tions, sounds
and words

Think of your routine as a series of steps, and follow them in the same
order each time. This wil| make it easter for your child to learn the rou-
tine, so he'll know what's going to happen next. As you follow the steps,
-always use the same words, sounds and gestures. For example, when
you're piaying Peekaboo, decide what you'll say when you take the
blanket off — and say that word every time, Changing what you say from

“Peekaboo!” to “Here | am!” will make it harder for your child to learn
the routine,

v e
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At Keep the end the same

Your child needs to know when the routine has ended. Keep the ending the
same each time you finish. The end of a bedtime routine might be turning
out the light and saying “Night night!” The end of a routine for getting in
the car might be buckling your child's seat belt and saying “Click.” If a
routine (such as swinging on the swing} doesn’t have an obvmus end, you
could say something like “All done” or “Finished.”

LT . - m oo o SEFRE T "r" T —
. o : s of ﬁ'{{‘ .
Follow your child’s lead ... .
wherever it goes The eensy weenay spider
' climbed up the .. Oh, _
Routines are fun, b‘t&ynur chid -7 there’s slmbal T

may not always be inthe mood |
for the routine you've started. r
Don't worry about it! If :
something outside the
routine interests your child,
be ready to stop the routine
and fellow his lead.




Qs part of following your child's lead, you're already adding language to your
conversations with her. In this chapter, you'll learn how to add language in

ways that will help your child understand her world better and express what's on
her mind. You'll also learn how to set communication goals to help your child take i
a better turn or move on to the next stage of communication. i
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' First Experience, Then Understanding,
Then Words

Parents look forward to the day their child uses her first words or sigﬁs.
But many important steps lead up to that day. A child's earljest learning
takes place through her experiences - what she sees, hears, touches,
tastes and smells. During these everyday experiences, she hears you say
the same words again and again and starts to figure out what they mean.
Soon, she points to her nose when you ask “Where's your nose?” and fol-
lows stmple instructions like “Give the baok to Daddy.” This is the begin. -
ning of understanding. Your child has unlocked the door to language!

Once your child understands many words, she may be ready to start
saying some of thern. She may imitate a word when she hears it, or she
may use it on her own. She may not be able to pronounce words correctly,
She may say “dop” for stop, “nana” for banana or “no” for nose. Or she may
say something that doesn't sound like the 1eal word at all. For example,
she may say “baba” for blanket or "ugah” for music. You'll know what her
word means because she’ll use it the same way every time.

Learning to talk takes time. It can be frustratmg or dlscouragmg ifa

- ¢hild doesn’t use words or signs. Be patient. Your child may need to hear a

word maany, many times before she'll try to say it. If she doesn’t try to say
words, it may be because she is not yet ready or able to. But even if she
isn’t saying words, she is still learning what they mean, and that’s an
important step on the road to language.

ur Chlld is ha\nng a ha tzme ieaming to say words, a speech-language

'professionai may suggestteaching herto use signs or point to pictures. Using signs or

- pictures won't interfere with your child’s ability to learn to speak. In fact, itwilt actually
help her understand and learn words. Signs and pictures can also make her less
frustrated because they give her a way to express herself. In other wards, they can ba
stepplng stones to words.

The more times your child sees you make a sign or point to a picture, the easieritis
for her to make the connection to what it means. When your child has seenyou usea
sign or a picture many times, she may be ready to try these herself. Like first words,
early signs may be simpler versions of adult signs that are easier for your child’s hands
to make,




_Add Language to the

Adding language is a natural part of your day. Rather than setting aside
special times to tezch your child to talk, take advantage of the time you
already spend together. Build language learning into everyday routines

and activities and turn any time you share with your child into a time
for communication. S

Ready, set ..

Water's all gone, .
Let’s get some
more water,

I *,

_ Add language during routines: Robert's

1! dad says “Ready, set... gol” each time he is

® about to push Robert on the swing.

@ Add language during doily activities: taum and her Soilled
Mom water the plants every day. When Laurg says JUI'EE' spi‘“;.d

@ Al gane™ her Mom responds by adding information )
about what Laura Is most Interested in — her walering

@ can Is empty.

@

®

& Add tanguage when something

.. . unusuol happens: When the juice
@ - splils, Jamie’s mom gives jamie
@ the words to describe what has
happened,
@ '
&
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Add Language to Build Your'* Child’
Understanding of the World’ '

Children have a lot to learn about the world, and they learn much of it
through language. First, children need to understand what words mean.
Part of learning about words is learning how one word can describe many
things. For example, bottle describes containers of many shapes and sizes.
Children also have to learn many things that we as adults take for granted
~ what is going to happen in the future, why people do the things they do,
how objects are the same or different and many other things.

From the time your child’s understanding is at the Communicator
stage, she’s learning all these things from interacting with you and hear-
ing you talk about them. When you add language, you introduce her not
just to new words but also to new ideas. She may not understand what all

: ybur words mean, but that's okay. With your help and with lots of repeti-
tion, she'li come to understand them and, in time, use them herself,
© 71 Referback to the checklist on pages 11-13. Are your child’s under-
standing and expression at the same stage? If her understandingisata :
more advanced stage, keeping this inmind will help youadd languagein

- ways that will develop both parts of her communication.

Communicator or First Words User Stage of
Understanding: 1f your child's understandmg
is at the Communicator or First Words User
stage, most of the language you add will

be about what is happening right now.
You'll talk about the doggie going
“woof-woof,” children playing ball
outside, lights going on and off — all
the things that she is seeing and
hearing.

- Look at the
big airplane!

Children whose understand-
ing is atone of these stages also
need to hear you talk about things
that are not happening now. Start
by talking about familiar things
that will happen in the very near
future, Use short, simple sentences.

T

A

Robert is Just starting to fearn off about
airplanes from his dad.




Add Language to the Inters,
For example, when you are undressing your child for her bath, you could #
point to the water running into the bathtub and say “You're going to have
a bath.” You can also talk about events that have just happened. A minute
after Grandma leaves, for instance, you could say (waving as you say it),
“Grandma’s gone. Grandma said bye-bye.” Start giving simple explana-
tions for why things happen, such as “Baby's crying. Baby wants a bottle”
(making a sucking sound). Repeat these ideas often, adding gestures and
facial expressions to help her understand. In this way, you start exposing
your child to language that will build her understanding of what's going =
on in her world. She may not understand ever;;:.fj__hing you say, but in time ' )
her understanding of words and of the world will grow,

Combiner Stage of Understanding: As your child’s understanding
reaches farther into the future and the past, she begins to understand
sentences like “You're going to Katie's birthday party tomorrow” ‘
and “We saw Jesse at the park.” Now that you are adding lan-
guage to build her understanding of more complex ideas,
your sentences will grow longer. At this stage of under-
standing, you can add information and ideas that
encourage your child to pretend and imagine,

talk about her feelings and past experi- -

ences, and solve problems.

Dad adds language by explalning ro Cameron
why his truck won't fit into the hole,

B @ & $ ® @@@@ e &9 O8 G @—@3‘?72??%
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Add Language to Help Your Child
Express Herself

The way you add language to help your child express herself depends on
her stage of communication development. At each stage, your child will
need something a little different from you.

Talk to a Discoverer as if she
can talk to you

When you add language with a Discoverer, talk to her as if she can talk to
you. First OWL to find out what has captured her attention. Then look
right into her eyes and talk about it. Be enthusiastic and animated and

use fun sounds and gestures. [f you find yourself repeating what you

Say again and again, just keep on repeating. It’s all part of talking to a
Discoverer and holding her attention. If your child is quiet and doesn't
interact easily, don't become quiet yourselfl Your child needs to hear your
voice whenever you are with her. The more your child hears your voice, o
themore she'ildiseavér anduse hérown,

LooK whe's herel
Here's Andrew,
Hi, Andrew!

Dad sees that Kaile has noticed her brother, so he adds the
words thot describe whot has captured Katle's interest.
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Help Communicators,'_Firs_t Words Users .. « ..

and Combiners express themselves

LR B R SR
When you add language tohelpa Communicator, a Firs
User or a Combiner to express herself, keep these important
strategies in mind: o S

* Give your child a worgd o
* Use a variety of words
» Expand your child’s message

S

Give your child a word (ora sigm or a picture)

When your child communicates with you, follow her lead and respond by
giving her a word (or a few words). Keep your response short — one, two or
three words. Giving her a word shows that you are Interested and under-
stand her. Some of the words you give her may be new words or words she
understands but can't say yet. Remember that it's not enough for your
child to hear a word once or twice. She'll need to hear a word again and
again before she can remember it and, eventually, say it herself, During
one interaction, try to repeat a word about five times so your child can
remember it and eventually be able to say it, Count the number of times
Dad says phone during his interaction with Grace below.

Phone.
Grandma’s on
the phonel

Groce glves Dad the phone, 5o he gives herthe ward Grace is still very interested in the phone so Dad says the
far it — and repeats it three tiles. word again and agoin fo help Grace learn Jt,




Sofia’s attention has switched
fromrthe rafsinstotheraln -
outside, so Mom glves hera
few words, matching them to
Soffa"s new Inferest,

Match Your Words to What's Happening at the Moment: Whether your
child is commumcating directly to you or is doing something on her own,
it's important to add language by giving her a word or two. If she's playing
or attending to'something and isn't communicating directly to you, give
her a few words that describe what she’s doing, what she’s looking at or
listening to, and what she might be thinking or feeling. Match your words
to what's happening at the moment. This makes it easier for your child
to learn a new word. For example, if you see her looking at someone’s
glasses and you say glasses right away, she can connect the word to what
she sees.

Rain. It's
raining!

Use the Same Word for the Same Thing Each Time: When adding tan-
guage and giving your child words, always use the same word for the
same thing. For example, if you refer to a cat as “cat,” don't change this to
“kitty” or “kitty-cat.” It will be much harder for your child to learn any of
these words if you do.

Use Specific Words with Your Child: Make a special effort to use specific
words rather than words like it, that and them, which don't help children
learn new vocabulary. Try to use the actual words you want your child to
learn - and use them again and again. For example, if you give your child
a spoon to put on the table, instead of saying “Here's a spoon. Put it on
the table,” say the word spoon each time: "Here's a spoon, Put the spoon
on the table.”
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Use a variety of words
When you're helping your child express herself, it's natural to tell her the
names of things, for instance dog, book or ice cream. But your child needs

to learn many other kinds of words. Look at all the words you can use to
talk to your child about a teddy bear.

Names:

bear, teddy

Question words:

Woaords that describe:
what, where

soft, big, all gone

Words that express Action words:
belonging: ¥ ! sleep, eat, hug
may, Mommy's
Social words: ' j12‘\.*’1:}11115 for feelings:
night-night, bye-bye happy, sad, tired

-~

Location words {where things are):
up, down, under

Which words should you add for your child? Start with words for the
things your child is most interested in — words she understands and
communicates about through actions or gestures but can't yet say or sign.
Think about the words your child would want to say. For example, you
might want her to learn the word poity, but she may not care about that

word at all. Maybe she'd rather say doggie, ice cream or on (for a light)
because those things really interest her.

ef
!
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_ Once your child uses about 5o words or sxgns sher may be ready to

combine words into twa-word sentences, When you add a variety"uf words .
you give her the building blocks she needs to do this. Action words hke
push, jump and sleep are especially i Important because they combine eas:ly

‘with other words to make tw0~word sentences. (such as “Daddy sleep or--
“Push truck”). :

Knowlng a vun'ery ofwordsgfves Brfan tf:e bqufng -
e blocks he needs ra combfne words. _ o
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Expand your child’s message
Whether your child uses justone word at a time or two or
more, you can help her speak in longer sentences by
expanding her message. Do this by imitating the

words she says and adding ane or two more.

Even if she can understand longer sentences,

keep your sentences just one or two words

longer than hers. This is how you help her
build her ability to express herself.

Mom expands Scoit's
message, adding one
word to the word he
said.

using an action word.

Brandon's mom expands his message to show him the next step,
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Helping your child understand and use language is a bit like playing a
game of catch with her. You do everything you can to help her catch the
ball. You use a larger, softer ball. You get her attention. And then you gen-
tly toss, roll or give the ball to her. You wouldn't think of throwing the balt
hard or throwing it when she isn’t looking.

It works the same way when you talk to your child. In other words, it's
not just what you say te your child that helps her learn language, but how
you say it. Making the words that you add stand out ~ highlighting them
—helps her understand them and, in time, learn to say them.

To highlight the words you are adding, use “The Four §'s:"

E.ﬂ.\._,,,_.,.__“w*_i . : - v
_' Go Slow. ! {’ Show. Fj

Then Repeat, Repeat, Repeat.
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+ Say Less: Use short, simple sentences when you talk to your child.
She can't take in a lot of information all at once.

easier for her to understand and remember the

easier for her to imitate'a word when itis highli
sentence.

When you say less, it’s
words you use, It's also
ghted in a very short

Sofia, you have to put

your shoes on becauge

it's time to go and 'get
Timo from school,

Shoes oh. Put shoes on.
We're going to school.
Going to get Timo.

Dod's one sentence has 18 words — too much

Short, simple sentences make it much easler for
Information for Sofia to understand.

Sofia to understand what herdad s saying.

This tea is
very .. hot,

+ Stress: Make important words
stand out. For example, in the sen-
tence “This tea is very hot.” the
most important words are teaz and
hot. Stressing these words gets
your child's attention and helps
her understand and learn them. It
also makes it easier for her to try
to say them. To put stress on
words, use lots of animation in

your voice, say the words a little
touder or change your tone of voice.

Megan’s Mom stresses the Important words
to make them stand out.

0
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+ Go Slow: Slow down your speech when you talk with your child to give -
her time to understand what you're saying. You'll also be giving hera
chance to try saying a word herself. Some words, such as open, can be
stretched out and said more slowly: “0-0-0-open.” You can also pause
slightly between your words.

+ Show: Young children learn language best when theycan see what )
you're talking about. Visual helpers provide many ways to show what a
word means. Once you understand the different ways of using them, you
can decide which visual helpers work best for your child, .

There are three basic ways to use visual helpers: showing or peint- . .
ing to what you're talking about; adding actions, gestures or signs
to your words; and using pictures of the things you're talking about.

Show or point to what you're talking about: Showing or pointingto things . ..
helps your child in two ways. If you are talking, then it helps her under--
stand what you are talking about. If your child is sending a message, point

to what she is talking about. This will let her know that you're listeni.nf
and that you understand what she's saying,

There's a bird!

Visual helpers, such as pointing, help your child make the connection
betweén the words you say and what they mean,
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tures ar sigm;o yourﬁémi.s Usmg actjons. gestures

Add actions, ges

and signs when you talk will help you “show” your child what you're

saying. For example, you can shake your head when
you say “No,” put your arins up when you say
“Want up?” and wave when you say “Bye-bye.”
This will help your child understand your
waords. But it will also show hera way of
communicating without words, which

she may learn to use herself.

I'm gonna
tickle you,

Dad's gesture helps
Jordan understand
whal's going to
happen next and
glves him a chonce
to take a turm.

When Mon interprets Hanifa's request, she adds the
sign far cookie to the word.

313
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 Use pictums of thc thfngs You are talking about: Showing or pointing to
pictures can help your child understand what you're talking about when
the real objects aren’t in sight.

Let’s go to
the park,

Robert Isn’t sure what his mother « untilshe shows him a picture of what
is saying .. she’s talking about,

Some pictures are easier for your child to understand than others If your

colour pictures. Show her pictures of objects and people that are -
important to her. Talk about the pictures in her favourite books. And
put pictures beside real abjects, : _
~Usepictires to keep your conversation gaing, not to test what yaur '
N Chlld knows Rather than askmg her "What's that?” when you lookata . o ,
picture, show her the picture and then wait to see what she says or does.

Then follow her tead, respond a‘nd give her an opportunity to take
another turn.

+ Repeat, Repeat, Repeat: Repeat new words often and in different situ-
ations. The more often your child hears a word (or sees a sign or picture),
the more easily she'll understand and remember what it means — and the
more likely she'll try to say it. Repeat words several times in one turn.
Then wait and let your child take a turn, and then repeat the word again.
You can also repeat a word by combining it with a variety of other words,
asin“Sock off" ... “Shoe off” ... “Pants off” Repeat words in different situa-
tions too. For example, use the word off in other situations (as in “Light
off” or “Water off™), Don't insist that your child repeat the word back to
you. Of course, it's great if she's ready to say it on her own.

99 0 0 &8 8.
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Add Language in Two Ways

So faryou've learned about two ways to add language: to build your child’s
understanding of the world and to help her express herself. In reality,

very
often you’ll combine these two Ways in one turn, as in these examples

Truek. . You
found your
truck|

Robertis a Communicator. His dad adds
language in two ways for him by giving him
o word (to help him express himself) and
then describing what's happening (to bulld
Robert’s understanding of the world).

Heavy. ... That bag
has the potatoes

* in it. Potatoes

. are heavy.” .

5 1

é Scott’s mom adds language in two
#

ways for Scott, a Flrst Words User.
She gives him the word heavy so he
tan leamn to say this Instead of uh,
Then she gives him a simple
explanation that builds his
understanding.

The baby's sleeping.
- We need to be
quiet so wa don't
- wake her up.

Alicia Is a Combiner. Her miom expands her
fwo-word sentence into @ more grammatical
three-word sentence. Then she adds an ldea
to develop Alicia's ability to imagine,

@@@@@@@@@@@@@eaaa@?%mvjwwmjfﬂaﬁééﬁﬁ
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Children with More Than One Language. . =~ - o

Today, many families speak more than one language at home. Ma'ny
others use one language at home and another onc outside the home. If the
members of your family speak two or more languages, you may wonder
which one you should use when you talk to your child. It is very important
for a young child to loarn her first language well, since she will learn a ,
second language more easily when the first one has a strong foundation,
Your choice about which language to use with your child will depend on
many things, including your attachment to your first language and your
fluency in and comfort with your second language.

If you want your child to learn more than one language, be as consis-
tent as possible in your approach. There are two basic ones:

+ One Person, One Language: In this approach, you decide which per-
son will speak which language to your child - and you stick ta it. For
example, you might speak to your child in English all of the time, and
her grandmother might always speak to her in another language, If you
decide to do this, you should not mix languages. Your child should know 3
which language to expect when she is communicating with an importamt

- persominher life. 1 3tié hiears the same person switch back and forth
between two different tanguages, it will be confusing for her.

+ One Location, One Language: In this approach, your child learns
onc language in e place and a second language in a c'li'ffé'réht'setting,
For example, you may use one tanguage with
your child at home and she may learn
another language ar daycare
or preschool.

© 9006699680

Morm talks to Miguel only In Spanish
at hame. Me learns English when he
goesta preschonl.
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Add Language to the Intersciion

It can be helpful to talk to a s;ﬁeech«lénguage profes'sion'al if you are con-
cerned abour which language to speak to your child, especially if she has
asevere communication delay. However, remember that your child will

tearn language best when you communicate with herinala

nguage that
feels natural and comfortable for you.

Choosing Communication Goals

Look back to the checklist at the end of Chapter 1. The behaviours that

you checked off under “Expression” describe how and why your child com--
municates. They are also what your child does or says right now to take
her turn. This is the starting point far choosing communication goals to
help her express herseif better. (In Chapters 7 and 8 you'll learn how to set
goals to increase her understanding, 100.)

Until now, you've accepted almoss anything your child does as a turn.

Your next step is to help her take better turns. There are two basic ways to
do this. You can help her do more of the things that she’s doing now at her

stage of communicarion development. Cr, if she's ready, you can help her
take a step toward the next stage.

Helping her do more of what she's doing now means helping her to:

« imitate or use more sounds

« imitate or use more gestures

* imitate or use more single words and a
wider variety of words (such as action words)

© use more two- or Three-word sentences

Helping her take a step toward the next stage means helping her to:

*® Turn an action into a gésture

* turn a word she understands (but doesn't savlinto a gesture or word
she tries to imitare

turn an acrion or gesture into a word she tries 1o imitate

»

turn a single word into a two-ward sentence

turn a two-word sentence into a three-word sentence

212
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Chapter 6

wnen_'ggmj you say that your child “has” a word?

First, youf child will imitate a word, saying it only when she hears you sayit. Her

imitation may sound nothing like the real ward, but in her mind, she is saying the word.
Some children imitate words for a very long time. Eventually, your child may say the

ward all by herself. You can assume that your chitd “has” a word when she says it
at teast three times in three different situations without hearing it first.

When choosing communication goals for your child, remember to make
sure they are useful, specific and realistic.

+ Useful: The goal for what your child will do or say to take her turn
should make it easier for her to ask for what she needs and express what
she really wants to tell you. Make sure you choose goals that your child
will want to express, rather than what you think she should say.

+ Specific: Communication goals should be specific enough for you to
know when they've been achieved. Here's an example of a specific goal:

-+ Realistic: Choose goals that are realistic, based on your child’s com-
munication stage and abilities. Don't expect too much too soon. Your child
will not be able to go from using a gesture 1o saying & ward all by herself.
She may imitate the word for a long time first.

Choose communication goals that
are “in the zone”

Communication goals that are “in the zane” are based on what your child
is ready —~ with your help - toda or say to take her turn. For example, if
your child says only a few words, it's unrealistic to expect her to put words
together to make two-word sentences. However, she shouid be able to
learn some new words. Help your child communicare successtully by
choosing communication goals that are within her reach — neither too
easy nor too difficuit. Use the checklist at the end of Chapter 1 as a guide
for what she might say or do next to take her turn. Look at the "1deas for
Choosing Geals™ at the end of this chapter for more ideas. If possible, fol-
low the advice of a speech-language professicnal.
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Example 1: Turning a gesture or action into a word the -
child tries to imitate
Robert is a Communicator with a Reluctant communication style. He com-
municates through a combination of looking,
sounds. However, he usually makes requests
For example, when he is on the swing and wants his dad to push him, he
rocks back and forth. Dad has recently heard him use sounds that are.

actually his first attempts at words, especially during people games. So

Dad thinks Robert can learn to imitate a word, even if it
in the werd,

actions, gestures and some
using actions and gestures,

is just one sound =

Goal: “After Dad says ‘Go!" Robert will take a turn by imitating the word

‘Go!’ (or making any sound that stands for it) to request 4 push on the
swing.” :

v Useful: Robert loves the swing, so he will want to make this request.

v Specific: Robert’s father will know when Robert has achieved this
goal.

v Realistic: Robert uses sounds like “Boo” for Peekaboo and “Buh” for

Bouncy-Bouncy in people games. Therefore, this is a goal that is in the
zone for Robert,

To help Robert achieve this geal, his dad does these things:

* Hestarts by purtting Robert in the swing and saying “Ready, set..." and"
then waiting for Robert to request a push. Robert does what he has
always done — rocks back and forth. But this time, Dad doesn’t push
the swing. He says “Go!” as saon as Robert rocks back and forth.

Robert rocks again and Dad says “Go!" again, making sure he says it
while Rebert is rocking so Robert realizes this word is another way of
making this request,

* Dad waits and cues Robert to say the word go by leaning toward him

with an expectant look on his face — smiling, eyes wide and eyebrows
raised,

* Herepeats “Go!” when Robert continues to rock, and then he waits

again. This time Robert gets the message and says “0Oh.” Dad says

“Go!” and immediately pushes the swing — but not too hard, so it will
slow down scon and he can try it again!
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* Dadrepeats this sequence again and again; He always sdys “Gol” wh
Robert rocks the swing because Robert needs to know that “Gol" is
sending the same message as the rocking, Soon Robert will realize
that rocking back and forth isn't working. He'll wait for Dad to say
“Gol" and then he'll imitate the word, saying “Oh.”

* After Robert imitates go many, many times, Dad will say, “Ready, set ... "
and then wait to see if Robert is able to say “Oh” for go without hearing
Dad say it. But that can take time and shouldr’t be expected for now.

en

Learning to communicate takes time and patience. If Robert doesn't try to
$ay go to request a push on the swing, Dad could give him some more cues,
He could gently jiggle the swing and repeat “Ready, et ..” and “Go!” While
Dad should already be face to face with Robert, he might need to move
even closer to make it as easy as possible for Robert to look at him.
[£, even after extra cues, Robert still doesn't
take a turn, Dad should keep the routine
going and try again a little later.
Robert may need more experi-
ence with the steps in the rou-

- - --tinesothatheknowsthat -
the words *Ready, set ...
are a cue for him to take

his turn and make a
sound that stands for go. -

Robertis used to Dad pushing the swing when he requests it by rocking bock and farih, But
taday, Dad says "Go!" and waits. This tells Rabert that his dad expects him to try and imitate
the word. It workst Robert takes a turn by imitating Dad with the sound "Oh."

2 O 06 8O 6D GG TS OO PO GG,
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-~ Example 2: Learning to say an action word
(to increase the variety of words)
Soffa is a First Words User who uses a number of single words as well as

many gestures. She says words like “baba” for bottle, up, doggie, mama and
dada, but she uses very few action words.

Goal: "Soffa will use the word open when asking her Mom to open the
bubbles bottle, a bag of cookies, the door, the mailbox, the large container
with her farm animals etc.”
L

v Useful: There are many, many things Sofia asks her Mom to open,

so Mom knows she is motivated to use this word.
v Specific: Mom will know when Soffa has achieved this goal.
v Realistic: Soffa is already using single words including two action

words, so this goal is in the zone for her.

To help Soffa achieve this goal, her Mom takes these steps:

#» She thinks of all the situations in which Soffa asks her to onen some-

thing and decides to use these opportunities to help Sofia learn to say
the word open.

» She makes sure she and Sofia are face to face every time Soffa wants
something opened. When Soffa asks Mom to open something by hand-
ing it to her or touching it, as well as by looking at Mom and making a

.00 00 e o6 oH

& sound, Mom says “0-0-open” a few times, slowly and loudly (highlight- -
ing the word).

- » Then she waits, with an ekpectant leok on her face, keeping her meouth

& in the shape of the O sound to cue Sofia. She holds onto the bottle, bag
) or door that Sofia wants opened, but she doesn't open it.

& * She repeats the word “0-0-open” once or twice if Sofia grabs the bag or

e pulls on the door, .

. * As soon as Sofia tries to say the word, even if she just says part of the
= word, Mom says “Open"” and opens the bag, bottle or door.

& If Sofia doesn't try 1o say the word Open after a few tries, Mom says

N "0-0-open” and then opens whatever it is that Soffa wants opened.

%:;‘;i
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To help Sofia learn the action
word apen, Moni says the
word for her before she opens

the chocolate bar. Sofia : -3 {
imitates the word and gets ] 25
the chocolate, : ZR

 Oniceyour ehild has shown that she can take a bettor turm. then it's o
tant to encourage her to use what she has learned. When you're absolutely
certain that she can take her turn in a new way, then let her know that you
now expect it. If she doesn't use a word when you know she can, for exam-
ple, wait a little longer, encouraging her with a look and a smile that tells
her you believe she can do it. Say the word and wait again. When she takes
her turn and says the word, share yaur excitement with her and respond
immediately. If she doesn't do or say what you hoped for, try again anoth-
er time. Remember that communicating together should atways be an
enjoyable experience for both of you.
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Ideas for Choosing Goals

The following list may help you when you're choosing communication
goals for your child. When selecting words to help her communicate,

always choose words that will make it easier for her to talk about what's
important and meaningful to her.

L]

R

Early single words

Important People: baby, names of Family and friends, child's own name,
Daddy, Grandma, Grandpa, Mommy, names of pets

Food, Drink and Mealtime: apple, banana, bread, candy (or sweet),

cheese, chips (crisps), cookie (biscuit), eracker, french fries {chips),
hamburger, hot dog, juice, milk, pizza, water

Body Parts: belly button, ear, eye, hand, mouth, nose, finger, foot, toe,
tummy

Clothing: bib, boots, coat, diaper, hat, pajamas, shoe, sock

Household Objects: bed, blanket, bortle, computer, cup, door, garbage {or
rubbish), keys, light, TV

Outside Objects and Places to Go: flower, park, rain, school, sky, snow,
store, swing

Animals: bear, bee, bird, bug, bunny, butterfly, cat, dog, kitty, lion, monkey

Vehicles: bike, boat, bus, car, fire truck (or fire engine), pl('me, train, truck .
(lorry)

Toys and Play Routines: ball, blocks, boak, bubbles, dolly, patty cake (or
pat-a-cake), peekaboo

Action Words: bang, blow, catch, clap, dance, drink, eat, fall, fly, go, jump,

kick, kiss, open, peek, pour, read, run, sing, sit, sleep, stop, swing,
throw, tickle, wash

Words That Describe: all done, all gone, big, broken, clean, cold, dirty,

dry, hot, little, more, nice, off, an, pretty, sleepy, smelly, sore, stinky,
wet, yucky

Words That Describe Time: morning, night, now, today, tomorrow, toenight
Words That Express Feclings: angry, happy, mad, sad, scared, sick, tired

Location Words: behind, down, here, in, on, out, aver, there, under, up

Social Words: bye-bye, hi, I love you, night»night, no, okay, sorry, uh-oh, yes

@@@@@@@@@@@@@@@@@@@;mg;_@ﬁo;eoee@




108 Chapter g

Words That Express Belonging: my, mine, Mommy's, _hoi*se's_:-;; e
Question Words: what? where? who?

Two-word sentences

“More” + action or object: More swing, More jump, More story, More juice

“Want” or “Need" + person, object or action: Want juice, Need teddy,
Want up

“No™ + object, person or action: No bed, No juice, No eat
Describing disappearance: Cookie all gone, No mare chips

Word that describes + object/person: Big ball, Dirty pants {or trousers},
Banana all gone, Hot tea

Word that expresses belonging + object or person: My Daddy, Mommy
chair '

Object or person + action: Baby sleep,

Mommy kiss, Computer on, Doggie
woof

oevion s objector person: Throw bl Open door, Blow bubble, Kiss baby
-~ Dbjectorperson + location word: Or head, In bed. Under table, Horsie in
Action + location word: Open here, Go out, Slidedown

Question word + object or person: Where bird? Who's that?

4

Three-word sentences
Person + action + object: Momm{z kiss bear, Daddy throw ball, Jamie eat

cookie <
Adding location words: Horsie in barn, Put sock on, Hide under table
Adding words that describe: Want big truck, Car go fast, Make big mess f
Early grammar ‘”
Add -ing to action words: Baby sleeping, Horsie eating apple @
Add plural -; book_s, shoes @
Add ’s to show belonging: Mommy’s purse (or bag), Grand pa’s car ) ,«:’?
Add a and the: alboy, the book , . _ __
Add is: That bird is big. This tea is hot. . : Mr
e
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Let’s Play!
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Are my
pancaKes ready?

The most important part of playing with your child is having fun together. When you're
having fun together, you're helping him develop his communication skills. In this chap-
ter, you'll learn how to plan play activitles that build your child’s understanding of language
as well as his ability to express himself. You'll also learn how to plan play so that, while the
two of you are having fun, you're helping him reach his communication goals.
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Chapter 7

__ ‘The Power of Play

Play is one of the most important ways that your child learns about the
world. From playing with adults and children, your child learns how to
interact and get along with others. Play also helps develop your child’s
problem-solving skills. By experimenting with toys, he'll make interesting
discoveries — for example, which toys float in the bathtub and which
don’t. Playing with materials like paper, glue, playdough, finger paint and
sand develops your child’s creativity and imagination. But the best thing
about play is that it helps your child learn many, many words and impor-
tant ideas about the world. For instance, he learns that he goes up the
stairs and down the slide, He discovers that a block is too big to fitinto a
little cup, and he pretends that the soup he's just made for you is too hot.
Once your child understands these words and ideas, he may be ready to
try saying them. It's easy to see that play skills and communication skills
develop hand in hand.

The power of play comes from the connection it creates between you
and your child. If you catch him at the bottom of the slide, laugh with him
as he knocks over a tower of

blocks or pretend to be the

he'll want to keep playing -
with you for hours. Learning
while he’s playing with you

the interaction going. That

is the real power of play.

The power of play comes from the
connection it creates betweer you
and your child.

s patient while'he's the doctor, ™

~ makeshimwanttokeep ==
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Get Organized for Pla.y |

If you can, plan ahead to make sure your
playtime goes smoothly. Have ali the
materials you need next ta you before you
start, Use old shirts to cover clean clothes
if the activity involves things like paint,
sand, water or cooking, Cover tables with
newspapef or a large garbage bag. Have a
wet cloth or sponge nearby to mop up
spills and make cleanup easier. Better -

still, have two sponges so cleaning up

becomes a fun activity that you and

your child can share, Then you can

talk about the big mess you've made,

Give your child a choice of just a

few toys at a time, and then wait to Alleia’s mom has everything arganized so she doesn't

see what captures his interest. "have to worry about Alici making g mess. Nowshe can
cencentrale on having fun with ker.

Get Involved in the Play

]

A successful play activity begins with you and your child interacting and

having fun. To get things going, keep in mind these three strategies from
previous chapters: ‘

# Joinin the play
* Create opportunities for your child to take turns
* Use play routines to SPARK an interaction

Join in the play

Find a way to join in with what your child is doing (toreview this idea, see
pages 35--38). If your child doesn’t play with toys the way you expect him
to, just “go with the flow.” If he wants to put blocks nmdcr the truck

CPTEO9BE0000C80066800680600680@060065888)
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Your castle’s broken,

instead of in the truck or ifhe bangs the,

Let’s see if . I LA A T 4t A
Mommy’s castle playdough and stretches it rather than *
gets broken, making shapes, it doesn't matter. Let

him explore and enjoy toys in his own
way and see where the play takes you.
The communication between you
doesn't have to be about anything in
particular. What's important is simply
that you and he are comrmunicating,

- Mom gets her own toys and joins in moaking
sandcasties with Brandon. They're having
lots of fun and o long conversation about
broken sandcastles,

Create opportunities for your child
to take turns

Ifyour child doesn't include you in his play even when you join in, you'll
have to find another way in. The parents shown below all get involved in
the play by creating opportunities for their children to take turns in the
interaction. They do this by making sure their children need to communi-
cate with them to get what they want.

T PO OB BGG .

@ ¢ ©

Dad does the swing routine o bit Grace’s mom choases a toy that When Dad holds on to the pieces
atatime, and Robert gets o Grace can't oparate on her own. Carmeron needs to operate the toy, I
chance to ask Dad to push him To keep the fun going, Grace Cameron takes a turn by asking for
again ... and again. has ta ask her mom to blow the pieces one at a time.
bubbles,

i
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Let's Playt

Use play routines to BPARK an iﬁféra,ction

In Chapter 5 you learned that routines, especially people games, are ideal
activities to encourage your child to take turns and learn language. Now
youcancreate a new routine using a toy that interests your child. First,
OWL to see what your child enjoys most about a particular toy or game.

Then create a routine using the SPARK strategy that you learned in
Chapter g,

Where'd the
Cow go?

Thera's the cow,
.« Mog-poo-00l

When Robert finds the toy cow In her pocket, Mom
makes the animal noise, which Robert [oves.

om knows that Rabert enjoys finding
things she's hidden in her pocket, so

@Je turns this into a routine. She hides

émy cow in her pocket and walts.

Where's the
duck?

Later an, when Robert knows the routine well, he tores on Mom's role, He hides tay

animals and then gets Mom's attention so she will .cok for them. Then, when she finds

the animal, she makes the animal sound. The nex: £r204s for dom to give Raburt g cue

50 he starts to make the animel sound himself.

G e o0 QOO0 H G% 02
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_:"'Eiplore and Connect with Discoverers

Jordan gets excited

when he sees the “splder”

crawling toward him.

For a Discoverer, play is all about exploring. When a Discoverer explores
something new, he puts it in his mouth. Then, when he discovers his
hands, he learns that he can make things happen by touching, squeezing
or shaking things. Give your child toys that he can hold on to, putin his
mouth, touch, shake, bang, squeeze and pull. He will also enjoy watching
things that look and seund interesting. Try activity centres with mirrors,
doors and buttons; stuffed animals and other soft toys; rattles, squeaky
toys and other toys that make noises; and big, soft blocks.
When a Discoverer plays with toys, he will pay attention only to the -
toy. He won't be able to focus on you at the same time. When you want to
show your child a toy, get face to face, If you need
to get his attention, shake the toy, rattle it,
move it up and down or playfully touch
him with it. Hold the toy close to your
face, so he can start to learn to look at
you and the toy. Respond immediately
when he reacts to toys. This will help

“tion. Imitate his actions and sounds,
For example, if he bangs a toy on the
tray of his high chair, you bang a toy 0.
Then wait with an expectant look on your
face to see if he'll take another turn.

Set Communication Goals for Play

with Com_municators, First Words Users
and Combiners "

Remember that b::fore achild will say a word or a phrase, he must first
understand what it means. The more language a child understands, the
more thoughts and ideas he can share with you. That's why some of your
child’s communication goals should be to increase his understanding of
language. You should also continue to set goals to expand your child’s
expression. This may mean helping him express more of the kinds of
things he can already express at his stage of communication develop-
ment, or it could mean helping him take a step toward the next stage,

him make the communication connec. .

v
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Because goals for understanding and for expression are equally

important, it’s very often a good idea to work on both kinds of goals at

the same time. Within a single activity, you can help your child

understand new words and ideas and help him learn to use a new
gesture, word or sentence.

How to choose communication goals

If you OWL carefully while your child plays, you'll have plenty of good
ideas about which communication goals to choose. What does he love to
do? What makes him laugh? What kinds of toys are his favourites? Once
you've made a mental list of the things he enjoys most, fit your communi-
cation goals into those activities. For example, does your child like to pre-
tend to put his toy animals to sleep? Then a good goal would be for him

to understand action words like lie down, wake up and snore (he'll love
to hear you pretend to snore). Eventually, he may learn to imitate these

words. Remember: whatever your child loves to do will be what he wants
to communicate about.

Help your child achieve his
communication goals

To help your child understand or express a new word or idea, repeat the
words again and again during your turn. Use gestures or visual helpers

if you can. For example, open your arms wide for big or make a kicking
motion for kick. Always match vour words to the moment ~ talk about it as
it's happening. It's also important to use new words in more than one situ-
ation. So if you introduce your child to the word in when you and he are
having fun throwing a beanbag into a box, make sure you use the word in
at other times too. Use it when he’s in the bathtub, throwing something

in the garbage or putting raisins in his mouth.

If you're helping your child learn to say a new word that he already
understands, try to repeat the word at least five times during an interac-
tion (see Chapter 6, page 87). That means repeating the word once or
twice during your turn and then saying it again in your next turn (after
your child has responded) and the one after that.

Let's Piayl




1i4  Chapter 7

Setting Communication Goals
in Three Kinds of Play

The rest of this chapter will be about setting communication go
three different types of play:

als within

* Functional play involves exploring toys and objects by banging,
shaking, pulling and similar actions. It also includes physical play
such as throwing, running and jumping.

* Constructive play involves constructing something with a plan in
mind, such as building a tower from blocks.

* Pretend play involves make-believe.

Your child may enjoy one, two or all three kinds of play. Turn to the check.
Hist “My Child’s Stage of Play Development” on Pages 129 and 130 to see

what kind of play skills your child has. To learn how to set goals within
each kind of play, read on.

Functional play

Constructive play

Pretend play

Setting communication goals
for functional play

Functional play involves different kinds of repetitive movements. This
includes banging or shaking toys, as well as filling containers and then
emptying them. Causc-and-effect actions are a very important part of
functional play. For instance, when your child switches a Hight or a music

box on and off to see the effect his action has, he is using functional play.
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Children at the functional stage of play try out varicus actions on sand,
water and playdough. They enjoy the sensations of messing with mud,

) splashing in water and poking and pulling playdough and like to see what
;@ ‘ effect their actions have on these materials. During the functional play
o stage, children also start to use objects for their intended purposes. For

; example, they push toy cars back and forth. Running, j jumping, climbing
@% and ball games also fall into the functional category. Like all functional
%% play, these outdoor activities help chitdren improve their physical skills.

D B

3

i
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A note about using the goal charts in this chapter

As you read the goal charts in this chapter, keep in mind that the goals list-
ed there are just suggestions. To get started, choose an activity and select
one or two goals at the most from the column for your child’s stage of commu-
nication. You may want to begin with one goal for understanding and one
for expression. (All goals may be adjusted for use with signs and pictures.)
Make sure you do this activity often to make it easier for your child to
learn the new word or idea. Also, try to choose some goals that you can carry
over into other activities. For example, the wordgocan be a goal for when
you're pushing your child en the swing, when the two of you are playing with
cars and when you're chasing each other outside. If the goals listed don’t

include words that describe things your child enjoys doing, choose words
s that do,

£

EEREERERE .

. Functional Play 1: Outdoor play

“Outdoor play” means running, jumping, hiding, chasing ar. other kinds
of active play. When you and your child are playing outdoors. follow his
lead. If he loves to run, hop and jump, join in. You can add s==e fun to a
game of chase by giving him a choice of how he wants you 12 -hase him.
Ask him, “Want Daddy run or Daddy jump?” Run and jump = 2nd down on
the spot so he knows what you mean. Let him choose with = $E3ture, a

sound or words, depending on his stage of communication. 3¢ soon as he
chooses in some way, do as he says! (I¥ he wants to chase vou. give him the
words for his actions.} You may want to change the game 1o 323 more fun
= for instance, jumping high or running fust or slow,
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* Chapter 7

! Goals for Goals for Goals for
Outdoor Play with Outdoor Play with Outdoor Play with
Communicators First Words Users Combiners
UNDERSTAND!NG: UNDERSTANDING: UNDERSTRNDING-:

* run, jump, hop

* um, run fast, run glow, fump

Daddy run, Daddy juntp,

high, jionp low, hop Daddy hop, (Child's name)
run, (Child's name) hap,
(Child’s name) jump, Jump
aver (a stick)
EXPRESSION: EXPRESSION: EXPRESSION:

« Actout Tunning, fjumping

or hepping to tell you what
to do,

* Imitate one of the words in

the Understanding list

above, when he knows what
the word means.

* run, jump, hop, up, down

* Daddy run, Daddy jump, fump
{a hill), on, off (a low step)

over {a stick), Daddy hop,

(CHld's name) run, jump
or hop

s ,r_;:jump, [
Mommy fump.
Adarm jump.

v

v
.

Adam is a Communicetor. His communication goal
is to understand the word jump, and after hearing
the word so many times in ene activity, e now

understands it.

ot s g pitven.
i “-‘I-;' ; -

- Daddy jump low
or Daddy
iump high?

Elizabeth is a First Words User, ond her
communication goal is to say the word high.

She and Dad hove been fumping low and bigh, and
now she canteli Dad how she wants him to jump.

-
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The goal for Tarik, who is a Combiner, isto
understand the two-word sentences “Tarik jump™
and “Baddy fump. =

P6PEE680060000000000000000800600 0T

What should
Daddy do?

Dad is sure that Tarlk understands “Daddy jump,“ so kis
goai’ now is for Tarik to {mitate this two-word sentence.
50 Dad says “Daddy jump™ and waits for Tarik to Imitgte
him before he Jumps.

Functional Play 2: Water play
Water play can rake place in the bathtuborin a wading pool outdoors
with a variety of toys. Toys can include containers of different shapesand
sizes; containers with holes that let the water spray out; balls and toy
people, animals and boats that Float; and objects that don't float.
Observe your child. Does he like to pour water from cup 1o cup? If
so.imitate him and say pour each time either of you pours. If he under-
stands pour and he hears the word often enough, he may try to say it.
Ifhe likes adding liquid soap to the water so he can make bubbles, let
him add the soap and stir up the water to make bubbles. Repeat the
words again and again. If he scoops up the bubbles and claps his hands
together, for example, imitate what he does and give him a word or two.

Say “Clap bubbles! Clap, clap!” Let your child’s actions help you choose
your communication goals.
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Chapter 7

Goals for Water Play

| Goals for Water Play

T T R e 3 vt g e

Goals for Water Play

with Communicators with First Words with Combiners
Users
UNDERSTANDiNG: FI UNDERS?ANDING; UNDERSTANDING:

* pour, waler, wet, soap, hoat,
wash, bublles, Lone, in, out,

» under (water), fall in, fall off
Sillup, full, wer, dry, splash,

* floar, doesn’t float,

EXPRESSION:

st » sink (when an object doesn't
spiash bubbks, cup, stir ﬂgat}' h&q‘m ﬁdl; ﬂnptyf wet,
dry
EXPRESSION:

EXPRESSION: |

* Imitate one of the foﬂowing
words, when he knows what
it means: ul-oh, alf gone.

» Use gesture or sound to

* i1, on, pour, boat, water,
splash, bubbles, cup, stir, wet,
dry, fall, full

request mere of something
{bubbles, toys etc),

+ fallin, fall off in water,
on top of the water,
fill (name of container),
heavy, sink

e

H

. Goals for Ball Play
. with Communicators

Functional Play 3

to your child, You can

: Games with balls

also take turns throwing balls into a container. Usealarge -~

box or basket and take turns throwing balls, beanbags or blocks into it.

Goals for Ball Play

with First Words
Users

Goals for Ball Play

UNDERSTANDING:

< bail, tirow, calch, misy

* Yav!plus clapping (whoen he
gets the ball inro the basket)

» Gestures for throw, kick, ere.

UNDERSTANDING:

UNBDERSTANDING:

« throw kick, roll, bounce, catclh,
Big, lirtle, i, ont, missed,
rames for different
centainers thasket, box, ete),
Meve closer

= throw kick, ready, caich, Go?,
HIV HUFR, Vour turn, in

* kick, voll, bounce, cateh, hig,
file, Tmissed, high, lowy fasy,
slowy far, near, harder, sofier

EXrrEssion:

* Ball (n, Bag {for heanbag) fn,
Ball missed, Here it Comics,
Move eloser, roll, teo far, top
hard {for when he misses)

~with Combiners
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Throw! Throw Yayl Beanbag

inl Yayl

" Communicator; Dad's goal for Megan is (o understand - and to understand that Yaylis a word for celebrating success.
the word throw ... Dad will say Yay! In many other situations, too, to help Megon

understand thatit's not Just a word to use in the beanbag gome.

Oh! Missed!
Try again.

First Words User: Sofia's gool Is to understand the word ... to understand the word missed. Once she understands
throwand... these words well, Dad will change the goal to encourage

Sofla to try Imitating them,

Bag inl

4 Combiner: Alicia and her mom have been playing this Now that Alicia has imitated the words

game for a while now and she can imitate “Bag in” 5o often, she's ready to say them on

becouse she's heard her mom sayitse many times. herown,

& & ¢ o @
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Chapter 7

Functional Play 4: Cars and trucks

During functional play, your child will

“drive” his cars, trucks, trains and

planes. Watch carefully to see what he likes to do with them. You can
make this activity mare interesting by creating paths, making ramps
from trays or pieces of strong cardboard, or turning cardboard tubes into
tunnels. You may need to show your child how he catrdrive a car upa

ramp or through a tunnel and let it run down all by itself. You can also
race two cars together,

o

Goals for Functional

Goals for Functional

Goals for Functional

Play with Cars: Play with Cars: Play with Cars:
Communicators First Words Users Combiners
UNDERSTANDENG: UNDERSTAND!NG: UNDERSTAND!NG:

= drive, up (thera mp), down
{the ramp}, stop (when you
putup the signl, go, big, lirele,
vehicle names {tractor, car,
fire truck ete))

* fast, slow, step; go, up the hill
{when driving up the ramp),
down the hill, crash, in, out,
broken, car, fire truch

* Where questions, such as

o Wherestheear?” |

Nate: Functional play often
inciudes some pretend play at
this stage,

« What wili happen:
Car’s gonna crash.

it’s broken (ot becaise car
+meeds gas, or becanse it’s got
a flat tire).

» Barly questions: What

happened? {car crashy, Wias

Incar? (man, Mommy eze.l.

EXPRESSION:

i e e

ExPrRESSION:

* Imitate one of the following
words or seunds, when he
knows what it means:
“brmm” (car noise), boom or
crash (when cars crash into
one another}, “whee!” {when
cars go fast down a ramp),
Ul-ah, Go?

* Any of the words above that
he has come to understand.

« Any of the words oy sen-
tences above that he has
learned to understand,

+ Carbroken, Car fixed, Car

-
need gas, Car going to (place
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Setting communication goals for
constructive play

als like toilet paper rolis or pieces of cardboard. From exploring and
experimenting during constructive play, children learn to solve problems
and be creative. They learn from every step: planning the"bcnstruction,

'@ working out how to fit pieces together and making sure the construction
@? doesn’t break or come apart. While they create things, they learn about
| size, length, shapes, patterns, weight —all ideas they'll use when they get
 J to school.

& Censtructive play begins when children have developed the ability to

understand and use words {or signs) and it continues for many years. It's

= important to fet your child try to construct things by himself. [f he needs
& help, show him how to do it justance or twice and then let him do it him-

. self. He'll learn more by problem-solving on his own than by watching you
S do it for him.
i3
i% Constructive Play 1: Building towers and other structures
| Your child's first tower will be small and unsteady because he is still
= learning how to place one block on top of another. As his physical skills
e improve, he may begin to make more complex and interesting construc-
= tions. Your language will change as his constructive play becomes more
& complex. Watch to see what he does with blocks. Maybe he'l} build a small
g% tower and knock ir down. Or maybe he'll make a low, wide building and

o put little toys inside it. Choose your goals to fit what he is doing.

Communicator:

s lamie’s goalis to

i imitate “Uh-ch!”

= when the tower falls

& dawn, famie has

. heard his mom say

= “Uh-oh!" every time

@:; ithas fallen. Now he

can imitate it,

i}

Let's Play! 1

When children get involved in constructive play, they do it to create some:
thing with a plan in mind. They build towers from blocks or constructions
from Lego, or they make imaginative creations by gluing together materi-

First Wards User:
Brian's communi-
cation goal is to
say down when the
tower falls down.,
Mom has said the
word down every
time it falis down,
but this time she
says “Uh oh” and
waits. Then Brian

says it all by himself.
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Goals for Building Goals for Building Goals for Building
Towers (etc.) with Towers (etc.) with Towers {etc.) with
Communicators First Words Users Combiners

________ e f

f UNDERSTANDING: fr UNDERSTANDING:

i en e, fll, back, dewn

’ { UNDERSTANDING:

{ * ontop, tall, high, more blocks,
i my turn, big, little, tower,
| names of things you can
build with blocks (train,

- ;; fence, bridge}

* longer, shorter, bigger, taller

* Early questions, for instance
comparing two towers:
Whose tower is bigger?

|
|
f

Is it gonna fall?
f
| ¢
e

EXPRESSION: ExrrEssION: ExpPrESsION:
e

+ Imitate one of the following
fun words, when he knows
what it means: wow, uk-oh,
oh ng, boont,

7

.
;"
%\

Brandon's tower
is taller than
Mommy's.

* on, fall, down, more, higher,
my turn, again

= more blocks, really big (or tal),
really long, mine, I made g
{name of thing)

L)

Whose fower
is tallers

Combiner: Brandon's communication

goalis to understand the ideq of one thing being

: %\{@ Ean %%}

taller than another, S0 after hearing ¢,
again and ggain,

he word and seeing Mom point to the taller tower
he can now point to the right one.

0 0009 0 b

@ W
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Constructive Play 2: Playing with playdough
All children tove playdough. It feels nice and soft and can be rurned into
so many different things. To encourage your child’s creativity. avoid show-

- ing him how to make specific shapes and objzcts at first, Instead. give
him tools like a rolle

r, plastic knife, large stones, straws or even oy peo-
ple. Children may move from constructive play to pretend play with play-
= dough if they're at the pretend-play stage.

When your chiid is playing with playdough, it's very imporrant to give
= him time to explore and experiment with it. Say nothing and just let him
& go toit. OWL to learn exactly what he's doing. Is he poking it, feeling it,
rojling it, making a creation? Once you've fearned what he’s interested in,
@ choose your communication goals,
Goals for Goals for Goals for

© Playdough Play with Playdough Play with | Playdough Play with
& Communicators First Words Users Combiners
@ UNDERSTANDING: UNDERSTANDING: "UNDERSTANDING:
% + squishy, roll, Fat, cut * rolling, patting, cutting, squith- ' = Comparing things:
£ ing, snake, balls, cookies, flat, ¢ loug ... hnger, big ... bigger,
= it ... smaller, fat ... fatter,

poke, hole, names of tools small ... : A
&% {(knife, roller), gone {when , thin ... thiuner
9 ’ ) .

rolling over something that © v Whar Jid vow make? What are
& had a shape) 3 you dving? Where's the (name

of tael)?
e EXFRESSION: EXPRESSION: © EXPRESSION:
& . . ] R . | |
» Imitate enc of the following « voll, pat, squish, flat, knife, = Fnreactien {cuiting,
%f\“?‘ words, when he knows whar jt roller, names for what he's squishng}
) meansiwow, wheoh, mine, more, makting (ball, snake, worm, o [ nunde ghatl, snake, worn)

< * Use gesture or sound to gl pizza, cookic exc.) « Comparvjug things: Aline
i your attention in order to longer, tusss stnalley
w show yeu something.
& e e+ e e




124 Cheptar 7

Setting communication goals
for pretend play

Children start pretending when they discover that one thing can stand for
another. Just as a child learns that a word can stand for the real thing, he
learns that a toy object can also stand for the real thing. For instance, the
word car and his toy car both stand for a real car. You can see why pretend
play and understanding of first words usually develop around the same
time,

Pretend play is often about familiar, everyday activities that your
child sees you do, such as sweeping the floor or talking on the phone. One
of the best ways to encourage pretend play is to provide realistic-looking

toys such as dolls, kitchen sets, blankets, bottles and toy cars.
At first, pretend play involves onty one activity, such as pre-
tending to eat or talk on the phone, which the child does only
by himself. This usually starts at the First Words User stage,
though sometimes Communicators pretend, too (especially
if their understanding of language is more advanced than
their expression). Pretend play really takes off in the
Combiner stage, when a child may spend many hours
-------p}ay’mghouse;5tcrrr.v'ordactur:imtta‘ti‘ﬁg‘"tﬁiﬁ'ﬁﬁékﬁéi&r"s’""'"""""""'”'""

child improve his communication skills because he needs

- whyit's going to happen, how peopie feel and so on,

- starts to pretend with objects that don’t look exactly like the
real thing. For example, he may use a stick as 2 pen or a ball
as an orange. Later, he becomes able to use objects that loak
nothing like the real object. He justtransforms them into what -
he wants them to be either by telling you (“This is my phone™ or
simply by using them in new ways (using a block as if it were a phone).
Eventually, he no longer needs pretend objects to make believe. For exam-
ple, he pretends to cat ice cream without holding anything in his hand.
Turn again to the checklist on page 130 to see how your child uses
pretend play right now. When you choose goals for him, these wilt be the
kinds of pretend play activities to use, As you'll see, the goal charts for
pretend play give you extra ideas ta make pretending even more fun.

and has experienced. This kind of pretend play helpsyour.. .. .. ... ...

to talk about what's happening or what’s going to happen, :5.

Asyourchild gets more experienced inpretend play,he o] @

® O O
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Pretend Play 1: Cooking and kitchen play

Because they see us working so often in the Kitchen, children enjoy pre-
tending to cook and serve meals. If your child is just starting to pretend,
his pretend play may be brief. Later, pretend play may involve a series of
events, such as preparing food, then cooking or baking it, and then serv-
ing and eating it. If you are with him, he'll feed you, and if you join in,
you'll see how much more he enjoys it!

Observe your child first to see what he plans to pretend about. Then
join in, but let him lead the play. You can build his understanding of lan-
guage and the world by adding some new ideas to the game. Once vou add
something new, though, OWL to see what he does before you continue.

.

Do you need
a Knife or

a spoon? ’
OKay, here's thew

Bear says,”]
need a spooen,

spoon, Stir the soup
with a spoon.

\&J

Scott, a First Words User, Is making soup for

Mom adds to the plav by talking for Bear, who

his Mam. Her goal for Scott is to help him say has foined thent for soup. Scott thinks this is great
the wards spoan and knife and understand the
action word stir,

and goes clong with the pretend game.

%@@@@@@@@@@@@@@@@@@@G@O@@-ﬁ@?*ﬁﬂﬁﬁﬂﬂﬂTF
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Communication Goals Communi_cation Goals | Ideas You Can

for Kitchen Play with | for Kitchen Play with | Add to Kitchen Play**
First Words Users Combiners

UNDERSTANDING:* UNDERSTANII:IJ;N:G:*

het, epen, close {oven, fridge
and containers}, cut, stir (tea,
soup), oven off (switching off
the oven when the food is
ready), pour, mix, names of
ingredients and utensils:
flour, salt, ezes, spoot, fork

* Introduce a sequence of events
~for instance, wash and cut
vegetables, put them in the
pot, pretend to add water, stir
them, cover them up, stir
again, serve soup ta toys and
te people, blow en it, tatk about
how delicious it is. {Make sure
your child is doing this, not
just watching you do it?)

* Make tea - pretend to fill ket-
tle, switch it on, put tea bagin
tup, wait a few seconds, say
“Water's boiting,” switch off
kettle, add water, ask “Can |
have sugar?” or “Can I have
milk?” More words: stir, blow,
to0 hot, drink. Talk about the
past—when your child has

= Put a toy {for instance, a
teddy bear) a short distance
away from whete the two of
yeu are playing. Call the bear
on the phone and invite him
for dinner. Then “walk™ him
to the kitchen and tell your
child, “Bear also wants soup.”
Include Bear in the dinner.

» Talk to Bear. Say “Bear, do
you tike soup?” Pretend to be
Bear and say (in a different
voice} “I like soup. I want hot
ssup.” Let Bear "talk™ 1o your
child. For example, in your
Bear voice say “Jamie, you :
make good soup.” Add “f need
salt” and see if vour child
responds,

ExprEssion:

*+ mix, stiy; hot, blows fond names

Wl iames {spoon, frying pan,

¥ These goals may be o ppropriate
for Comnuumicators with ay
advaneed understanding of
lengtage,

{soup, €205, pancokes, cao@z‘_;._s_;_?_ i

* hot tea, hot stove, hot soup, too
. hot, not hot, soup {or tea)all ..

gone, nomor tea; moresigay o

+ Pretend the phone is ringing. _
Sa}'"ﬁfﬂgﬂﬁﬂéﬁﬁ{*ﬂ“]t% R
Grandpa. Grandpa says.

. M8 more soup, yummy cookis,

 yummy soup, drink tea, eat egy,
coskies (ar chicken) in {oven}

* Doyouwant __21r's hot for
cold, delicious, sweet, sour, eto},
Needmore

- Whats fordinner?” Giveyeur
child the phone and see if he'l}
pretendto talk to Grandpa. If

* Names of foods: vegetable soup, {_
macareni and cheese, Caesar

salad, sushi, etc.

he doesn’t or sezms not 1o @
know whattado sou talk, i
showing him how to pretend &
totatk to somennie on the
phone about what's for dinner. %g%
. W}{en you have “nished your %
S0UD, suggestyou and your -
child wash the 2ishes or puz &
them inthe dis™washer (use
abox with thin TIPS cuT our ‘Q}%
solittle dishes 7.1,
&
** Your civild nav r:: onderstans .
all of these iddeas. uz if hy seoms %%
interested, keep oo s I i, @
el understand oo g so0 s :
te pretend that v 20, Sin g%
these fdeas Jor oo onde Leem-
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Yummy soup,

Yummy soup
all gone.
More
Mam's goal for Laura, a 50UP?
Combiner, is to help her Mmm. More
learn to say two-word soup for
Mommy.

sentences using the word
soup, like “Yummy soup”™
and “More soup.”

Yummy soup.

Uh-oh! 1 spilled
the soup. Big mess.
Let’s clean up
the mess.

Mom adds to the pley by pretending to spill the soup,
Laurais confused because she can't see any spilled soup.
Hawever, if Mom shows Laura how to clean up the
Imaginary mess with on Imaginary cloth, Laurg will
eventually undarstand that you can make believe just

by describing something. '

Pretend Play 2: Cars, trucks, etc.

Create a road with bridges, stop signs, filling stations and tunnels, simi-
lar to the one described on page 120. This time, have a variety of vehicles
thar do different things (fire truck, ambulance, tractor, excavator, dump
truck, school bus). Use little boxes to make buildings. stores and schools.
Add some toy people so the two of you can create a stary about them.
Observe your child and see what he likes to do. Is he more interested in
driving the cars or in doing somerhing with the people? Follow his lead.
Pretend with him and then add some new ideas just for fua.
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? Goals for Pretend Goals for Pretend Ideas You Can Add to
1 Play with Cars and Play with Cars and Pretend Play with
Trucks: First Words Trucks: Combiners Cars and Trucks

Users

Driving to school

UNDERSTANDING:

UNDERSTANDING:

« drive to school, stop cat, open
doer, teacher, kids playing, See
you later, sandwich {For lunch}

« Talk about the Future -
Little boy's going to sehoal,
He's going to play with his
friends, ete.

+ Explain — (Name) doesn't
go to scheol ‘cause he's teo
lieele.

+ Feelings ~ (Name) likes
school, He's happy at school,

+ Pretend to give the little boy
abag with lunchin it (you
could give him a little bag
made out of pziper}.

» “Children” say hito the little
hay when he goes to school,
Then they ask him to come
and play.

Expassszon;

EXPRESSION:

school, kids, drive, stop, teacher,

Drive car, Drive to schosi,

EXPRESSION:

-~ ambulanze, sich, sichaman, - &
Is::x‘iy, gato h’éfpéiéi” siven
{make naise), doctor, icedic,
make better, medicine

- Talk ::bm:t the fatur‘ =

Ambulance driver sg:mg i

iR up siclman..
+ Explain — Man's going to
hospital becanse he's sich,
« Feelings — Man sad,
He's got a sore leg,

EXPRESSION:

better, medicing

« ambulanee, sick, doctor, necdle,

+ Man sick, Ambulance go
hospital, Drive ambulancye,
Ambulance stop, Ambulance
go, Man sick, Sorelex

tunch, bag i Stop ear, Say bye-bye, Hi teacher,

z Drive home, Car go _
Ambulance/hospital S

i
UNDERSTANDING: i UNDERSTANDING:

: ORARG A BASSAT out of a
rciwaru b{)‘f '

.

- Make hifte i;uzs farp tients
out of cardhoard,

+ Usedoctor kit so your child

7 cantbe the doctor and exam-

inethe patient. Show him

how 1o use the stethoscope

if he doesn't know how,
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Let's Play!
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Playing with your child gives you many, many opportunities for repeating
the words you are helping him learn, as well as showing him how he

can play in new and interesting ways. Playtime can be two minutes,

20 minutes or an hour. However long you have to spend with your child,
there’s so much to learn from playing together!

A WRER Do DORE RS ERME mEEN OSER oo oo X BT EERE tann

My Child’s Stag‘e of Play Development

Mark each statement below with A for always, O for often, R for rarely or
N for never, When you're done, look for the activities where you've written
an A or an O. These are activities that you can enjoy with your child now,
so they're the ones you can build communication goals into. You can also
try some of the other activities in each type of play, as long as they are just
slightly above what your child can do now.

&

o
=
&
@
&
&

Functional play

-

= — My child shakes and bangs objects,
& - My child explores objects by looking at them, squeezing them, turn- -

ing them ete.

. My child puts objects into {and takes them out of) containers, such

k. as a hox or a basket.
& - My child plays with cause-and-effect toys {toys that do something
. when you do somethmg to them, such as pop-up toys or a jack-in-the-
& box).
. My €hild plays back-and-forth games, such as handing, rolling or
- throwing a ball with me.

e My child plays with toys and ebjects the way they're meant to be
o played with. For example, he pushes a car along the flsor.
. My child runs, climbs and jumps.
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Constructive play

~— My child sta¢ks blocks on top of one another.

e My child fits picces into jigsaw puzzles. S

~ My child plays with clay or playdough, making specific creations
fromit,

~ My child puts objects (such as Lego blocks) together to build things,

——. My child makes creations using scissors, glue and materials such as
fabric, cardboard, construction paper or dry pasta.

Pretend play

e MY child pretends with toy objects that resemble the real objects. His
pretend play is directed toward himself. For example, he pretends to
drink from a toy cup or puts a toy phone up to his ear.

e My child does gne pretend action at a time, and that action is
directed toward another person or toy. For example, he might offer
me the toy phone or pretend to feed his teddy bear 4 carrot.

e My child does the same pretend action with more than one other )

e "'p'e’rsg'n"ag"wy""Fﬁf’"example;"hE"preten'd s to give his doll a drink then
me and then his teddy, L
— My child pretends to do activities that he sees me do around the
house (such as sweep the floor, cook, mow the lawn), . ie
e My-child putsfogether two differerit pretend actions that he doesto _
himself. For example, he pretends to pour a drink into a tay cupand ..
~ thenpretends to drink it.

. My child puts together two or more different pretend actions that he
performs on others (people or toys}. For example, he might feed his
teddy, then give his teddy a kiss, then put his teddy to bed.

- My child uses a toy or object to pretend that it's something com-
pletely different. For example, he might pretend that a broom is a
horse or a large cardboard box is a car.

ween My Child pretends without objects. For example, he might pretend
to eat ice cream when there is nothing in his hand.

DGO DD eOG
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Allgone, Birdie
aligone.

e et are H :I .
P ooks introduce children to new worlds. When you read toveus :71d, you are hhelpmfg 1l
i VETLE : are the
3 mind grow and develap. You are also enjoying the chance ro s .u.:g'le up *m([ri share the
fun of reading rogether. In this chapter you'll learn how to help vour :xild learn anguage

’ i 'wars Tl ozvafoundarion for
when you share books with her. You'll also learn some simple wars =2 zvaf

thereading and writing skills she'l] beginta learn when she's olézr
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The Best Things About Books

Srianis fascinated by

The Little Engine That Could,

Book reading is a speciul time for you and your child, when you both enjoy
a feeling of closeness. But more than that, books connect your child to the
world ~ her own world and new worlds. They transport her to Interesting

places and situations, many of which she has never seen.

Train goes Chaoo-cheo,
I think I can, 1 think
I can, I Know I can

I know I can,

. Oneof the best things about books is that - - - - When 8rlaii goes on a frajn one day
5000, his Mom will remind him obout
The Litile Engine That Could so he
can connecta rect train with the one

the pictures and words are always there to he read
againand again. Unlike speech, which “djsappears”

45 soon as we finish talking, the stories and words in
books come back to us the same way each time we read
the book. This makes learning new words and ideas
much easier for your child,

The earlier you begin to read and tell stories to your child, ¢he sooner
reading will become an important and enjoyable part of her life. Reading
aloud to your child is the most important thing you can do ro build the
knowledge she needs to fearn to read. Try to make reading part of overy
day. Take a book along wherever you go ~ to a doctor's appointment, on
the bus, in the car, to the grocery store .. anywhoere. You can even tike

in bis book,

plastic ar vinyl books into the hath,
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Turn Book Reading into a Conversation

Fr s e anege
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When you read with your child — régardless of her stage of communi-
cation ~ keep these guidelines in mind:

« Get face to face

« OWL and let your child “read” the book her way!"-:-
m « Give your child a chance to take turns s,
Change the words in the book .

Use the Four S’s — Say Less, Stress, Go Slow and Show
o Repeat, repeat, repeat

) @

-k m%&-haﬁmmm:ﬁﬂ RSP =3 ]

Get Face to Face: An important part of reading with your child is sitting
close together and being able to see each other's faces. When you're shar-
ing boaks, you may find it a little difficult at first being face to face and
sharing a book at the same time, but it’s important to find a way. This
chapter's illustrations will show you a few ways to do this.

'EEKXEK

OWL and Let Your Child “Read” the Book Her Way: Story time is a time
for conversation, not just sitting and listening, To get the most out of

o
:é{a

= being read to, your child needs to be actively involved. When you think
5 she’s ready, let her choose the book, hold it and turn the pages. Once

. you've read what's un a page and shown her the pictures, give her time 10
= look at the page and wait to see what she does or says. Spend more time

E on the pages she’s most interested in, At first, your child will probably sit
o for only a few minutes when you're reading to her. [f you let her “read” the

book her way, she'll enjoy sharing books more and, over time, she'll be
ready to sit for longer and look at books more often.

There’s more than one way to read a book.

»

You don't have to start at the beginning.
You can skip pages or not finish the book.

= You can justtalk about the pictures and not read the words.
* You canchange the words.

You can read the same book over and over again, even in one sitting.
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Give Your Child a Chance to Take Turns: When you read'to'j'mlir childﬁ, you
shouldn’t be the only one communicating. Give her opportunities to take
turns throughout the activity. Don’t think of reading as something you do
to your child. Think of it as something you and your child do together.

Birdie. Birdie
goes bye-bye.

Change the Words in the Book: Feel free to change the
words in the book and to tell the story in your own simple
words. Not all children’s books are well-written, and -
some have words in them that are much too difficult
for your child to understand, Change the words in the
book so they're easier for your child to understand -
and so you can repeat them. The more often she
hears the words, the more likely she is to under-
stand them and try to imitate them.

W

Usethe Four S8's - Say Less, Stress, Go Slow and
Show: It's better to say less when reading a book.
Use familiar vocabulary and shorter sentences to
help your chiid understand and learn. Stress Impor-
tantand interesting words and add soundeffects that
~ your child will enjoy, like the sounds of animals or cars.

- Mom changes the words in the book - -+~ - Make stories come alive by creating different voices for =~~~
and adds o gesture to moke sure the characters and using actions and facial expressions _
Graham understands. tomake them really interesting. Go slow - tell the storyat

~ .o Aslower pace - to make it easier foryour child to understand. |

. the words and to give her time to take her tirn: Show your child whatthe 00

~ words mean by pointing to the pictures as you talk about them and by
using actions and gestures. Usé toys or other objects to bring stories to
Hfe. For example, if you're reading a story that has a ball in it, haveyour
child’s own ball clase by sa the two of you can roll it and throw it — just
like the characters do in the book,

Repeat, Repeat, Repeat: Children love hearing the same stories again and
again —even after you've grown tired of therm. Every time youread a story
toyourchild, you have a chance to repeat the same words and sentences.
Burr's not enough for your child to hear the words many times.
Parriculaly if she is a First Words User or a Combiner, she needs a chance
to rilk abour what you're reading and to imitate the words, The more
chances vour child has to talk to you about the ideas in the book and the

mare she hears you repeat some of these words. the more her vocabulary
wil urow

Lm,

LI O

W
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Make Your Own Books

Sometimes the books that children love most are homemade books. A
homemade book is extra 'speciai for your child because it can be all about
her and because she can help make it. This creates wonderful apportunij-
ties for your child to communicate and take turns with you. As you write

5

the words beside the pictures, tel} her what you're writing. Better still, ask
) her what she wants you to write. Here are three kinds of homemade books
= you can make:
&
® + Picture Books of Things Your Child Likes: Your child is sure to be
y interested in a book you've made together about her favourite people, ani-
& mals, toys or play activities. It’s best to use photographs, especially if your
o child is still learning to recognize pictures. If she can recognize pictures
%% from magazines or catalogues, you can use those. Give the book a name
k-

Hanita blew all

the candles out.

and write it on the cover — for example, “Hanifa’s Favourite Things." M\\
i
+ Interactive Books: Make lift-the-flap books using construction ;

& And then what did
paper. Hide an interesting picture under each flap. Or create a we sing?

& touch-and-feel book with different textures for your child to ’

explore, such as pieces of wool, sandpaper or cotton balls,

ooy

+ Picture Books About a Special Event: Take
& about eight to ten photographs of a Family event
such as a trip to the zoo, getting a new puppy or a

> holiday celebration — and put them into a small

& photo album. If your child is able to recognize

o these pictures, she'll love looking at them and

= hearing the story, especially if it's all about her.

& If she's a First Words User or Combiner, she can

& even start to tell you the story.

@ﬁ Hanifa loves lo fvok at this homemode book
of her birthday party and talk with her mom

& about that exciting day.
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Sharing Books Across the Stages

The way you read books to your child depends on how much language your
child understands. Go back to the checklist at the end of Chapter 1, “My Child's
Stage of Communication Development,” and look at your child’s level of under-
standing {not expression). For example, if your child’s understanding is at the
First Words User stage, but her expression is at the Communicator stage,
choose books that are appropriate for First Words Users. Continue to build her
understanding of language using books for First Words Users. Her goals for
expression will continue to be at the Communicator stage.

Share books with Discoverers

burny's tail,

C That'sthe . | . .

It's never too early to introduce your child to books. Even if she just chews
on the book = which she probably will - your child can still enjoy interac-
tions with you and books. Because Discoverers won't understand the words
or pictures in books, choose board books or plastic books that make inter-

esting toys:

familiar objects and common actions -~
* books with rhyme, rhythm, repetition or simple sentences

or have different textures to feel or flaps to lift

Nice, soft tail,

Get face to face and show your child the
" book. Show her the parts that you think
will interest her. Push the button beside
the car and say “beep-beep!” or show her
the brightly coloured dog and say “Look,
doggie. Woof-woof!” Then observe and

If she makes a sound, imitate her. If she
grabs the book and chews it or pulls it,

The part of the book Victoria likes best is pulling
the bunny's tail, so Mom tatks about the tail
while Victorin pulis on it.

wait. See what she does. Follow her lead.

P e brlght P photographs o pl{:tures ofpeople, e e

. mteractwe books — books that make qozmds when you push a hutton o

L PR R N OB W e
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talk about what she's doing: “Num, num, you like chewing the book!” If
she looks ata picture or at part of a touch-and-feel book, point te it and

tell her what it is. Then wait again until she does something else or makes
another sound, which you treat as her turn. Then take your turn. Sh

ow her
something else in the book and keep the turns going. )

Share books with Communicators

Now that your child understands some words and can recognize some pic-
tures, reading to her is lots of fun for you both, She probably has some
favourite books, which she wants you toread to her again and again.
These are the best kinds of books for Communicators:

* board books with thick pages that are easier for your child’s hand
to turn

z@ * short books with rhyme, rhythm and repetition — for example,

:,, Brown Bear, Brown Bear, What do You See? bv Bill Martin Jr. and

| Goodnight Moon by Margaret Wise Brown

- * books with brightly coloured, realistic pictures of people (espe-

@ cially children), animals, everyday objects and activities such as bath

time, bedtime and eating — such as Moemmy and Me by Neil Ricklen,

How Many Kisses Do You Want Tonight? by Varsha Bajaj and Big Baby

& Book by Helen Oxenbury

P * interactive books with things to touch or do such as make sounds,

o lift flaps or make pictures move — for example, That’s Not My Puppy

(Usborne Touchy Feely Books), The Snowman Touch-and-Feel Book by

s Raymond Briggs, Where's Spot? (lifting flaps to find Spot the puppy) by
Eric Hill and Cluck, Cluck, Wha's Théres (lifting flaps to see eggs turn
into chicks) by James Mayhew

* books with nursery rhymes, other rhymes and finger plays (such as
“Eensy Weensy Spider™)

* homemade books with photographs of your child

¢ wordless picture books - such as Good Dog, Carl by Alexandra Day

%
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Take turns and add language with Communicators
When you read books with a Communicator, read slowly. Keepin mind
that she is still learning what words mean. Communicators are very
interested in pictures, so point to the pictures as you talk about them.
Repeat and stress the words that you want her to learn. Pause regularly.
Give her a chance to tell you something about the pictures
on the page you've just read. If you wait expectantly,
she'll probably make a sound or point to what
interests her. Follow her lead, interpret her
sound or gesture and then add your own
simple comments.

Once in a while you can ask hera
question if you're sure she has a way
of answering it (for example, by
pointing or by nodding or shaking
her head). Don't ask too many
questions, though. Book reading is
a time for taking turns and having

fun. Too many questions can make
When Adam and Dad read a favourite book about it less fun for your child.
him know he's found the dog under the flap.

Patpat Adam |
pat the doggie.
. Pat, pat.

here e the dona |
 Whatdoesthe | -
- doggie say?

Adam knows the book so well now that he For [un, Dad added the word pat and the action thot

can tell Dad what the dog says. goes with it 1o the story o few weeks ago, repeating it
. againand again. Now Adam pots the dog when Dad

I'-‘ .

cavs the word,

S DO G DD LB OD OO DO
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Set book-reading goals for Communicators
The most important thing to remember about setting goals for 3
Communicator during book reading is that First you mustdiscover

.

%@ what she enjoys most about the book. For ex xample, All Fall Down by

: Helen Oxenbury shows children doing simple things liker unning, playing
< and eating. If your child likes this book and enjoys copying the actions Uh-oh, baby |
. b t th d | for b b d d fall down. Robert
& shown in it, then a good goa! for her would be to un er:}tan the action fall down? {
& words in the book, such as jump, fall down and sleep. %

To help her understand the word jusmp, for exam-
ple, repeat it many times as you both look at the
page where the children are jumping. Then get
up and jump with your child, saying jump
again and again. Make sure you use the
word in other situations, too — for instance

if the two of you see someone else jumping

or a horse jurnping over a fence an TV. Once

your child understands these action words,

as you read the bock again you'l be able 1o ask

“Can you jump?” or “Where's baby jumping?”

and she’ll be able to respond. If she still needs
.. Dod’s goal for Robert is to understard the words fall

help to understand the word, give it to her.

. ) down and to imitate the word uh-oh. When Robert
This should feel like a game, not a test. sees the baby folling down in his book ...

GO 0000 0COD OO E

/‘-N IIIII —‘M'MM\\\._

w | Uh-oh, baby |

. Uh-ohi Fall down. o fall down
Robert and Daddy ¢ Uh-ohl

i,
B

o
it

5
fall down. Uh-ohl J

-« he and Dad fall down too. Robertsoon learns whot And giter lrearing viv-ob mase mose times, Scbort con

fall down means, v i e
%)Q:;’:%
A
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When you choose a goal for expression, the key to helping your child
achieve it is repeating the gesture ar word again and again. For example,
your goal might he for her to say “Shhh” and put her finger to her lips
when she sees a picture of a sleeping child. With 2 goat like this, you
should first make sure she sees the pict

ure and hears the word dozens
of times. After she's seen you use the ge

sture with the word many, many
times, you can start encouraging her to imitate you. If she doesn’t, repeat
the word and gesture and continue. When she has learned to imitate the
sound, give her a chance to say “Shhh" all by herself.

The next time you turn to the page, wait and see what she does. Lok

at her expectantly and give her a cue if she needs one, such as putting

your finger to your lips or shaping your lips to say “Shhh” but without
saying it. If she stili doesn't say the word, say it for her and keep reading.
Whatever happens, remember to keep the interaction fun!

Share Books with First Words Users

A First Words User is fearning a lot about books. She halds bocks right
side up and turns the pages. She enjoys books with interesting language, oo L
Urhythig and sounds, She can often imitate the words you use as you tell
the story and she likes to name the pictures. She can follow litte stories

and enjoys listening to them again and again.
You have many more choices about wh

- and'she can enjoy a wider variety of books. She raay like some of the same

attorendioa Flist Wordsiser, - oo oo

books as Communicatars, but she'll understand-them betterand beable

to talk about them. It's i'mport:mr toread new and interesting hooks to

your First Words User, even though there will be some wordsand ideas =
she won't understand right away. With repetition and visual helpers,
shellunderstand them in time, These are the best kinds of books for

First Words Users:

: |

o

|

@

g?%

- &

* sturdy books with colourful, simple pictures and photographs @
* books with fun rhymes, rhythms and repetition ~ such as Broum -
Bear, Brown Bear, What Do You Sce? by BiHl Martin ir, Mr Brown =
Can Moo! Can Yous by Dr. Seuss, Hand, Fand, Fingers, Thumb by Al @
Perkins, I Know g Rhine by Charles Fuge and Mother Goose collections

* interaction books — like the Spot books by Eric Hill, or Peek-u-hoo! @
and Each Peach Pear Plum, both by Janet and Allan Ahlberg &
@

@

4
5
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AN

+ theme hooks ~ for example, Happy Baby Animals by Roéer Pr_i;i&y, |
Dinosaur Roar! by Paul and Henrietta Stickland and Tickle, Tickle

P

o (children doingvarious activities} by Helen Oxenbury

% « short, simple storybooks — for example, Good Dog, Carl (wordless
. book) by Alexandra Day, The Snowman {(wordless book) by Raymond
@ Briggs, The Little Engine That Could, The Blanket by John Burningham
& and Go to Bed! by Virginia Miller _

% » family photograph albums and homemade books with photos
= Take turns and add language with First Words Users

; What a First Words User learns during reading doesn’t come just from

L

hearing you read. Taking turns back and forth as youread is just as
important. To make sure your child has a chance to think and communi-
cate, don't rush. After reading every page, stop and ebserve her. Let her
look at it as long as she wants. Wait and observe what she says or does.
When she communicates with a word, a gesture or a sound, follow her
lead, staying on the topic as long as she’s interested.

To buitd your child’s understanding, use books as a hridge to the
world. Show her that what's in the book is part of her world too. If she has
a doctor’s appointment and one of her books is about going to the doctor,
here’s your chance to connect the doctor in the boek with a doctor in your
child’s real world,

i

i

OO DO O ¢

When your child gees to schoot, she’ll need to be familiar with what
we call the language of learning — the more complex kinds of language

© that children need to learn about the world. The language of learning is
& used, for example, to compare and contrast two things, to describe feel-
o ings, to provide explanations and to pretend and imagine. Long before her
e first school day, your child will start to learn this type of language from
& hearing you use it, especially when you read to her. Below are some sug-
& gestions for helping your child begin to understand the language of learn-
. ing. Try to include this kind of language when you read to your chiid, but

s use only a few examples at a time.

& e Talk about things that have already happened: "Remember, Dr.

Brown looked in Sofia's ear.” (Pretend to hold instrument and look in
herear) ’

« Talk about what will happen (in the future): "Mommy’s going to
the doctor. Doctor's going to check my eyes.” (Point to your eyes.)
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. Ry

* Describe, cc}n‘lpare and contrast things: “Soffa’s ear was sore, but
your ear is bettér now.”

¢ Talk about feelings: “Soffa didn't like needle. Soffa got scared.”
(Make a scared face.) .

° Talk about reasons, explanations (use because and that’s why):
“Soffa took medicine because you had a sore ear.”
(Show the medicine bottle and point to her ear.)

* Talk about imagined things: “Baby have sore ear?”
(Sugpgest she check doll's ear.)

o

Ear. Dr. Jones IDOR&?
into Sofia’s eqr. 3
You had g sore edn

Teaching your child the language of
learning is very important, even if she
doesn't understand everything you say.
Understanding always takes time.

Want to loek in
Daddy’s ear? Daddy's
got o sore ear,

Dad repeats the word ear many times as he talks
about an event in the past — what happened to
Soffa the last time she was of the doctor's office. .

n.-]\:_‘-l‘,'._iﬂﬁ-l‘."i?_'i-' Aty

Yo Yo’

Daddy's got
a gore ear,
Like this boy.

— i —— ——

P O OO O OO S O 6.8

Dad creates some fun by pretending to have a
sare ear (talking about imaginary things) and
‘giving Sofic a chance 1o getinvolved,

Oad uses the longuage aof tearning, connecting
the book and the real world for Saffa. She doesn't
realize how much she's learning - she's having

too much fun in this interaction. ' M

B

© % &
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Reading stories like The Little Engine That Could, The Gingerbread
Man and The Three Little Pigsto your child is an important part of learn-
ing language. Hearing stories teaches children how to tell stories about
themselves and things they've experienced. Once your child has heard a
story a few times, she'll be able to joinin, filling in a word, For example, '
when you say “Run, run as fast as you can! You can't catch me, I'm the
Gingerbread ..." she'll fill in “Man!” When reading storybooks, take the
time to pause and encourage your child to talk about the story.

Set book-reading goals for First Words Users

Many of your goals for a First Words User should be to increase her under-
standing of words and ideas, since she’ll enly talk about things she under-
stands. You may find that your child learns some of her first words from
her favourite books. Once again, your communication goals for your child
will depend on which books she enjoys and what she wants to talk about.

Let's say, for example, that you read Where's Spot? to your child and

she enjoys lifting the flaps to see if Spot the dog is there. This gives you a
perfect opportunity to set same eommunication goals. One goal to
improve understanding might be for her to understand and answer
where questions, such as “Where's Spot?” The
answer you give her, which she can then imi-

Look! There's
tate, might be “I don't know” - until you the cow. And
find him in the basket, in which case the cow says ...

you would say “In the basket.”
Another goal might be for her to
answer yes-or-no questions like
“Is he under the bed?” (“No"}
and “Is he under the stairs?”
{*No”). Once she understands
and can answer these ques-
tions, she may try to ask you a
question on her own, using one
word — for example, “Bed?” for
“Is he under the bed?”

Scott enjoys looking at a book with pictures of farm
animals, so Mom’s goals for Scott are to soy the
names of the animols and the sounds they make.

£
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Now that Scott's mom has read this
book to him s0 many times, he can
flil In the words quite easlly.

Oh, lookl
There's the ...

Moo-ool

And the

You can also help your child learn
Cow says ...

location words such as in and under
when reading a book like Where’s Spot?
Use these location words in many, many
other situations until she comes to
understand them. Once she under-
stands the words, she may try to say
them, especially if you wait expectantly
after you say the word,

Sharing Books with Combiners

A Combiner can understand many words and ideas. This makes it possible

for her to understand and enjoy more complex stories and to talk about

the characters and events in them, She may also enjoy books that help her
e learTe about interesting things Sich a5 dinosaurs or pets. She can now

take an even more active role in book reading and can sit and interact -

with you for quite a long time. She'lt enjoy acting out the story, as Tarik
and his mom do.

Are you my
rmother? No. I
am not your
mother,

Are you my
maother?

Tarik's favourite book is Are You My Mather? by £ 5.
Eastman. So his Mam brings the book ty |

Mom helps Tarik learn how to gsk questions fram

e bsacting the book as rhéy act auf the story.
aulthe story with Tarik, making sure they toko ¢

ras,
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Think of books as bridges between jfduf child's Qérid and the w\lurlds |
she is learning about. Here are a few tips to help you:

+ Introduce New Ideas Through Books: For example, if you read to your
child about dincsaurs and then she sees dinosaur skeletons at a museu m,
she'll have some ideas about dinosaurs already. This will help her under-
stand what she sees and hears at the museum. Then, when you get home
and talk about dinosaurs while reading the book again, she'll have much
more to talk about, She'll be much more likely to learn from what you say
because she’ll be even more interested in the subject. Also, use books to
introduce your child to things she may never actually see or do, such as
going on arocket ship er riding a camel. You'll be building her knowledge,
which she'il need when she goes to school.

+ Use Books to Build on Your Child’s Experiences: Books can build on
information your child has already started to learn. If your child gaes to
the zoo and is fascinated by the polar bears, get a book about polar bears
and read it to her. Talk about the bears in the book and the bears you saw
at the zoo. The bouk becomes the bridge between your child's experience
and the many new things to know about bears.

+ Use Books te Help Your Child Cope with New or Difficult
Experiences: If your child is going to do something for the first time, such
as go to the dentist, prepare her for it with a book on the subject. Read it
again and again to help her understand and get ready for the event. When
yout are at the dentist’s office, talk about the boek. “Remember how the
dentist in the book asked the little girl to open her mouth wide?” When the
visit to the dentist is ever, go back to the book and read it again. Encourage
her to talk about her own experience and see if it was similar to the one in
the book. The Franklin books by Paulette Bourgeois and Mercer Mayer’s
books cover many difficult experiences that children have to deal with,
such as having a new baby in the family, being scared of the dark, going to
school for the first time and not wanting to go te bed.

+ Use Books to Introduce Your Child to Imaginary Places and
Creatures: Fairy tales and books about monsters, ghosts and other imag-
inary creatures encourage your child to use her imagination. When you
and she talk about them, she's having fun while she's learning to use lan-
guage to talk about imaginary things. This is an important type of lan-
guage for children te know when they go te school.
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The best books for Combiners: ‘
* books with predictable patterns and repetitive words or phras-
es ~ such as Are You My Mother? by P.D. Eastman, The Gingerbread
Man, Brown Bear, Brown Bear, What Do You Sce? by Bilt Martin Ir., The
Eye Book by Dr. Seuss, Go, Dog, Gol by P.D. Eastman, Each Peach Pear
Plunt by Janet and Allan Ahlberg or I Know a Rhino by Charles Fuge
* simple stories with a main character — Stories should have a clear
beginning and ending and familiar themes that your child can relate
to, Some stories may also talk about new experiences, such as having a
new brother or sister, or going to school. The characters in the story
may have familiar feelings such as being naughty or scared, and may
find ways to solve these problems. Stories children enjoy are The Little
Engine That Could, The Very Hungry Caterpillar by Eric Carle, Mortimer
by Robert Munsch {very entertaining story with wonderful repetition),
50 Below Zero by Rebert Munsch, The Snowman by Raymond Briggs,
Where the Wild Things Are by Maurice Sendak (a well-written book
with some complex language, which can be understood because of the
beautiful illustrations).
» interactive huoks ~ such as Where's Spot? and Each Peach Pear Plum _
* theme books ~ with themes such as zoo anirnals, going to the doctor,  uE
- goiRE to the Superma fkéf0?T11in§STE§naomyself“ ORI -

Take turns and add language with Combiners
- Nowthat your child is a Coi rexpecther tointeract withyouandte . ...

take turns thmughoufthe bf}okreadmg“{he ???.91.".‘.3 sheand youtalkabour. . .
the book, the more she will learn. Read the books she enjoys, changing the

words as needed to make themeasier to undersrand and to allow you to
repeat thern more often.

Use the language of fearning (see pagei141) whenreadingtoa
Combiner. Your child needs to hear you talk in ways that encourage her to
think, to solve problems and to imagine. This means talking about things
that go beyond what she can see, hear and touch. Use one or two examples
of the language of learning at & time. Don't overwhelm your chitd wirh
information. Keep it simple and help her understand what you say by
repeating it in many situations. Understanding will grow over time.

& @ @



For example, if talking to your child about the book Just a Mess, in

which a little creature tries to find his baseball mitt in his Very messy
reom...

@ « Talk about things that have already happened: "Remember how
= yourroom was messy yesterday?” (It's okay to ask some questions as
& long as you are not testing your child.) “All your toys were on the flogr.”
% * Talk about what will happen (in the future): “Mommy's going to

N\_& clean the kitchen when you go 1o sleep.”
@ * Describe, compare and contrast things: “This room {in the book) is
& Very, very messy. Your room is just a little bit messy.”

* Talk about feelings: “Mommy was mad when YOUr rooIm was so messy.”

* Talk about reasons, explanations: “Messy room is bad because you.
can't find your toys, like the little creature in the book.”

* Talk about imagined things: “Let’s pretend a fairy came and
cleaned up your room. Fairy says ‘All clean!’” (Pretend to wave a wand.)

The language of learning is what children need to know and use when
they get to school. Your child needs to hear this kind oflanguage so she
can learn to use it herself. She won't understand everything you say when
you talk about things in this way. But if you repeat these ideas often, use
gestures and pictures, and discuss them in more than one situation, she'l}

eventually grow to understand them. In time, she'll start to use language
the same way on her own,

B B B B N W NN

@

Setting book-reading goals
for Combiners

Goals for Combiners should still be to
increase their understanding of words and
ideas, as well as to help them learn to
expand their word combinations. Use
repetitive phrases in books to help your
child fearn to say two-word or three-word

5 sentences that she can use in everyday con-
- versation. For example, phrases like Alicia enjoys a book about a Lttle girl whose dog
o “Where's Spot?” {from the Spot books), “Are likes to sleep on the furniture. But the girl's mother
. . ways tells the dog to get off.
you my mother?” (from P.D. Eastman's book anwvay glag
o of that name) and “Be quiet!” (from Mortimer

Sharing Books { 147
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by Robert Munsch) are examples of phrases repeated again and again in
books that your child may enjoy learning to say. Once again, your commu-
nication goals for your child will depend on what she really wants to talk
about. Use the guidclines in Chapter 6, pages 105 - 106 (*Ideas for Choosing
Goals™), to choose the kinds of sentence combinations you want to help
your child learn. If you need to, change the words in the book 5o that you
can repeat the sentences you want your child to learn.

Mommy said Mommy said
“Kobi, off bed!” “Kobi off
And Holly said couch!” And
“No, Kobi on Hally said ...
bed. “Kobi on
couch!”

Mom's gool for Alicia is to say “Kobi off "and After hearing Mom repeat the two sentences egain

“Kobion _ _ ."Seshechanges the wor.&s.r'o make an'c."a'gafn. Alicia starts to saj,r'rﬁéﬁ'.' hérﬁé.‘f, '

sure Alicia hears these sentences many times,

Lay the Foundation for Reading
and Writing

Experience with books and stories gives children the building blocks they
need to become readers and writers. They learn how boaks work — that
when you read a book, you turn the pages, that you read from left to right
and that the printed words actually say something. During book reading,
children often hear language we don’t use in everyday conversation. For
example, in the story The Gingerbread Man there is a sentence, “No soener
had they reached the other side, than the fox tossed the gingerbread man
upin the air.” This type of poetic, more complex language is called the.
language of books. By hearing this kind of language from an carly age,
children will find i1 easicr to read books when they're older.

AR T S
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Show your child that written words “talk”
There’s a lot you can do every day to help your child get ready for reading
and writing. One of the most important things is to show your child that
the words on the page actually “talk.” When your child's understanding is
at the First Words User stage, you can start to use the following sugges-’
tions. They'll be most helpful, though, when your child’s understanding is
at the Combiner stage.

+ Point to the Words in the Book As You Read Them: Run your finger
along the line as you read. You can also show your child a word that she
might be interested in. For example, if she likes the Spot books, show her
the word Spot and say “This word says Spot” and continue reading,

+ Show Your Child Interesting Words in the Environment: Point to
words on street signs and buildings, for example, and tell her what they
say. Show her a stop sign and tell her that it says “Stop,” and explain why
it'’s there. Show her the name of her favourite restaurant or the name of
the street you live on. For example, “See, that says Victoria Street, Qur
house is on Victoria Street.” Show her an envelope with “Victoria Street”
on it and tell her it says the same thing as the sign outside.

+ Show Your Child How Written Words “Talk” in Your House: @ma{irﬁcsf
Let her see you as you write a list of things you need from the Daddy will know
supermarket. Then take her to the supermarket and use where we are.

the list to remember what you need. Let her
help you make a birthday card. Ask her
what she wants to say on the card and
write it for her. Let her scribble on the
card as if she is writing her name.

Help her type her name on the com-
puter and show her that that word

says her name. Point to the instruc-
tions on her medicine bottle and say
“It says shake the bottie and then give
Jesse one spoon.”

Mom tells Cameron what the note says
to help him understand that the note
will tetl his dod where they are.
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Play with words
Playing with words means letting your child hear how words can be
broken down into parts and putback together again. This isn't something

© youneed to teach your child at this stage. She'll learn a lot just by having
fun with words.

+ Sing Songs and Say Rhiymes with Fun Rhythms: For example, “This
old man, he played one. He played knick-knack on my thumb. With a
knick-knack, paddywhack, give a dog a bone, this old man came rolling
home.” Children enjoy the fun sounds of these songs, and without your

teaching them they will come to learn that words like knick and knack and
bone and home have similar parts.

+ Make Up Rhymes for Fun: Find a word that rhymes with your name or
your child’s name. Make a game of it. “Is my name Mominy or is it Tommy?”
“Is your name Kelly or is jt Beily?”

+ Point Out Sounds That Are the Same: “Shoes and shorts start with the
same sound. Sh-sh-shoe and sh-sh-shorts. You're wearing sh-shoes and

Encourage scribbling and drawing

Gombiners are ready 1o begin holding crayons and seribbling on paper ... ... . .|
- animportant step toward writing. Give your child simple art materials
~ like thick erayons, markers and large pieces of strong papersoskecan

scribble and draw whatever she wants. Don’t try to show her how to draw
or how to print the letters of the alphabet. The most important thing is for
your child to get used 1o holding a crayon and using it to experiment. Put
your child’s drawings on the fridge or on the wall for EVeryone to see.
She'll be encouraged to do — and learn ~ more.

Reading with your child is something that you'll both enjoy and that will
help her learn a great deal about the world. Try to read often and to read
the same books many times. This gives your child a chance to learn from
ail the repetition. For a child, reading the same book again and again
makes it feel like an old friend. This familiarity gives her the confidence

to try to express herself. And reading the book with you creates a strong
connection between hoaks and being close to you — a connection that can -
help vour child enjoy books for the rest of her life.
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Ring around the rosie
A pocket full of posies
Hush-a, hush-a
We all fall down!
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C hildren love music. They often want to hear their favourite songs and musical
rhymes over and over again. For children having a hard time learning lan-
guage, music is an especially powerful way to connect and communicate. In this

chapter you'll learn how to make the most of music by adding it to your child’s
4o everyday life.
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The Magic of Musie

Music brings language to life. By making language learning fun, music
can help your child communicate. It can also help him in many ather
ways, by soothing, calming and distracting him and by changinghis
mood. Music has a place throughout your child’s day, from a happy song
you sing to him every morning to the soothing lullaby he hears as the two
of you snuggle up at bedtime.

Don't worry if you're not “musical” or can't carry a tune. Your child
doesn’'t mind how well you sing. For him, music is
ing with you. The

about fun and connect.
re are no rules about how to sing or which songsto sing,
Sing the songs that YOUr parents sang to you as a child, Sing songs about
vour child's everyday experiences ~ like “Twinkle, Twinkle Little Star”

when you're looking at the stars or “Wheels

on the Bus” when you're
riding on a bus,

Rain, rain go away.
Come again
another day.

@60 B 600800 9 0

Sing songs for rainy days, snowy days and sunny doys.
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You and your child can enjoy different tjrpes of music — not just chil-
dren’s songs, but classical and popular music of all kinds. When buying
music tapes or CDs, look for music that is sung at a slower pace. This will
give your child a chance to really hear the words and even participate in ..
the song,

Your child may also enjoy toys that play
music when you turn them on or wind
them up. But he'll probably have the
most fun making his own music
with instruments that you buy

Aaahhhh ...
bang, bang!
or make from objects in your

home. You can use pots ar
boxes as drums and spoons

-as drumsticks. Make shak-

ers by putting rice or beans

in clesed food containers.

Be sure to make one for
yourself so you can make

music (and noise) together!

Movement is a natural

part of music — and children
love to move, Try adding move-
ment to your daily routines and
activities. Sing 2 song while you
march into the house together or hop
into the kitchen to get a drink of juice.

Aspoonand g pot

As your child develops, the types of songs and make a perfect drum
rhymes he enjoys will change. The way he responds to music will change, 5:_’{’;” "”d_y"”r )
an sing an
too. Go to the “Getting in Tune” checklist on pages 164 and 165 to learn cna o g

- . make your own
how your child can participate in musical activities at his stage, When

you've completed the checklist, take a look at the section that follows
it for suggestions of songs and rhymes that he might enjoy. Than, keep

reading this chapter to find out how to use music to help him communi-
cate to the best of his ability.

music together.
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Taking Turns with Musie

Music is one of the best ways to get an interaction going and keep it

going. Once your child knows a song, he knows what’s going to come next,

That helps him figure out when and how to take his turns.

Your child’s ability to take turns in musical activities develops
over time:

* Inthe beginning, when you sing to your child, he'll watch you closely
and move his body to shew you he likes the sang.

* Lateron, he'll begin to recognize songs and rhymes. As you're starting -
asong, he'l get excited, smile, move his body, or become quiet and look
at you.

¢ Intime, he'll learn to take a turn by doing one or two of the song's
actions or by saying some sounds and words. He may need you to show
him how to do the actions before he tries them himself.

* As his communication develops, he'll be able to participate more and

more in the activity by taking turns throughout the song with actions,
sounds and words.

* tventually, he may start an interaction by asking for a specific songor

The first step to taking turns with music is to follow your child’s
tead. Get face to face and OWL to see how he's responding whenyou
rnake music with Kifi. Tuné in to his moods. if he's upset or unwell,

chogsga_soo_thing_s_ang, Ifhe's Full of energy, singasongwithiotsof . .. . . .

fun sounds and movement. Sing songs that go with whatever your child
is doing or is interested in. Respond immediately to his messages, imi-
tating his actions, facial expressions, sounds and words. Interpret his

messages, including his requests for you to sing the song again or to
sing another song.
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SPARK an Interaction with a
Music Routine

Once your child is familiar with a song or rhyme, create a music routine
that will give him plenty of opportunities to take turns. Use the SPARK

rkk

I% strategy you learned in Chapter s,

=

}% Start the music routine the same way each time. If your child knows the .
l@ rhyme “Humpty Dumpty,” for example, sit on the floor with your knees up,

@ hold your arms out and say “Let's do ‘Humpty'!”

o Pian your child's turn. At different points in the song, your child can take

histurn

* torequest a high point (for example, falling down at the end of “Ring
Around the Rosie"} or to fill in a word at the end of a line
* torequest that you repeat the song or rhyme

e
55?3’;5 - - i . -
= » tostartan interaction by asking for a specific seng or rhyme
&
& When planning what your child could do or say to take his turn, refer to
' the section "Choosing Communication Goals” on pages gg~106.
£ Adjust the routine 1o create an epportunity for your child to take a turn.

Slow down the words and pause to cue your child that his rurn has come.
It’s important to wait expectantly, 2s Robert’s Mom does:

-

- \ falll All the king's

. Humpty Dumpty ! horses and all

sat on a wall. | the King's men |
Humpty Dumpty couldn’t put Humpty
had a great... | together again.

Robert's mem pauses befare the high .. which tets Robert kiow he should take his turs

sointof “Humpty Gumpty™ .. g wams her to move en to the fun port.

R e




The eensy weensy
fon ...

it's okay to be g little sy when cdfasrmg_ a music routine, Make q defiberate . ...
e mistake aid hén walt for your child to tell yau what's wrong.

Ifyour child doesn't take his turn after you wait, give hinva ciiée. Then waiz
again.If he still doesn't take his turn, take it for him and continue with

the routine. (To review ways to cue your child, go back to “Cue Your Child

to Take a Turn™in Chapterg) . -

chcat the same actions, sounds and words. Repeat the song or rhyme

again and again — over severa| days or weeks —

until your chitd knows jt
well and can take his turn successfully.

Kcep the routine going. At the end of the son

to see if your child wants to do it again. If he lets you know that he wants
to keep going, follow his lead and start the routine all over again. Keep the
interaction going as long as your child is en

involved. If your child has had enou
or “Alt done.”

gorrhyme, pause and OwWL

joyingitand is actively
gh, follow his lead and say “No more”

14
1m

990002396 GO0 B 90 6-0:-9:

|
|
i

@ ® &



Moving Forward with Musis 157

.ﬁi'ghlight Lahgﬁ&éé .zin Songs and Rhymes

Songs and rhymes are a great way to add language for Communicators,
First Words Users and Combiners. When your child learns *Head and
Shoulders, Knees and Toes,” he learns the names of parts of his body.
“0ld MacDonald” helps him learn animal names and sounds. Songs
and rhymes contain action words, such as hop in “Sleeping Bunnies.”
They also have location words, such as high in “Twinkle, Twinkle Little
Star” and down in “Ring Around the Rosie.”

Use the Foﬁr S’s

Ukay. Let's

There are ways to sing to your child that help him take
de Bunny.

turns and learn new words. It’s not just what you
sing, it's how you sing it. Start by using the Four S's.

Say Less: Shorter songs with familiar words are
best. If a song has a difficult word or a word you don't
think your child will understand, then change it. For
example, sing “Head and tummy, knees and toes”
because tunmy is an easier word for your child than
shoulders. You can also shorten the names of songs to

make them easier for your child to request, as Brian's
mom has done.

) Stress Important Words: Help your child learn
important words in songs and rhymes by making them —

stand out. Sing the words a little slower and louder, or Brian's mom
pause before an important word. For example, you could sing shortened the
“Twinkle, twinkle little ... star.” name of the rayme

“Sleeping Bunnies™

.

S . . : . by singi lowl to "Bunny with g
Go Dlow: Make it easier for your child to learn a song by singing slowly, hopping action.
Songs and rhymes are ofter sung or spoken so quickly that children don't Now that's how

have a chance to reatly hear the words. A slawer pace also gives your child Brian asks for
the time he needs to take his turn. the soing.

Show: The actions that are part of songs and rhymes are natural visual
helpers that belp your child in three ways.

T QT OO QOB RO OO OS OO PSR OO SOQ O
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Visual helpers show your child what words mean: Actions work very well
as visual helpers, such as when you fall down in “Ring Around the Rosie”
and roll your hands round and round in *“Wheels on the Bus.” When
paired with the words, these actions help your child learn what

Old MacDonald had a farm the words mean. |
Ee-eye, ee-eye, ohl And on Pictures and objects are another kind of visual
this farm he had a ...

helper. For example, you could play with a toy bus

Scatt’s dad uses
guppets to help

oscoftleamthe .

rames of animals

" wendthe sounds that'

they make.

while you sing “Wheels on the Bus” or with toy farm
animals while you sing “0ld MacDonald.” Puppets
also work well as visual helpers and children often
fove to use them. The puppet can sing along with
you and help your child {earn some of the words
and actions in the song,

Visual helpers help your child start interactions:
Once your chitd is familiar with a visual helper and
the song it goes with, leave the visual helper out where
he can see it. He may start an interaction bygicking upa
toy or a picture to tell you what he wants to listen to or sing.

example, if your child is a Communicator, show him pictures of a spider
and a bus, which you have used during “Eensy Weensy Spidér” and “Wheels

o the Bus.” Then ask “Want to sing ‘Eensy Weensy Spider” or ‘Wheelson
~ the Bus?” — pointing to the pictures of the spider and the bus as yousay . &

the words. Then sing the one he chooses.

-

- - -~

child can ask for a song all by himself, give him a choice of two songs. For -

=1
%
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]
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Give yourchild a %

chojce of two songs @
using pictures he's

seen before: “Want @

‘Spider’ or ‘Bus 7" %

@
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Make Up Songs Especially for Your Child

2 Some of the best songs are the ones you create especially [/ N\
for your child. An easy way to do this is to put your Where is Parker?
hitd’ i g Where is Parker?
_ Chilc's name into a familiar song. You can also make Meow, meow, meow!
& up songs about what your child is doing or what he Meow, meow, meow!
s, enjoys. All you need to do s change some of the Come out and play.
% i Come out and play.
N words of a song that you know. Once you've made Now, now, now!
w UP @ Song, you can use it in many different ways, Now, now, nowt ~
o You can turn it into a music routine to help him - )
_ finish a task. You can sing it and take turns.
= You can stress certain words to help him learn
& new words. You can even use the song to make a
o situation less stressful,
This is the way we buckle you up,
e buckle you up, buckle you up.
This is the way we buckle you up,
Click, click, clickl i
& o SHER, | Borrowing the tune of “Frére Jacoues,”
& Birian's mom makes up a song that
matches what Brian is doing now -
& looking for his cat, Parker.
= Hanifa hates being buckled into her car -
& seal, so her Dad makes up o song obout
itto the tune of "Here We Go Round the
oy
oy Mulberry Bush.™
€ Recipe fora song
» Choose a simple, familiar tune or make up your own melody. Here are a
Fe oy ’ "
E few famitiar ones: “if You're Happy and You Know 1t,” “Row, Row, Row
£ YourBeal,” “Frére lacgues,” “Mary Had a Little Lamb.”
- * Make up a song about things that are familiar or interesting to your chiid.
= * Make sure there are no more than 1 different words in your song.
% *+ Choose meaningful, useful words that your child understands.

e * Putwords that you've chosen as communication gozals at the ends of tines

in the song. This is where it's easiest for him to take aturn and say (or
sign) the ward,

N * Addsimple actions (o the s0ng.
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Making Music at Different Stages

Music with Discoverers
. &

The rhythm, melody and movement in songs and rhymes capture the
attention of Discoverers, Music routines are one of the best ways to get an
interaction going with children at this stage. Choose a time when your
child is quiet, alert and ready to interact. As you sing to him, look right
into his eyes and use lots of animation and facial expression so he knows
you're singing to him. OWL and imitate his sounds and mavements if he
responds. Once he knows a song or a rhyme well enough to know what the
nextstep is, stop just before the high point or at the end and wait for him
to react in some way. Give him plenty of time. Keep eye contact and cue

him with your facial expression and body language while you count silently
to 0.

Interpret anything he does as his turn. It could be faster breathing,
kicking feet, a smile, a wiggle or a sound. Respond immediately and con-
tinue the song to help him make the “communication connection” — 50
he learns that what he does can make things happen. Add language by
making comments like “You want to do Pat-a-Cake again, don't you?” or S

BG-GB PP

Round and ‘rcund the
garden, goes the
| twosteps.. -

N e R e }613

under there! |

“‘ H
| Eeehl I ﬁ -

W ey

When Victoria's mom stops just
before the rhyme's high point,
she gives Victoria a chance to
take o turn and make the
communication connection.

8
e
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1

Music with Communicators

@ @3@\&% \

Ring around the
rosie, A pocketful
of posies, Hush-a,

e

A Communicator enjoys songs with actions, such as

% clapping in “Pat-a-Cake” or rocking back and forth in Hush-a, We G_U fall...
. “Row, Row, Row Your Boat.” Your child may hum or
& make sounds when you sing to him. He may bounce
& or sway to the music. He may participate by doing
_ the actions aleng with you. Better still, he may fill
© in actions or sounds when you pause and wait for
& him to take a turn,
@ Here are some communication goals for
Communicators;

request the high point of a song or rhyme
* request that a song or rhyme continue or be sung
again :

fill in a missing action or sound .
ask for a specific song using a sound or a visual helper

Elizateth's

The best way to help a Communicator participate in a song is to let him communication gogl
& fill in an action or sound at the end of a line. When deciding on a commu- ;Z::;”::jﬂ“:;:“d

nication goal of this kind, choose a sound or action that’s interesting, _g ;
o useful and fun for him to learn. For example, if you leave out the word j:tlir: ;zz;m
& there in the sentence “Tickle you under there” (in the “Round and Round fills in the missing
o : the Garden” rhyme), he may make a sound or even say “deh.” This would be - word, everyone will
b a wonderful first step toward learning the word. Keep in mind that when fall to the ground.
i you pause to let your child fill in the action er sound, you may need to
& wait for several seconds. If he doesn’t take a turn, take his turn for him

and finish the song,

e Jack-in-the-Box
Sitting so stilt _ )
Won't you come up? ... Yes, I willl

L

%/; Jamie's cotrautfcation
. .- -

& goaglisio fillin the jumt

B h

- ing action at thn end of

< the rhyme, He's begpanny

very gogd at thisd
&
&
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Chapter A

Music with First Words Users

word (or a sign or a picture). When decid-

i

Scott's communication goal is to say
the word star, His mom points ta real

stars and then walts for him to fill in
the word.

word that's interesting, usefuland fun |
ot i 0 Tearn. Fry to think of ararde e
can use In other situations, such as
hands in “If you're happy and you know
It clap your hands.” Make sure yourchild &=
 is familiar with both the song and the
- word you're expecting him to SAYi

A First Words User may be able to ask for songs by name, using a single
werd, He starts to connect songs with his daily experiences and routines.
If your child is beginning to pretend in his play. you can pretend with him

In songs and rhymes — for instance, pretend to drive a bus while s

inging
“The Wheels on the Bus.”

Communication goals for a First Words User can be for him to
take turns to do one of the following things:

More!l ... Grace h-.
wants more Spider, | &9
“The eensy weensy |
spider ...

* ask for the music to continue or the song to
be sung again

* fill in a missing word at the end of a line

¢ start an interaction to tell you what he
wants to sing

To take these turns he should use 2

ngon his communication goal, choose a

Grace's communication goal is to yse
a sign for more. Dad waits to give hera
chantce o do it — and she does.

4]

992000 PECEOOG 09600 665 &
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Music with Combiners

Maybe that's the
Eensy Weensy
Spider.

. A Combiner begins to carry a tune and might sing

some of the repetitive parts of a song. He begins to

use songs and rhymes in his pretend play. For

example, he may make his stuffed animals

dance to the music. You can help your child

use songs to pretend, as Brandon's dad does.
Communication goals for Combiners

can be to use two- or three-word sentences to
do one of these things:

L
I
i

sz%‘j « ask for a music routine to continue
@ = fill in two or three words that come at the
¥ end of a line
& * start an interaction by talking about a
& song or rhyme, or requesting it
& Use songs or riwymes to help your child {earna - 8randon's dad
b variety of words, For example, if you want 1o help him encourages Brandon
_ learn more action words — such as lop, eat or elap - then fo use bis
£ . . ) imagination and
build these into your goats. You may want to help your child )
. | | i find think about the
R 3 Har 1 i we [ 1 " f £ ' i Iy . .
£ earn words to describe things — like big, small or finny. If you can't find a spiderin a new way,
o song that uses rhese words, make up your own.
- .
I Wake up little
%, bunny and .
& | 14
&
b . hop, hopl |
& ]

Alicia’s mom has builtin an
opporicnity for Alicia to filt ia the
words 2t the end of the line, At Hee

same tive Aficia is learning a new

aetions s
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Getting in Tune

This checklist will help you learn how to use songs and rhymes to help
your child communicate and learn tanguage. Each statement in the list
describes one way in which a child can participate in musical activities.

Asyouread the statements, next to each one put the letter that shows
how well it describes your child.

H

Always
Often
Rarely

Z%o P
B 000G -0

it

Never

Discoverers:

— My child responds to music by becoming quiet.
o MY child responds to music by increasing his activity (for instance,
kicking his feet) or making sounds.
My child watches my face when sing to him.
.= My child makes sounds when Tsing toRirm,.. oo
T My child reacts o cos way when1 pause, look at him and

waitafter
- asongisover,

BB

- Communicators:

s My child performs song actions along with me such as clapping or
falling down (in “Ring Around the Rosie™).
. My child plays toy instruments - for instance, he bangsonatoy
drum,

e My child sings along with me by making simple sounds like *ha.”
‘imaY’ Gr iida‘”

&
@
®
@

e My child imitates sounds and sound patterns in songs

and rhymes,
— My child moves his body to the music.

e My child uses a sound or an action 1o ask for a music routine
continue or 10 request the high point.

10

— My child takes aturnina song orarhyme by filling in
action or sound.

a missing

v

&,
- i

0.0 @
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First Words Users:

. My child uses the word more or again to ask me to repeat a song.
- My child names a song that he hears — with one word.

m ~— My child asks for a song or a rhyme using a specific word, such as -
g “Bunny” for “Sleeping Bunnies.”
. 3 —~ My child fills in a missing word or sign that comes at the end of
%;; aline in the song or rhyme.,
' . My chiild plays toy instruments aleng with music.

%?
&
&
ﬁ?\;&?&

Combiners:

e My child takes turns with two or more words in music activities,
For example, he might say “More ‘Bus.’”

— My child fills in two or three missing words at the end of a line in a

song. For example, if I sing “Tip me over and ....” my child will say
“Pour me out.”)

—. My child has begun to carry a tune. .

~— My child sings songs to himself with one or two recognizable words.

v My child assuciates songs and rhymes with everyday activities and
experiences. For example, if we see a spider on the ground he may
say “Eensy Weensy Spider.”

( Humpty Dumpty

sat on a wall,
Humpty Dumpty
had a grect

@ @ U

S
o

.

iz

o

> @

#
i

£

2

@

2

i
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Popular Children’s Songs and Rhymes

The types of songs and rhymes that your child enjoys will change as he
develops. The songs and rhymes below begin with those that children
enjoy at earlier stages of their communication development.

“Humpty Dumpty”

Humpty Dumpty sat on a wall. (Sit your child up on your knees.)
Humpty Dumpty had a great (Pause and wait here.) ... falll
(Bring your knees down quickly.)

All the king’s horses and all the king's men

Couldn't put Humpty together again.

“Row, Row, Row Your Boat”

(Sit across from your child and join both hands,
then rock back and forth as you sing the song.)

Row,row,rowyourboat
Gently down the stream.
Merr“y‘ merri}y’ merrily‘ merriiy [

“Head and Shoulders”

Head and shoulders

S8

Kniees and toes, knees and toes, knees and

toes,
Head and shoulders, knees and toes
kyes, ears, mouth and nose.

Help your child learn the words for parts of
the body by pointing to the body part as you

stng the word,
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“This I's the Way We Wash Our Face”
(Sing to the tune of “Here We Go Round the Mulberry Bush.”)

This is the way we wash bur face, wash our face, wash our face.
(Sing while you wash your child’s face.)

This is the way we wash our face, early in the morning

(or “before we go to bed”).

Other verses can include the following (or change the words to match your
activity): ... brush our teeth, ... put on shoes, ... stir the juice, .. pick up toys,

“If You're Happy and You Know It”

If you're happy and you know it, clap four hands. (clap, clap)

If you're happy and you know it, clap your hands. (clap, clap}
Ifyou're happy and you know it, and you really want to show it,
If you're happy and you know it, clap your hands. {clap, clap)

Other verses:

« Stamp your feet (stamp, stamp)

- touch your nase (touch your nose)

- shout *hooray!” (put your hands in the air)

“Eensy, Weensy Spider”
The eensy weensy spider climbed up the water spout.

(Put your fingers together to pretend spider is crawlin gup.)
Down came the rain and washed the spider out,

(Put hands up and then bring hands down quickly as

you say down to pretend rain is falling.) -
Out came the sun and dried up ali the rain. _ :

(Put arms in a circle above your head to show the sun.) T
And the eensy weensy spidér climbed up the spout again. B X
(Put your fingers together to pretend spider is crawling up again. ) b
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“Sleeping Bunnies”
(Child and parent lie on floor with

eyes closed or child lies on floor with eyes
closed and parent sits beside him.)

See the sleeping bunnies
Sleeping till it’s noon.

Come and help us wake them
With this happy tune.

Oh, so still. Are they ilI?
{Pause and wait here.)

e

™
A

@ 0 B B DB

Wake up, little bunnies and hop, hop, hop.
Wake up, little bunnies and haop, hop, hop.
Wake up, little bunnies and stop, stop,

(Jump up and hop.)

stop. (Stop jumping. )

“The Wheels on the Bus”

The wheels on the bus goround and round, (Mave your hands in a
circle motion.)

Roundand round, round and round.

- The wheels on the bus go round and round,

-_-.___-_f__?hﬁi_'pecpleﬁéﬁ.thé b'!.t's"-g'lj-'t-ip"amffd{iw'n:'.";;(Bﬁﬁ'@f’;"y“g"ﬁf"'"""'“"'“'"""""“"""
child up and dowulori your knees. )
* The door on the bus Boes open and shut ... (Start wirh
the palms of your hands together and then open hands”

when you say open and put hands together again
when you say shut.}

* The horn on the bus goes “Beep beep beep!” ...
{Pretend you're Iioukfng a horn.)

* Thebabies on the bus go “wah, wah, wah!” ... "
{Pretend you're crying. ) %
* The mommies on the bus go “Sh, sh, shi” %}%
(Put yoy rfinger up to yvour lips.}
« The wipers on the bus go “Swish, swish, swish!” @
(Make your hands go side to side like windshicld @
wipers, ) _

a0 0 e o
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The Hanen Centre

Mission Statement

The Hanen Centre provides the important people in a young child’s
life with the knowledge and training they need to help the child
develop the best possible language, sacial and literacy skills,

We do this by:

* creating programs that teach parents and other caregivers how
to promote children’s language development during everyday
acrivities

* training speech-language pathologists to run Hanen Programs
and to use Hanen's child-centred approach in their day-to-day
work with families and teachers

* training community professionals to lead programs for parents
of children at risk

» sharing information with professionals who support parents’
and teachers’ efforts to give children the best start in life

* developing outstanding, user-friendly learning materials

» conducting leading edge research in our field
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